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Foreword by Margie Johnson Reese

No matter how many times daring climbers try
to ascend to the top of Mt. Kilimanjaro in
eastern Africa, the challengewill always
require courage, tenacity and navigational
VMJ adavt "PU N>0O] PE
to the top academically and sociajl requires
those same attributes.

DOCJ OH

| have had the privilege of working with
and for young people for more than 40 years
With each new decade, | am both inspired and
challenged by their optimism and unfiltered
honesty. Their journey to the top; to success
as they define success is clearly a marathon of
hurdles that they fight daily to rise above. Those who trip and fall land in the middle of our
legal systems to be confined, adjudicatedor released back intoenvironments where they are
condemned> V x QddtayJ O T® Y Ghe DyBadnics of courage, teracity and navigation must
be redirected away from mountain climbing and mobilized toward the simple act of survival.

The Arts Infusion Initiative has so much to offer as a model for structuring a dynamic
intervention for young people in the Chicago area who are forced to make decisions that land
them in the center of the juvenile courts system. The structure, training and collaboration with
the Cook County detention facility and public options schools yield experiential learning for
the young people involved, but also presentimportant learning for replication.

Although each grantee brought unique programming designed for the specific participants,
there were common knowledgebuilding components that are worth noting. Collectively, the
Arts Infusion Initiative represents an active, responsive and adaptive strategy that might be
summarized around four essential elements evident iits work:

1. Opportunities for expression that lead to participantself-authorship, which contributes
XP VXYCDOXVw CDZDa P S-beinredkserBeof identiy;,P VI XJ ZDg @DXXD

2. An understandingof the social context of literacy, and the distinction between literacy
as skils-building and literacy as narrative and identitybuilding;

3. ArtistswtPaD JO EaDVI J OH artstic idenfity-tirdughSredthve préactic& > O X w V
and outputs as acontributor to identity and personal development; and

4. Finally, the concept of intersectionality! how multiple and shifting identities affect
student development, particularly in an era wherestudents face contemporary social
justice issues that make it even more difficult to find safe spaces.

At first glance, collaborations between the jwenile justice system and an artded
intervention might seem to be an odd fit. However,the Arts Infusion Initiative shines a light
on the importance of being mindful of young peoplewV. UDSUDVDOX>XJ P& PE XI DJU
just their struggles connected to their involvement with the justice system.

That daunting mountain is not getting any easier to tackle for young people. Where they
go next, the decisions they make and the paths they take will require unlimited amounts of
courage, tenacity and navigtion to view the world from the top down.
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Chapter 1. Introduction

In 2010, anambitious model for social changeemerged in Chicagothat aimedto connect
detained youth and those at risk for incarceration (xat-risk youthy') to rigorous and engaging
arts instruction, infused with social and emotional learninggoals Dubbed the Arts Infusion
Initiative, the Chicago Community Trust® x X | D sfebriesld€d/and funded thidive year,
$2.5 million demonstration while earning coperation from the local detention facility, public
school system,community policing office, and community arts programleadersto integrate
arts programming into] P Y Xthdohand after school environments.Since its launch, the Arts
Infusion Initiative? has served more than 2,000 youth at an averageannual cost of $700 per
teen, linking them to high performing arts instruction associated with significant increases in
social and emotional learning

This report marks the first large scale evaluation of the Arts Infusion Initiativewhich was
designedto: (1) assess the degree to which the project, as aemergent model for social
change, was achieving its intended purposes an®] generate actionable information for
promoting effective Arts Infusion practices while redirecting those thathave beenless
effective. To accomplish these objectives,fom April to August 2015, the Urban Institute
a Ulrbany, # consultation with the National Guild for Community Arts Education? x XNatibnal
Guildy, €onducted a multirmethod evaluation that drew on the following sources

1. Five years of Arts Infusion documentation includingarts prP H U >t&adhimg unit plans
for infusing social and emotionalskills instruction,proposals and final reports,
assessmentsoff PYXI| Vw VPAJ>4&a > QdodkbolBdgelsRabrngactivises,P HUDV V
attendance, andparticipant feedback;

2. Quantitative analysis of the initiativew V@5 &itial and emotionalyouth
assessment data (n=320);

3. More than sixdozen (n=73) interviews andfocus groups with Arts Infusion instructors,
program directors, youth participants, and community stakeholders

171 D XDUNVM>XPYXly JO XIJV UDSPUX UDEDUV XP ]J]PYXIVw ZY
incarceration, school dropout) given their current residence in either a detention facility or in a

socioeconomically disadvantaged community in which they may have been exposed to compounding

risk factors, such as an unstable home life, gang activity, drugs, or violence. The term is used

JOXDUAI >OHD>@a] [ JXI Xtk e&irobhmeXDVtxy] PY X1 4JZJOH JO >X

2 Visit http://www.artsinfusioninitiative.org/  for a blog of current and past Arts Infusion events.
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4. An online suvey assesing stakeholdeV w 2 @eBcé&pfors of the initiative,
conducted by Urban during the evaluation period; and

5. Observations of more than a dozenArts Infusion classes, events, and performancesas
well as artwork (nusic, poetry, dance, theatreand visual art) produced by teen and
young adult participants

Together, these data enabled8 U @>ré&seaxthers to investigate key questions abouthe
JOJXJ>XJZDwV DZPAYXJPO >0C JNS>AXt

71JV UDSPUX SUDVDOXV XI D DZ>4Y>XJPOwV siMD] EJOCJ
chapters. Following the first chapterw iMtroduction, chapter 2 describes theimportance of
efforts such as the Arts Infusion Initiativeas (L) anemergent modeF for social change based
on the principles of restorative justice and creative youth development and @) as a means to
help improve outcomes for detained youth and youth nationwide who live in at-risk,
socioeconomically deprivedenvironments affected by gangs, drugs, and violence.

Chapter 3 defines the core components of the Arts Infusion Initiative as they evolved,
including the arts activities and objectives of the 14 mos$ recent participating programsand
efforts by the Trust to link Arts Infusion praditioners to research guidanceby convening
knowledge sharingsessions andby funding consultations with an arts assessment expert.
Chapter4 details the evaluation methods researchquestions, and limitationswhile chapter 5
explains the seven key evaludbn findings (summarized following this paragraph along with
supportive evidence andexamples Finally,chapter 6 identifies severalpromising practice
recommendationsfor the next phase of the Arts Infusion Initiative.

Seven key findings that emerged from the Arts Infusion Initiative evaluation:

1. Arts Infusion youth participants showed statistically significant and substantial
improvements in social and emotional learning skillsas measured by conflict
resolution, future orientation, critical response and career readiness

2. Arts Infusion teaching artistswith strong artistic knowledge and classroom
management skillsvere effective at engaging and inspiring youth.

3 Emergent strategies are deliberate but flexible approaches to achieving social change by learning
[1>X [PUMV JO SU>AXJAD 2,>0J>q , U>NDUg >0OC 5YVVDaa CA,
*0OJXJ>XJZDs O &NDUHDOX s6io0y>XDH]y EPU > APNS&4aDXD CJVA"®
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3. The Arts Infusion Initiative helped foster co-creations and collaborations between
program directors, public schools, community policing, and the detention facility

4. Arts Infusion knowledge sharingsessions and assessment consultations evolved to
effectively provide professional development opportunities and increasehe
assessment capabilitis of program directors and eaching artists

5. Arts Infusion programs succeeded in exposingt-risk youth to new skills and
technologies, providing confidence building experiences that opened their minds to a
positive future.

6. Arts Infusion programs experienced challengesonnecting to and engaging youth after
their release from detention.

7. Arts Infusion programs servednearly 750 at-risk youth in 2014-15 at an average cost
of $700 per teen; JTDC based programs cost $60(er teen, and community based
programs cost $750 per teen.

ARTS INFUSION INITIATIVE, 2010-2015: EVALUATION REPORT 5



Chapter 2. Importance of the Arts
Infusion Initiative

Following a year of research and engagement by experts in the fields of arts instruction,
juvenile justice, restorative justice, and positive yout development, the Chicago Community
Trust launched the Arts Infusion Initiative in 2010 as afive-year demonstration modelfocused
on teensin detention and youth in nearby, socioeconomically disadvantaged communiigs. The
J OJ XJ > XJ gaalwastosdodedt X U P VHisk youttyto high performing arts learning
programsdesignedto improve their social and emotionallearning.

As defined by the Trust, high performing programswere those characterized by (1)
rigorous and well-conceived teaching unitplans, (2) engaging teaching artists and activities(3)
consistent contact hours with students; (4) sequential progression of skills instruction and
opportunities; (5) effective documentation of student progressin social and emotional
learning, and (6) a culture of professional development for staff. The selected Arts Infusion
programs covered a wide range of arts genres,ncluding music, theatre, literaryarts, dance,
and visual arts.

This chapter explains the backdrop against whictthe different components and grantee
activities of the Arts Infusion Initiative were put forth as an emerging strategy for social
change Specifically, this chapter underscores the marginalization and violence so many urban
youth face daily, the challenges involved in servingt-risk youth populations, andthe ways in
which restorative justice andpositive youth development efforts; embodied by the Arts
Infusion Initiative; can contribute to improved social outcomes regardless of the environments
in which youth grow up.

Understanding the Problems At-Risk Youth Face

710 DNDUHDOAD PE XI D UXV *OEYVJPO *0JXJ>XJZD AP
for viable, alternative pathways for youth whose life circumstances severely limit their
opportunities for educational and economic development and advancement, increasing their

4 See previous definition in footnote 1.
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risk of incarceration. Nationwide, about four in ten children live in low-income® families while
two in ten live in poverty, with poverty rates among black and Hispanic youth nearly triplethat
among whites (Jiang, Ekono, and Skinne2015; Wight, Chau, and Aratani2010). Many of
these same youth, 25 million intotal, reside in singleparent households historically associated
with lower levels of parental monitoring and involvement Kids Count Data Center2013;
McLanahan2001). Further, the resourcedeprived neighborhoods in which poor youth often
reside are frequently affected by gangand drug activity and by exposure to violence in the
home, school, and community [Finkelhor et al.2009).

This exposure to violence reverberates, generating fear at the community level sucthat
even youth who have not been directly exposed are aware of incidents in their community or
among their larger group of peers.These violence experiencesan causeserious mental and
emotional health problems, including anxiety, depression, anger, dissiation, and
posttraumatic stress Buka et al 2001; Schwab-Stone et al. 1999; Singer et al. 1995. Even the
perception of violence, poverty and disorder in the neighborhood can pose a significant
challenge to youth, by which the negative characteristics of their neighborhood become
attributed to them.

Collectively, this socioeconomic marginalization anéxposure to violence has placed many
youth at risk for developing a host of behavioral problems, including poor school achievems
and dropout, substance use, and delinquencyAmato 2005; Carlson and Corcoran2004).
These negative outcomes can be exacerbatl for black, Hispanic, and.GBTQ youth who
experience raceand genderbased discrimination.

Growing Up in the South and West Sides of Chicago

The youth targeted for Arts Infusion serviceslived primarily in the neighborhoods of south and
west side Chicagq specifically,Lawndale/Little Village, Back of the Yardsand South Shoré
aswell as inthe Cook County detention center, which is located east of Lawndale®

5 Low-income is defined as household incomethat is twice the federal poverty threshold.

671 D ODJHI @PUI PPCV Al PVDO [ DUD >NPOH XI PVD X>UHDXDC @]
Comprehensive Anti-Gang Initiative (CAGI;McGarrell et al., 2012), developed to combat gang

violence by bringing together law enforcement, criminal justice agencies, city leadership, social service

providers, community groups and schools to suppress and prevent gang violence.
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Lawndale is on the west side of Chicagolt is typically divided into north and south
segmentsand often encompas®s the neighboring community of Little Village. North Lawndale
is home to a poor and predominantly black community, wereas South Lawndalecomprises
mostly working-class Hispanic families. Back of the Yards, naed for its location southwest of
the old Union Stock Yard> OC 7 U> 0V J X #i®dentréllxlochtddang rashne|grity
of Hispanic residents,but alsohasa large black population Barrett 2005). South Shore is
located along Lake Michigan on the south side of the city and is compsed of mostly black
residents Best 2005).

Seefigure 1 for a map of the neighborhoods in which Arts Infusion programming took
place; larger icons represent primary program locations, while smat icons show ancillary
places.

The neighborhoods served by Arts Infusion programs each have their own distinct
communities and hstories, yet they allreflect disturbing national trends that
disproportionately affect communities of color, such as high unemployment, a high crime rate,
segregation, social disenfranchisement, and povertyJpates 2014; Moser 2014 ; Sampson and
Wilson 1995). The community disinvestment that began decades ago has facilitated high crime
and unemployment rates and persistent poverty, which has transmitted from generation to
generation Farmer 2011; Freemark 2010; Bogira 2011).

More recently, changes in the landscape of public housing have also affected
neighborhood dynamics and the lives of youth.In the 1990s, mid- and hightrise public housing
complexes concentrated in the south and west sides of Chicago came to be viewed as the
DSJADOXDU PE XI D AJX]wV SUP@aDNVqg Hi@Sovestheda J A PEE.
course of several years. The decision to tear down thse properties was accompanied by a
promise to improve the lives of residents, cut crime, and provide housing vouchers into mixed
income communities Newman 2015; Eads and Salinas 2014Crump 2002). However, the
production of low-income housing fordisplaced residents has not been sufficient to meethe
demand, and many of the same problemis such as gang activity and crimg that characterized
the original high-rise buildings dispersed into surrounding neighborhoodsZelalem et al. 2006
Popkin et al. 2012). Furthermore, the destinationneighborhoods for public housing residents
often were poor themselves, contrary to initial intent (Oakley and Burchfield 2009). Lawndale,
Back of the Yards, and South Shore were amg the affected communities.
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FIGURE 1

Map of Arts Infusion Initiative Program Locations

R o ¢
z > ——JTDC
Lawndale—"" __———DBackof the Yards
I‘.-South Shore
3
£ schools Y% Community Sites

Source:Program addresses were provided by Arts Infusion grantees to the Chicago Community Trust.

Notes: Largeicons represent the primary school and community leations of Arts Infusion programming, including theNancy B.
Jefferson Alternative School at JTDC where multiple programs were in operation. Smaller icons represent additional locations at
which at least some Arts Infusion youth were served

Many of the difficulties these neighborhoods experienced were exacerbated beginning in
2009, when the national recessionled to the foreclosure of several large businessesn South
Shore patrticularly,the financial crisis led to the 2010 collapse of Shor®ank, a community
development focused bankthatl >C @DbDO > VJHOJEJA>0X SUDVDOAD JO
decadesbefore its collapse Greising2010; Yerak2010; Hopkins 2010). The area has been
slow to recover from resulting job losses since that time Associated Pres2014), a trend
shared across much of the city and stateRarilla et al.2014; Lucci 2015).
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The recession also hadlirect and indirect effects on neighborhood stability and housing,
as housing values fell across the city and sales p#as fell even more steeply Chicago Rehab
Network 2011«t 71 D | PYVJOH AU>VI [ >V EDaXxX SwestXJAYa>Ual]
sides: for example, by the end of 2010, one in six properties in Back of the Yards was vacant
as residents abandoned their homes after falling victim to predatory lending for home equity
loans Gallun and Maidenberg2013; Rugh and Massey2010). The growing humber of
abandoned buildings in ttose Chicago neighborhoods furthe weakened their property value
and contributed to social disorder Wallace and SchallioR015; Chicago Rehab Network2011).
Years later, continually depressed housing valigeand declining populations in many
neighborhoods have prevented banks and owners from investing significant resources into
renovating or selling propertiesin those areas(Gallun and Maidenberg2013; Gross2012).

BOX 1

Poem by Arts Infusion Youth Describing Violence in South and West Side Chicago

Violence Is When People Start Dying
mothers, brothers, sisters crying
when out in the ghetto bullets flying
when kids giving up without even trying
at home you can’t sleep
people starving can’t eat
when homies get into it they calling it beef
hear gunshots at night now people can’t sleep
violence is when we can’t get along
when people is stealing and breaking in homes
nowhere else to go
little kids roam
when teenagers die ‘cause they fighting over phones
I wish it could stop and get all reunited
I can’t even think without thinking about violence
growing up is tough
so we all need peace and a moment of silence

Male youth in JTDC, published in Free Write Jail Arts
Anthology (2014) vol. 6, Big Dreams I’m Chasing
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Juvenile Delinquency, Arrest, and Detention

Many of the negative outcomes associated with socioeconomic marginalization are
emphasized among youth whobecome involved in the juvenile or adult criminal justice system.
Although rates of juvenile arrest and detention have declined in the past decade, ir2012, over
1.3 million youth were arrested by law enforcement, of these, almost seven in ten (68%) were
referred to juvenile court, one in ten (8%) toadult criminal court, and two in ten released
without refer ral (Puzzanchera2014). During 2013 over 54,000 youth spent time in a

detention facility, which translates to a rate ofnearly 200 youth in residential placement per
100,000 youth of corresponding ages n the general population Sickmund et al.2015; Child
Trends 2013).

However, these numberstell a vastly different story when broken down by race, ethnicity,
and gender, as young men of color araffected at much greater rates. NorrHispanic black
male youth were five times more likely to be in residential placement than tkir non-Hispanic
white counterparts (891 compared to 180 per 100,000), while Hispanic male youth were
twice as likely (354 compared to 180 per 100,000; Child Trends2013). In Chicagq the
patterns are similar. In 2012, the Chicago Police Department reportedover 22,000 juvenile
arrests, with black youth arrested at a rate eight times that for whites and Hispanic youth
arrested twice as often as whites Cook et al. 2013).

THE COOK COUNTY JUVRENILE TEMPORARY DETENION CENTER

Similar to national patterns, the Cook County Juvenile Temporary Detention Center (JTDC)
the largest juvenile detention facility in the country} admitted nearly 4,500 youth in 2012, 84
percent of whom were black, 11 percent Hispanic, and 3percent white. In comparison the
Cook County general youth population is 30percent black, 35 percent Hispanic, and 63
percent white (Kaba2014).

JTDC has undergone substantial transformation over the past decadeDesigned to
improve the care and lives of residents and to enhance safetand accountability at the facility,
JTDC transitional administrator Earl Dunlap instituted major staffing changes as well as
mandatory staff training on adolescent health, mental healthand suicide prevention.The

7 A number of reforms were implemented in the wake of a 1999 ACLU lawsuit and 2005-06
investigations by the Federal Bureau of Investigation and the lllinois Attorney General into
problematic living conditions, reports of abuse, and allegations of corrupt accounting.
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2015 appointment of Leonard Dixon as director of JTDC is intended to preserve and extend
these reforms through new leadership

Philosophically, JTDC has shifted toward greater infusion of positive youth development
principles, including cognitivebehavioral modification approactesV Y A1 >TgkenX | D X
& A P O P Whjcly fgcuses on positive reinforcement of behavioal change. Several changes
have also been implemented to enhance employee accountability and safety, including the
installation of cameras, a stronger supervision plan, Rapid Response Tearamployee tracking,
and improved grievance and appeals processes for residents. JTDC has also worked to expand
health, mental health and educational services for youth and to improve the interactios
between parents, residents, and facilitystaff (Office of the Transitional Administrator 2013;
Dannenberg 2007; Ciokajlo and Casilla2005; Bayliss2015; Rodriquez2015).

Serving At-Risk Teens

Youth on the west and south side of Chicago have the samgotential for artistic, intellectual,

and technologicaltalent>Vv X1 PVD 4JZJOH JO XI D AJX]wV [ D>aXlJD
resources andsocialemotional support to excel that youth in more advantaged

neighborhoods often have. In fact, a recent report by the Pew Research Centequells the

hypothesis that technology and Internet usage varies dramtcally across racial and

socioeconomic status lines. Although adolescents in lowersocioeconomic households are

somewhat less likely than their highersocioeconomic counterparts to use he Internet, they

are equally if not more likely to use their cell phores as a primary point of technological access

(Pew Research Center2015; see alsoWells and Mitchell 2008).

Youth growing up amidsta backdrop of socioeconomicdisadvantage however, can face
even greater challenges progressing througllevelopmental stages, such ashe transition to
adulthood, than their more privileged peers(Steinberg and Lerner2004). Teenvw XU>0OVJ XJ PO X
adulthood is acritical time in which the consequences of failure to meet social norms and
standards become much greater, as youth move away from the support of their families (or
the state) and acquire adult status under the lawollins 2001; Osgood, Fosterand Courtney
2010). Research consistently indicates that failure to effectively transition to adulthood, as
marked by educational achievement and steady, profitable employment sufficient for finacial
independence, is associated with negative shortand long-term outcomes for youth that
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http://legacy.cookcountygov.com/secretary/committees/Finance/FY2013/budget%202013/JTDC%20Budget%20Briefing%20FY2013.pdf
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persist into adulthood (e.g., poor physical health, mental health issues, criminal justice
involvement, social stigmal.ee and Mortimer 2009; Freudenberg and Rugli2007; Paul and
Moser 2009).

Given these challenges thatat-risk youth face, programs have increasingly recognized that
efforts designed to assistmore privileged young peoplein the transition to adulthood may be
ineffective with at-risk youth, becausethose programs dten fail to address the full spectrum
of barriers some young people face Thornton et al. 2000). Programs working withat-risk
youth must often address multiple challenges through anore holistic, wraparound or
multidimensional approach fMontgomery 2014 ; Thornton et al. 2000; Weissberg, Kumpfer
and Seligman 2003. Common components of successful programs include mentorship and the
cultivation of positive role models, selfesteem building, general education and literacy,
improved communication skills and prosocial behavior, peaceful conflict resolution, substance
abuse and mental health treatment, and whole family focused therapyJuBois et al.2002;

King et al. 2002; Farrington et al. 2003; Payton et al. 2000; Roth and BrooksGunn 2003;
Kumpfer and Alvorado 2003; Iwasaki2014). Many of these efforts reflect a strengths based
approachto achievingpositive youth development by increasing factors that promote youth
resiliency, as discussedhortly and as adopted by the Arts Infusion Initiative programs

Regardless of the approach, pgrams that seek to engageat-risk youth often face aset of
unique challenges. Communitybased programs may have difficulty reaching the youth who
are in greatest need, either because contadhg those youth is difficult or because they may be
particularly distrustful and unwilling to participate Jarrett, Sullivan and Watkins2005). For
youth who have previous experiencein the juvenile justice system, ttat distrust may be
particularly acute if they perceive program operators to have a connection with law
enforcement or other authority figures by whom they have felt unfairly treated or victimized
(Marshall and Haight2014; Bernburg 2009; Nihart et al. 2005).

Another issuethat many initiatives face is a cultural disconnect between program staff
membersand youth participants which, in some instances, may detrimentally reinforce or
trigger memories of past experiences of discrnination (Spencer2007). This cultural
disconnect can negatively affect the formation of meaningful mentorships between program
staff and youth. Notably, many Arts Infusionteaching artistssharedthe same cultural
background or socioeconomic experiencesas the youth participants.

ARTS INFUSION INITIATIVE, 2010-2015: EVALUATION REPORT 13


http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3198812/
http://www.cdc.gov/pcd/issues/2007/oct/pdf/07_0063.pdf
http://www.utexas.edu/law/journals/tlr/sources/Volume%2092/Issue%206/Rogers/Rogers.fn175.PaulMoser.UnemploymentImpairs.pdf
http://www.utexas.edu/law/journals/tlr/sources/Volume%2092/Issue%206/Rogers/Rogers.fn175.PaulMoser.UnemploymentImpairs.pdf
http://www.cdc.gov/violenceprevention/pdf/introduction-a.pdf
http://www.nationalguild.org/getmedia/5c9ae774-1a52-4abd-944d-b34b1bb4a492/Creative-Youth-Development-Movement-Takes-Hold_full-version-(3).pdf.aspx
http://www.cdc.gov/violenceprevention/pdf/introduction-a.pdf
http://psycnet.apa.org/index.cfm?fa=buy.optionToBuy&id=2003-05959-004
http://psycnet.apa.org/index.cfm?fa=buy.optionToBuy&id=2003-05959-004
http://www.wmich.edu/evalphd/wp-content/uploads/2010/05/Effectiveness-of-Mentoring-Programs-for-Youth.pdf
http://www.ncbi.nlm.nih.gov/pubmed/12357911
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For youth who enter programs, maintainingtheir commitment can alsobe a challenge, with
many programs facing high rates of attrition and disengagement{/eisman and Gottfredson
2001). Recent evidence, however, points tathe successfuluse of social mediasuch as
Facebook andtwitter for increasng youthV @xposure to service prograns while also giving
them a voice and choices that promote engagementRamily and Youth Services Burea?014;
Institute for Youth, Education, and Familie2012). As discussed later, the Arts Infusion
Initiative recently developed a websitethat presents consolidated information about school
reenrollment, records expungngg >OC >UXV SUPHU>NV JO ] PYXI Vw APNI
easily translatable to social media forums (seeww.getdrive.org).

Perhaps the most difficult issue programsserving atrisk youth face is addressinghose
external problems affecingS > U X J A J StkaO>XWDhv RAYIXZ\DIVCD PE XlisBuesSUPHU> Nw
such as neighborhood violence, domestic abuse aneglect, parental ab&nce, and the
responsibilities of teen parenthood. Understanding thee limitations, many programs forat-risk
youth seek to buildupon S > U X J A J S > O Xfdow of th 8% dréuthdla@ckdReshi€k2000).
Research consistently demonstrates that youth resilience is positively associated with
improved social and emotional skills development, particular with regard to selfegulatory
behaviors ¢olkoski and Bullock2012; Buckner, Mezzacappa, and Beardsle2003).

Restorative Justice Approaches

Before discussing the benefits ofstrengths based, positive youth development approaches to

serving atrisk youth, it is important to understand another conceptual approachthat framed

development of the Arts Infusion Initiative] X1 >X PE UDVXPU>XJZD LYVXJADt
LYVXJADy JV APNNPOa] YVDC XP DOAPNSeveradethe U>OHD P
power of communityto addUDVV > S DUV P Ownpaif Harim @&t GaB Beénidone. O C

Building from practices traditionally used by aboriginal cultures in Australia and New Zealand,

as well asFirst Nation and Native American tribes programs about restorative justice viewthe

individual as part of a community to whom he or she is accountablecreating a culture within

which problem-solving and healing can take placeZehr and Gohar 2003). In practice,

restorative justice often usD VS x> AD A X BMDaethiBrencéstafter someone commits a

harmful act to include the offender in the healing process and address the harm done to a

victim.
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Restorative justice,although not a new concept, has gained increased significance in
recent years as an alternative to punitive approachesoward youth delinquency and
misbehavior which have proven ineffective, costly, and damaging to affected young people
(Braithewaite 2002). Whereas the criminal legal system in the United States emphasizes
retributive justice, or punishment that is proportional to fit the crime, a restorative justice
approach seeks to understand the harm done to the victinto create consensus around a plan
for repairing that harm.

Furthermore, restorative justice theory maintains that an offense affects not only the
victim, but the entire community. Accordingly, restorative justice approaches aimto make the
offender accountable to the community as a whole and, most importantly, tareintegrate
someone who has done harm back into the community through a process of reparation.
Evidence suggests that restoratie justice approachesto resolving incidents leaveoffenders
and victims with a greater sense of fairnesswhich reduces fear and anxiety for the victim and
prevents the off ender from exposure to the harmassociated witha formal justice system
response (Latimer, Dowden and Muse 2005; Rodriguez2007).

Restorative justice practicesframe the context within which many of the Arts Infusion
* 0J XJ > XJ Z Dw \implsraeRtétUrheNyvals pf R4idpative culture overlap with those of
strengths basedyouth development efforts, discussed next in their emphasis on personal
transformation, selfexpression, andsocial responsibility

Positive Youth Development through the Arts

Although many challengesthat at-risk youth face are systemic and cannot be changed by a
single program approaches that emphasizeéhe development and reinforcement of protective
factors for teens can decrease the odds of justice involvement and empower youth to redirect
thinking and behavior even after detention(Lerner et al. 2005; Wolf and Wolf 2012). These
protective factors can be conveyed through the hands of teachers, mentors, and parentsvho
provide attention, affection, and encouragement, andhey include social and emotional
learning experienceswithin the reach of youth themselves Halpern, Heckman, and Larson
2013; Montgomery 2014 ). Enhancing ths likelihood that young people are exposed to
positive relationships with adults and peersand develop the socialand emotional skills
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necessary to contribute to broader society is a primary goal of positive youth developmet
approachessuch asthe Arts Infusion Initiative.

Drawing on these lessons and on researchegarding the best practicesfor working with
at-risk youth, a variety of program models have emerged and demonstrated succes helping
improve] P Y Xeduvational outcomes, reduce recidivism, andieliver other positive effects.
These programs often share specific traitdhat are characteristic of positive youth
developmernt approaches, includingstrengths based ativities that incorporate youth
perspectivesand frame their experiences as assets rather than detrimentsAlong the same
line, creative youth developmentprogramg describedin the next section] focus on building
] PYXI Vw 4A4JED VMJaaVvV >O0C SDUbnR@atiée worldrCthefsAJ >a >V VD,
humanities, and sciences.

Creative Youth Development

Creative youth developmentis a newly? coined term for a longstanding yetdynamic area of
community arts educationthat merges the principles of positive youth development with
hands-on arts education; as summarized in Montgomery (in pres2):

Creative youth developmentis an intentional, holistic practice that combines
hands-on art making and skill building in the arts, humanities and sciences with
development of life skills to support young people h participating successfully
in adolescence and adulthood.

Although elements of creative youth development have been around for over 100 years;
in the form of holistically focused arts education and after school programming; X1 D EJ D& CwV
most recent evolution occurred during the late 1980s and 1990s. During that time, a surge of
youth-focused, independentarts progranms arose with manyprogram creators influenced by
the philosophical teachings of social activist such as Paulo Feire (Montgomery in press;see
also Giroux 2010). These programs emphasized encouraging youth to develop their own voice
in arts education and to build their strenghs through a process of selfreflection and social
responsibility. In this way, creative youth development approaches encouragd young people
to create their own works of art while also applying creative skills to real world problems.

8 The term was first used in March 2014 at a creative youth development summit convened by the
Massachusetts Cultural Council in partnership with the National Guild for Community Arts Education
>0C XI D 3UDVJCDOXwV #PNNJXXDD Rt@/chdtiyouthisutrvhitorddC X1 D ) Y N:
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Research has shownthat holistically focused, socially conscious arts education can
JNSUPZD XDDOVw CDZ D aifRagdy &n®sociaPdemndithentBirzy) 21 A & V q
Montgomery, Rogoun, and Persaud 2013. According to Holmgren, Daily, and Heinen (2015),
effective creative youth development programs are said to encompass six core characteristics,
including:

1. Afocus on youth assets;

2. Provision of safe and healthy youth spaces;

3. Development of positive relationships with adult mentors and peers;
4. Attention to youth voice in leading their own development;

5. High expectations for growth and learning; and

6. A holistic, inclusive approach involving familiesschools,and communities in
] PYX]I Vw SUPHUDVV >0C HUP[ XIt

Creative youth development, therefore,incorporates strengths basedprinciplesinto arts
education, infusing the arts with social and emotional learning goals and locating it within a
social justice framewok (Montgomery 2014). In this way, itis increasingly relevantto juvenile
justice efforts as the field moves away from retributive approaches toward a nore
rehabilitative framework, in which strengths basedapproaches hold significant potentialfor
helping youth avoid delinquent and other destructive behaviors. The Arts Infusion Initiative
embodies these core elements of creative youth developmert.

Research has demonstrated the promise of creative youth development approaches
correctional and community basedsettings, particularly whenarts programs arepaired with
cultural competency, mentoring,® and conflict resolution training Brunson, Conte and Masar
2002; McLaughlin 2000; DeCarlo and Hockman2003). Catterall, Dumais and Hampden
Thompson (2012)examired four large national datasetsand found that at-risk youth with high
levels of arts engagement had more positive outcomes in several arepsncluding school
performance and levels of civic engagemerjt than did peers with less arts engagement. In a

9 Positive mentoring relationships with adults can help youth who have had negative or poor
experiences with parents or caregiversimprove in cognitive development, safety, and sociatemotional
stability (Matz 2014). Most research suggests thatmentoring programs can have a positiveinfluence
on youth, reducing the likelihood of drug and alcohol use, violence, and school truancy (Hurd,
Zimmerman, and ReischR011; Matz 2014 ; Grossman and Garry, 1997, effects that may be greater
for structured, longer-lasting programssuch as the Arts Infusion efforts.
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separatestudy, Silbert and Welch 001) calculated that strong arts programming could be a

cost-effective way to reduce youth delinquency and recidivismHurd, Zimmerman, and Reischl

(2011) found that even non-structured relationships,such asthose between teaching artiss

and art students, could havepositive effects on youthvw > XXJ XYCDV. XP[ >UC ZJPA&D

A growing body of research also suggests that creativity is connected to important
cognitive, emotional, and neural processesBaas, Nijstad and Drew2015; Arts Education
Partnership2004). Studies of existing arts programs have demonstrated effects on problem
solving ability @Vright et al. 2006), social and emotional welbeing (Arts and Education
Partnership2004; Linesch1988), academic achievementQatterall, Dumais, and Hampden
Thompson2012; Goergeet al. 2007), and the devebpment of positive individual identity
(Ferrer-Wreder et al. 2002). Severalsmalkr studies of arts-based programs for courtinvolved
youth alsodemonstrate potential benefits, ranging from reduced negative behaviors and more
effective emotional communication Center for Youth and Communities2009; DeCarlo and
Hockman 2003) to reduced recidivism Ezell and Levy2003).

Most recently, an ensemble@>VDC NYVJA SUPHU>N APOCYAXDC @] # >
. YVIJA *OVXJIJXYXD >X X[P CDXDOXJPO E>AJaJXJDV JO [ |
externalizing behaviors, as reported by staff, andocialemotional well-being, asreported by
youth (Wolf and Holochwost 2015). This study showed that even a tweweek long, intensive
music program was associated with significant prgost increasesindet J ODC ] PYXI Vw V DO\
achievement, selfesteem, and selfconfidence. Notably, the average length of Arts Infusion
programming was 20 weeks per year.

As Wolf and Wolf (2012 :9) argue, the process of rehabilitation after justiceOZ P4 ZDNDOX xJV
one of re-learning¥how to relate to others, to make informed choices, andtouse- PODw YV -
talents to work toward a safe and productive future. These are abslutely acts of will but they
are also acts of imaginatio¥the high-[ JUD PE XU>CJOH JO [I >X ] PYwZD >
APYaC @D CPJOHty cteafive yddtls deetopter feamgwarikdllavOyouth
to reimagine, rearticulate, andresituate themselves in a hew personal narrative. Encouraged to
take healthy risks within the boundaries of a creative environment, young people icreative
youth development programg such as those embodied in the Arts Infusion Initiativé can
form prosocial relaionships with peers and adultsand discover healthy ways of self
expression.
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Chapter 3. Components of the Arts
Infusion Initiative

The Arts Infusion Initiative launchedin 2010 as afive-year demonstration model focused on
exposing, inspiring, ancconnecting detained youth and those living in at-risk environments to
high performing arts learning programsinfused with social and emotional skillsnstruction. This
chapter describes the evolution of the initiative as an emergent strategy for social chage and
detailsits core componentsas of 2014-15, including:

1. Creative youth developmentefforts from all genresof art] music, dance, literary arts,
visual arts, and theatré provided by 14 Arts Infusion programs, with sixprimarily
serving detained youthin JTDCX and eight primarily serving atrisk youth in the
communities of Lawndale, Back of the Yards, and South Shore;

2. Special events, programs, and performances for youth in JTDC and the surrounding
communities funded by the Trust and organized by Arts Ifusion stakeholders;

3. Professional developmentknowledge sharingsessionsfor Arts Infusion teaching
artists coordinated by Loyola University;and

4. Assessment consultationdor Arts Infusion teaching artists and program directors
provided by an experiencedarts assessment consultant.

0O0ZDUVDDJOH XI1 DVD APUD Hiketal a thexChibago Jommwni( I D J OJ XJ >
Trust, Suzanne Connor, as well as members of the Arts Infusion Steering Committee, created
specificallyto helpguide X I D J OJ X atisnxthralidh a bbllabDaraivéa process The steering
committee membersmet regularly and included representatives from JTDC, the Nancy B.
Jefferson Alternative Schoolbasedin JTDC, the Chicago Public School Office of Education
Options, the ChicagoPolice DDS > UXNDOX wV a X DU Qprogrard, Doy@daP 4 J AJ OH 6 X |
Universityw ®ollege of Fine and Performing Arts, an independent arts assessment consultant,
and varying membership by program directors and teaching artistsom the 14 Arts Infusion
programs.

10 The Arts Infusion programs that took place in JTDC did so as part of in school or after school efforts
associated with the Nancy B. Jefferson Alternative School based in the detention facility, which serves
all detained youth. Operations during school hours are necessarily guided by sate educational
guidelines regarding instructional minutes andlllinois State Board of Education certifi cation.
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Over the course of five years, more than 2000 teens participated in one or more of the
Arts Infusion Initiativew pograms; however, many of the incarcerated students received
exposure-level instruction (fewer than three sessions) because they were released or
transferred. This evaluationincludes assessment of all available information over the past five
years but focuses primarily on the participants with more intensive engagemenduring the
most recent, 2014-15 school year.

The specific arts education programsthat comprised the Arts Infusion Initiative varied
across the five years of thedemonstration but evolved to consist of only those programs
whose efforts satisfied X | D 7 UY V X w VforlhiDhTpEribrioh@nbeie@stated previously,
these included rigorous and weHlconceived teaching unit plans and effective documentation
PE ] PYXIVw VPAJ>4a >O0C YDBefr damidgptiesedDprograniste SUPHUD V!
OD\ X VDAXJPOV CJVAYVV itéapproadh@alpKilarthiopicZciangé and ZDU> 4 & D
the specific social and emotional learning goals on which it came to focus.

The Arts Infusion Initiative: An Emergent Strategy

Incorporating lessons drawn from successful arts programs and programs fat-risk youth, the
Arts Infusion Initiative embraced and reflects an xemergent modely of philanthropy (Kania,
Kramer, and RusselR014). Like conventional strategic philanthropy, theemergent model
values thoughtful, rigorous means to approaching social problems. Yet, wneasconventional
strategic philanthropy is based on a chronological, causand-effect chain of actions with
presumablypredictable outcomes the emergent model instead acknowledges that complex
social problems derive from a variety of factors angtherefore, cannot be fully controlled.

As described inKania, Kramer, and Russell (2014

[Emergent strategy] gives rise to constantly evolving solutions that are uniquely
suited to the time, place, and participants involved. It helps funders to be more
relevant and effective by adapting their activities to everchanging
circumstances and engagingthers as partners wthout the illusion of control.

ThD DNDUHDOX NPCDa PE SI J&4>0XIUPS] x@DXXDU EJXV
APNSA4aD\ KanR KéBerandRussell2014). It acknowledges that as the many partners

1 In past years, funding for certain programs wasdiscontinued when they failed to meet the
initiatvewV P @L DAXJ ZDVt
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of an initiative; such asmembers of the Arts Infusion Steering Committe¢ carry out their
work,the CDNP OV X U> X J mmawked ® thangehtesdonse to changing realities and
circumstances For example, the frequency, length, and nature of Arts Infusion professional
development sessions evolved from the first to most recent years of the initiative, as partners
realized the value of having fewer but longer sessions witlpractice-focused excharnges of
information. In this way, the initiative began with an intentional strategy that of bringing
artists together to disseminate informatior] but evolved in response to the realities of what
was most useful to the participating artists at this point in ime.

Emergent strategies encompass three core principlesas follows

1. All partners including funders must play a role in cecreating and collaborating on
social change, meaning that effective change will depend on strong and trustful
relationship dynamics

2. Funders can and should emphasize successful practices of the initiativgositive
attractors| and deemphasize ineffectivepractices negative attractors; and

3. The focus of all efforts should be on improvingoverall system fitness, rather than
on a particular partner or grantee, because only through such a holistic approach
canreal social change be possible and sustainabl&énia, Kramer, and Russell
2014).

x/ P EYOCDU kesid coipelnll dthBr\participhnts to follow its preferred
strategy. That is why strategy must be cecreated and coevolve among multiple
P UH> 0J A2nXidsiBriny elgments of the Arts Infusion Initiative, the Trust engagedpenly
and activelywithoX| DU >HDOAJDV >0C PUH>0J">XJPQaWNacEPAYVDC
the very first effort of the initiative involved co -creation of a music lab for detained youth, as a
purposeful partnership between the Trust, the Chicago Alternative Policing Stategy program,
and the Cook County detention facility. Subsequent efforts have also been shaped in some
manner or form; by collaborations amongP UH>0J " >XJPOV VDUZJOH PO XI D J
committee.

Funders must be able to sense and leverage the peie, ideas, and events that serve as
positive attractors of an emergent strategy while removing those that do not!* As mentioned
above, the Trust has been keen to ensure that grantee arts programs abide by its core

2 Kania, Kramer, and Russel{2014).
B |bid.
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requirements for high performance, and those who have been unable talo so or who have

not served the targeted at-risk youth have had their funding discontinued.By contrast, the

TrusthasaVP A>SJX>aJ”~"DC PO PSSPUXYOJXJDV XP JNSUPZD ;
emotional goals each year in response to the voices of teaching artists and youthas

discussed in the next section; and when a key facilitator of these assessments emerged, the

Trust was quick to fund that individual to provide helpful assessment consultatios with all

grantees.

Improving system fitness meanx VX UDOHXI| DOJOH XI D V] VXDNV >0C UD
HDODU>XD VPAYXJPOVQq U>XIDU XI >0 “Pie AARANIOUY AXJ OH X
Initiative focused on building relationships between ad encouraging collaborations among the
key youth-serving organizations encompassed by its mission. Almaost every effort involved a
pairing of organizations in some capacity or anothér whether it was the detention facilityw V
alternative school and an arts literacy program[ PUMJ OH XPHDXI| DU XP NDDX ] PY
Trust staff and the director of the Chicago public options schools collaborating on an academy
for arts-engaged youth.These relationshipsbetween funders, partners, stakeholders,
practitioners, andyouth are often critical to determining the success and sustainability of
creative youth development efforts like the Arts Infusion Initiative.

In these ways,emergent approachessuch as the Arts Infusion Initiativeare well situated to
address compéx social problemsthat involve a multifaceted set of ever-changingsocial,
cultural, political, and economic factors because theyallow the flexibility to evolve in response
to unpredictable factors,suchasE PUN>XJ PO PE XI D J QdsXas diXussedwV &aD>U

next.

Social and Emotional Learning Goals

Since its launch in 2010, the Arts Infusion Initiative has evolved to include foursocial and
emotional learninggoals,each of which has ties totheory developed by the Collaborative for
Academic, Social, and Emotional Learningnathe core competencies essential fo] PY X1 Vw
learning and growth. Those competencieshave beentranslated into actionable goals for the
Arts Infusion programs that evolvel to better align with participating youthswneedson the

basis ofinsights that emerged primarily during knowledge sharingdiscussions.As of 2014-

14 1bid.
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15, the J O J X Jsocklladd@motional learninggoals include conflict resolution, future
orientation, critical response, and career readiness.

Conflict Resolution

Conflict resolution was the first goal identified by the initiative, and it was the only goal
included in the initial 2010 Arts Infusion training session. Driven to the forefront by wider
public concern over the prevalence of youth violence, conflict resolutiontraining seeks to
teach youth participants how to resolve issues peacefully using verbal skills and to embrace
conflict as a learning opportunity. Several Arts Infusion providersaught conflict resolution as
a stand-alone activity, using peace circlesthat incorporated principles of restorative justice or
event-specific curriculum to help youth work through issuesto which they felt emotionally
connected, such as the protests in Ferguson, Nésouri. In other programs, elements of conflict
resolution are integratedin less direct wayg for example, by encouraging participants to work
through conflictsandto DOH>HD [ J X PXI DUVw SDUVSDAXJzZDV JO XI
performance.

There were pedpe t hat | didnHt get along with, and n
tal k mor e, so ~Arséfusor ITDC ywhsparticipag@015)i n g .

Conflict resolution has been identified as an important goal for implementation in
educational systems as a way to create a safe learning environment and to prevent young
people from entering a path of unnecessary, harmful disagreements and consequential
disciplinary outcomes Breunlin et al. 2002; Johnson and Johnson 199§. The implications of
learning to resolve differences peacefully are particularly greator youth involved in the justice
system. Severalstudies have found that youth involved in the juvenile justice system are
significantly more likely to have psychiatric disorders including major depression, ADHD,
PTSD, and conduct disordel than are their peers in the community (Fazel, Doll andLangstréom
2008; Abram et al. 2004; Karnik et al. 2009). Furthermore, detention may exacerbate the
symptoms in youth who have preexisting mental health conditions, andt may alsolead to the
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diagnosis of new conditions for youth who did not previously demonstrate symptons (Holman
and Ziedenberg 2006, Forrest et al. 2000).

Without intervention or care after release, youth come out of the system with more
vulnerabilities thanthey had before. Simultaneously, they are the subject of greater and more
negative scrutiny by law enforcement, teachers and other authoritiegRios 2006), sothat
minor incidents that may go unnoticed in another youth, such as a physical altercation with
peers, could lead to strict consequencesottle, Lee and Heilbrun 2001). Conflict resolution is
thus essential not only for positive participation in society butalsoas a strategy for success in
remaining out of the justice system.A growing body of research finds that conflict resolution
instruction has been successful in reducing rates of recidivism and school disciplinary sanctions
(Bradshaw, Roseborough ad Umbreit 2006 ; Sloane 2002), as well asn improving academic
outcomes (Stevahn etal. 2002).

Notably, in June 2010, the Arts Infusionknowledge sharingprovider offered an
opportunity for teaching artists to participate in a 2.5 day training with Mark Steiner and the
Harlem Justice Centet where they learned about the concept of conflict resolution and
specific strategies for teaching conflict resolution skills to atrisk youth. Exit surveys were
>CNJOJVXDUDC >X XI D DOC PE D>AI C>] XP H>YHD XI D
C>] wV NxokiRad Arts infusion teaching artists and program directorscompleted the
survey on day one, 17on daytwo, and 21 on daythree| indicating a high level of attendance
at the multiday sessiors.

Future Orientation

Future orientation, the second social and emotional learninggoal of the Arts Infusion Initiative
seeks to instill in youth greater mindfulness of the future andthe ability to develop longer-
term goals, emphasizing responsible decision making and contemplation thfe potential
consequences or negative ramification®of their actions. In the context of the arts, this area
also encourages participants to complete artistic products in an intentional and collaborative

way.

Future orientation was developed as a goal duringhe second yearof the initiative, thus
drawing on programa D> CDUVw JOAUD>VJOH UDAPHOJXJPO XI >X ] P
emotions or resourcesinto longer-term endeavors. In part, thatresistance is simply related to
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age (Steinberget al. 2009 ; Wilson and Daly 2006); however, program staffmembersalso
noted that many youth drew evidence for the sentiment from personal experiences in which
such investment resulted in disappointment or loss.

TheyHre going to make your future brighter

future would probably be messed wp\rts Infusion community yohtparticipant

Intuitively, planning for the future is a critical part of the transition from adolescence to
independent adulthood. Regardless of whether a young person chooses to pursue a job or
further educational opportunities, the processes involved inachieving those ends involve
some advance planning and delayed returnsChe ability to plan for the future has also been
correlated with increased resiliency against negativestress-affected outcomes (Wyman 2003).

The inclusion of future orientation as a focus of the Arts Infusion programming at JTDC
won immediate and sustained support by multiple stafimembers as it aligns closely with the
new training being implemented there and was a visible manifestation of the importance of
addressing the issueFor at-risk youth and for youth involved in the juvenile justice system
the development of future-oriented decision making is a critical piece in encouraging greater
school completion Brown and Jones 2004 and preventing recidivism @urraston, Cherrington
and Bahr 2012; Clinkinbeard and Zohra 2012 Howell and Lipsey 2012) for a population that
is at higher risk for not completing high school andor continued involvement with the justice
system Kirk and Sampsor2013; Petitclerc et al. 2013; Skorikovand Vondracek2007).
Furthermore, positive orientation toward the future has been linked to stronger occupational
development, which can mediate the effect of socioeconomic statug particularly in
combination with educational attainment Schoon and Parson22002).

Arts Infusion providers implemented elements of future orientdion into their programs in
a variety of ways, includingdirect mentoring, exposing youth to a broader world perspective
through books and theater, and encouraging responsible stewardship of musical instruments
over an extended period of time. Many prograns also intentionally allow youth to lead and
execute final performances, exhibitions, andreation of literary or media products as a way to
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provide opportunities for those youth to feel agency and affirmation from their achievements
which feeds into future orientation.

Critical Response

Critical response wasintroduced as a conceptto the Arts Infusion Initiative stakeholders in the

J OJ XJ > XJ Ziagel¥ onEhé LirVetmah methdd}® and was added as a definitive goal in

the third year based on input from teaching artists. In critical responsdocused efforts, youth

learn to offer and accept constructive critique through interaction with and analysis of artistic

works. By encouraging such exchangg X1 D SUPHU>N VDDMV XP VXUDOHXI D
awareness and relationship skills, as well as the obvious ability to receive and benefit from

constructive criticism.

Although teaching artists initially viewed this goal as somewhat abstract, introduction of
the Lerman method bytrained artistic directors and Loyola University faculty memberg
CYUJ OH XI RBnodlgddexshhringsésgidangv Movided instructors with a more digestible
framework for presenting artistic critique in a productive and positive way. More so than other
social and emotional learninggoals, critical response goals tend to be incorporated into Arts
Infusion programs as an integral part of the procesthrough which participants exchange
feedback on artwork and discuss the work of professional artists.

[Critical response alg§@rovides building blocks toward conflict resolution, which often
comes into play in a more immediate and stressful seRmagticing critical response in a
nurturing environment reinforces verbal communication and epémdedness and makes it
more likely that these skills will be accessed when a conflict arises, rathénhehaghtor-

flight instinct.~ Suzanne Connor, Chigo Community Trust (2015)

At this time, very little research exists aboutthe effects of teaching critical response
However, studies of programsthat teach similar skills have proven promising. An evaluation of

15 Seehttp://www.lizlerman.com/crpLL.html .
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several Reasoning and Rehabilitation progmsthat focused on social skills, critical thinking,
social perspectivetaking, and other areashave demonstrated effectiveness at reducing
recidivism among participants Joy Tong and Farrington2006). Another evaluation, that of the
Second Step program, which emphasizes aggression deterrence and soaghotional skill
building in schools, founda significant decreasein physically aggressive behavior andn
increasein friendly interactions and positive in-class behavior among program completers
relative to the control group (Frey, Hirschstein and Guzzo 200Q. Perhaps more tangibly for
program participants, critical response is also a central part of a professional arts career.

Career Readiness

Career readiness is the finakocial and emotional learninggoal of the Arts Infusion Initiative,
and it is the only goal that was developed wholly out of the expressed needs of youth
participants. Throughout the three communities in which Arts Infusion is implementedthe
youth expressed concern about finding agb and supporting themselves in the futureand the
desire to leverage their artistic interest and skills as a means of earning a living

Through the career readinesdocus of the initiative, youth build skills and attitudesthat are
transferrable to the workplace, and they gain exposure to careers in the arts and arrelated
UPA4ADVt 71JV HP>4 >4VP VDDMV X-Bste@Yby éncourSging) XJ AJ S>0X"
them to connect the skills and work they have built through the program to the possibilityof a
successful career. Tht element is critical given the positive effects that confidence has on
youth outcomes, including academic performanceTavani and Losh2003).

In an effort to make this component of the Arts Infusion program accessible to detained
youth, the initiative hosts an annualCreative Career Dayat JTDC. This eventexposesthe
youth to a variety of job opportunities in the arts, arts-supporting roles, and work in creative
industries. It also incorporates career readiness instruction for partipants on topics suchas
creating a bio, audition tape or portfolio, understanding a contractand building a brand.

Several programs also discussed more ongoing efforts to instill careeeadiness skills and
knowledge} for example,(1) by emphasizing the business side of art in the coursef regular
art classes (2) by developinga distinct career and skilbuilding curriculum; and (3) by providing
opportunities for public performance at events, at festivals, and on television.
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Although the effect of career readiness training on youth isnot very well-researched,
studies of adult job training programs have provided an ample body of best practice literature
and evidence for reducing recidivism $eiter and Kadela2003). More direcily related to youth,
a study examining theeffects of career academies for highschool students found that the

SUPHU>NV UDCYADC S>UXJAJS>0XVw a hérRéukdtékilgc PE CUP:

and on-time graduation rates Kemple and Snipes2000). In addition, those programs have
shown effectiveness in improvinga] P Y Xdb Skis (oughead,Liu, and Middleton 1995).
Notably, a significant outgrowth of the Arts Infusion Initiative is the recent decision by the
Chicago Public School Office ofEducation Options to co-create a newDigital Arts Career
Academy as discussed late)r in conjunction with funding from the Trust.

Arts Infusion Programs

Simultaneous to the evolution of its social and emotional learning objectiveshie Arts Infusion
Initiative attracted and retained variedChicago arts and community organizations during its
five year demonstration. The most recently involved 14 organizationsare listed in table 1 and
reflect the most evolved model of Arts Infusion programming that the Steerihg Committee
envisioned.

Twelve of the 2014-15 Arts Infusion programswere funded specificallyby Arts Infusion
grants; one was funded by anothertype of grant!®; and one participated on apro bonobasis”’
given its long-standing relationship with the Trust andits desire to support Arts Infusion goals
The table provides a listof all participatingorganizationsv O > tNexdmmunities in which
they operated, ages of youth they servedtheir core Arts Infusion activities and art forms, their
websites, andlinks to the arts assessment reports for each (almost all of which were
conducted in 2014-15 by the Arts Infusion assessmentconsultant).

As mentioned earlier, the Arts Infusion Initiative placed a significant emphasis oinvesting
in arts organizations that werewilling and equipped to work in JTDC or were able to provide
services to the targetedat-risk youth in the neighborhoods of Lawndale/Little Village, Back of
the Yards, and South ShoreAt the launch of the initiative, only Free Write Jail Artsand
Literacy was operating at JTDG teaching literary artsprimarily. In the first year, the initiative

% Street-- DZD4a <PYX!I . DCJ>q EYOCDC @ XID 7UYVXwV 6N>UX
http://www.cct.org/2015/06/five  -years-on-small-arts-nonprofits -are-sustaining-their-smart-growth/ .
17 0Old Town School of Folk Music.
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decided to add programsto address allgenres of art (theatre, music, dance, and visual arts) to

see which resonated with the JTDC youth. The programs selected included Storycatchers

Theatre, which had prior experience working with detained youth; NorthwesternUnZ DUV J X] wV
Bienen School of Must, which was able to provide programming instruction for the new

digital music labco-created at JTDC atthe outset of the initiative *¥; an African dance program,

which shifted to Kuumba Lynxfoot-working in the second year when youth expressed a

desire to learn foot-working dance formsinstead; and arts instruction provided bythe Chicago

Public Art Group (e.g., murals, mosaics, sculptures), which had to be discontinued after one

semester dueto restrictions on artistic utensils

As it did in JTDC,the Trust sought out a range ofhigh performing arts programs inthe
targeted Chicago communities, across all artgenres, looking at how well the applicant would
be able to meet the core requirement of social and emotional learning skillinstruction. The
grantees who remained in the emergent initiative as of the 2014-15 school year had been part
of the demonstration for an average offour of the previous five years In addition to the four
programsdiscussed above(e.g., Free Write, Storycatchers, NorthwesternKuumba Lynx), ten
other Arts Infusion programs participated in 2014-15, including Better Boys Foundation,
Cerqgua Rivera Dance Theatre, Free Spirit Media, Latinos Progresariddeatro Americano,
Literature for All of Us, Old Town School of Folk Music,Peace and Education Coalition (in
partnership with Precious Blood Ministry of Reconciliation) ABJRay of Hope Center of the
Arts, Street-Level Youth Media,and Young Chicago Authors.

As shown previously infigure 1, the geographic scope of Arts Infusion programming
reached school and community sites throughout Chicago, evethough the primary Arts
Infusion services were provided in the targeted locations (see larger iconis figure 1). Of note,
as many as seen additional arts andcommunity basedorganizations participated to varying
degrees duringthe five years of the initiative, but as the Arts Infusion model evolved, the
7 U Y YuXdimy/ of these granteeswas discontinuedbecause they were unable to meetone or
more of the IO J X J >xofeloBjdxtivas (e.g., targetingat-risk/justice-involved youth, providing
social and emotional learninginfused instruction, operating in JTDC orin one of the targeted
communities) In this way, the Arts Infusion model emergd to represent the programs that the
Steering Committee most consistently defined as high performing.

18 Funding for the digital music lab at JTDC was provided by the Trust in collaboration with the
Chicago community policing department using Comprehensive Anti-Gang Initiative funds from the US
XXPUOD] wv OEEJADt
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TABLE 1.

Arts Infusion Initiative Programs (2015)

Arts Infusion Program

Communities/

Website and

ABJ - Ray of Hope
Center of the Arts
Est. 2002

N O
HOBE

JCENTER OF THE ARTSy

OF PEACE AN
ROUGH THE AR’

Communities
South Shore

Ages Served
Teens, Young
adults

Ages Served Description and Activities

Overview: The Ray of Hope Center of the Arts provides youth-focused arts programming,
including performing, visual, and media arts, along with youth development programming,
such as career counseling and violence prevention.

Art Forms: Graphic design, literary arts, media arts, performing arts, product development,
visual arts

Arts Infusion Program: Through use of its Digital Music and Media Lab, Ray of Hope
Center of the Arts created its Hip Hop Hello Musical Greeting Card Arts'preneur Program
that sells interactive greeting cards. Participating youth use their artistic skills to create the
greeting cards, which includes writing their own literary content and selecting musical
content for the cards. They also participate in the businesscomponent of selling the cards,
such as business plan writing, development, and implementation.

Assessment

Website
http://www.rayofh
opearts.org

Assessment(2015)
http://www.artsass
essment.org/easel/
uploads/ray%20of
%20hope%20arts%
20infusion%20asse
ssment%20report%
202024 -15.pdf
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http://www.artsassessment.org/easel/uploads/ray%20of%20hope%20arts%20infusion%20assessment%20report%202024-15.pdf
http://www.artsassessment.org/easel/uploads/ray%20of%20hope%20arts%20infusion%20assessment%20report%202024-15.pdf
http://www.artsassessment.org/easel/uploads/ray%20of%20hope%20arts%20infusion%20assessment%20report%202024-15.pdf
http://www.artsassessment.org/easel/uploads/ray%20of%20hope%20arts%20infusion%20assessment%20report%202024-15.pdf
http://www.rayofhopearts.org/index.htm

Arts Infusion Program

Communities/

Ages Served

Description and Activities

Website and
Assessment

Better Boys
Foundation
Est. 1961

Better Boys |
Foundation |
N

Communities
North
Lawndale and
JTDC for
special events

Overview: BBF Family Services, formerly known as the Better Boys Foundation, is a
multifaceted social service provider with a focus in youth and family social, emotional,
academic, and career development. BBF is currentl expanding its capacity into wrap-
around services for North Lawndale residents of all ages. BBF was founded in 1961 as an
afterschool boxing club for boys. Although the club thrived as a recreational and social
center for the neighborhood, the arrest of t hree participants prompted BBF to reprioritize

Website
http://www.better
boys.org/

Assessment(2015)
http://www.artsass

Ages Served its focus to cover youth development in all areas, instead of just physical. BBF's founder, | essment.org/easel/
F 3 Elementary was often quoted saying, "sports are a lure, not a cure” for the youth that it served. uploads/Better%20
i school age, _ , - . . . . , Boys%20Foundatio
Teens % Dance, filmmaking, literary arts, music creation, music production, visual arts, N%20JUNe%20201
5%20Assessment%
Arts Infusion Program: Students participate in a variety of arts "apprenticeships" called 20Report.pdf
labs: ArtLAB, BeatLAB, FilmLAB, KnitLAB, LitLAB, and TapLAB. Each lab involves a mix of
workshop instruction, field trips, visits from industry professionals, and a final project. To
participate, youth interview for a particular apprenticeship. At the end of each summer,
fall/winter , and spring session, studentshave the option of continuing in the same LAB,
starting a new LAB, or participating in a more intensive LAB based on interest and skill
Cerqua Rivera Communities Overview: The Cerqua RiveraDance Theatre creates comprehensive, contemporary Website
Dance Theatre North productions that feature the fusion of dance and music performance and visual arts while | http://www.cerqua
Est. 1996 Lawndale and exploring socio-political themes. rivera.org/
South Lawndale
(Little Village) Art Forms: Dance, music creation, music performance, visual art Assessment(2015)

CCEROUA RIVERA DANCE THEATRE

Ages Served
Teens

Arts Infusion Program: Students at the Little Village High School and the Rudy Lozano
Leadership Academy learned various genres of dance and dance fundamentals through
participation in the High School Youth Ensemble. Students also attended performing arts
productions in Chicago and participated in various career development activities.
Performance genres not only focused on different dance types, but also the use of dance,
CUYNNJOHgq >0C XID>XUD JO XI D EYUXI DUJOH ¥
programming evolved to include storywriting and theatre performances when the
organization moved its classes to the Rudy Lozano Leadership Academy.

http://www.artsass
essment.org/easel/
uploads/Cerqua%?2
ORivera%Z20Dance
%20Theatre%20Ju
ne%202015%20As
sessment%20Repor
t.pdf
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http://www.betterboys.org/
http://www.betterboys.org/
http://www.betterboys.org/
http://www.betterboys.org/
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.cerquarivera.org/
http://www.cerquarivera.org/
http://www.cerquarivera.org/
http://www.cerquarivera.org/
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCLD3yojjtscCFcIbPgodeHIPSw&url=http://blog.alumnicorps.org/2013/02/14/a-fellows-experience-david-jean-baptiste-12/&ei=3FDVVbCZB8K3-AH45L3YBA&bvm=bv.99804247,d.dmo&psig=AFQjCNEOfK1TfzsOI3GSrugS_Mel7PuyKQ&ust=1440129622436280
http://www.cerquarivera.org/

Communities/

Website and

Arts Infusion Program

Chicago Lights-
Free Write Jail Arts
& Literacy Program
Est. 2000

Ages Served

Communities
JTDC

Ages Served
Teens

Description and Activities

Overview: Free Write Jail Arts and Literacy has ledcreative writing and visual arts
workshops, events, and publishing activities for youth who attend the Nancy B. Jefferson
Alternative School within the Cook County Juvenile Temporary Detention Center, with
the overall goal of engaging youth in seltexpresson and education, and reducing
recidivism. The Free Writes program exists under the umbrella of Chicago Lights, the
community service arm of the Fourth Presbyterian Church.

Assessment

Website
http://iwww.freewri
tejailarts.org/
https://www.chica
golights.org/

CHICAGO Art Forms: Creative writing, digital media, visual arts Assgssment (2015)
LIGHTS - : ' http://www.artsass
Arts Infusion Program: Youth detained in JTDC write and study literary arts within eslsmﬁn;i:orglgz/azs 8 v
Free creative writing workshops. Additionally, youth participate in the Louder Than a Bomb \%) oads/rree %o
: . . - : . : rite%20J ail%20A
W . t poetry festival, publish their Wprk within Stl'Jden'F antholpg@s, a.m.d dlspllay thew work at ' 1ts%20and%20Liter
I:]. € Srggitigoarlllery shows. FFee Write also provides instruction in digital animation and music acy%ZOProgra.m%Z
Ja]_]_ Arts ' 0Arts%20Infusion%
20Assessment%20
2014%20%E2%80
%93%202015%20
Report.pdf
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https://www.chicagolights.org/
http://www.freewritejailarts.org/
http://www.freewritejailarts.org/
http://www.freewritejailarts.org/
http://www.freewritejailarts.org/
https://www.chicagolights.org/
https://www.chicagolights.org/
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
https://www.chicagolights.org/

Arts Infusion Program

Communities/

Ages Served

Description and Activities

Website and
Assessment

Free Spirit Media
Est. 2001

Communities
North
Lawndale

Ages Served
Teens, Young
adults

Overview: Free Spirit Media provides opportunities for youth to engage with, analyze, and
produce media content and other forms of media arts, with the overall goal of

contributing to civic -minded, career-oriented youth development. Free Spirit Media first
started as a program for high school students to learn sports broadcasting. The program
evolved to documentary production a year later, and ultimately led to the implementation
of media production courses and journalism programs in several Chicago schools

Art Forms: Digital media, journalism

Arts Infusion Program: Youth create photo projects that reflect upon their personal and
community identities while debunking external stereotypes and perceptions, produce
documentaries exploring their personal narratives to achieve personal development, and
ab>UO > zZ>UJDX] PE XDAI OPaPH] >0C >UX VM
a>@ 3>UXJAJS>0XV [I P CDzDaPsS > VJHOJEJA]
advanced programming and obtain addtional forms of professional and career
CDZDaPSNDOXt "6. wV UXV *OEYVJPO SUPHU>I
Lawndale/Little Village High School for two years until relocation to North Lawndale
College Prep, where FSM teaches arafter school program that introduces participants to
writing, filming, and editing news stories around a topic of their choosing.

Website
https://www.frees
piritmedia.org/

Assessment(2015)
http://www.artsass

essment.org/easel/
view_units.php?id=
223&page=tab5
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https://www.freespiritmedia.org/
https://www.freespiritmedia.org/
https://www.freespiritmedia.org/
http://www.artsassessment.org/easel/view_units.php?id=223&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=223&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=223&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=223&page=tab5
https://www.freespiritmedia.org/index.php

Arts Infusion Program

Communities/

Website and
Assessment

Kuumba Lynx
Est. 1996

Ages Served

Communities
JTDC

Ages Served
Elementary
school age,
Teens, Young

Description and Activities

Overview: Kuumba Lynx is an arts education organization that utilizes hiphop art forms
to further youth development, creative expression, and dialogue. The program consists of
performances, workshops, cultural events, and various art forms, implenented guided by
Chicago artists, activists, and educators.

Art Forms: Dance

Arts Infusion Program: Kuumba Lynx's Footworking dance program engages male youth

Website
http://www.kuumb
alynx.org/

Assessment
http://www.artsass
essment.org/easel/

adults ages 1217 in and out of JTDC. Participants perform regularly and are also exposed to %’;%ii%ﬁ;%’g?g o
other elements of HipHop, such as poetry, with a social justice theme. TWORK%20ASSES
SMENT%202014%
20-
%202015%20final.
pdf
Latinos Communities Qverview: Latinos Progresando is a Latineled community organization that provides Website
Progresando-Teatro North immigration legal services, performing arts education, and community development http://latinospro.or
Americano Lawndale, efforts. All of its efforts contribute to their overall goal of supporting Chicago's Latino g/arts-and-culture/
Est. 1998 South community, furthering social justice, and developing local culture, arts, and education.
Lawndale, and . N Assessment(2015)
ATINOS JTDC (special | ArtForms: Creative writing, theatre http://www.artsass
tROGRESANDO events) essment.org/easel/

Teatro Americano

Arts Infusion Program: Youth and young adults who participate in Teatro Americano, the
arts education and outreach program at Latinos Progresando, write, produce, and perform

uploads/Latinos%?2

Ages Served . - . . . OProgressando%?20
Teens. Youn their own original plays during after school and summer arts sessions. Students write plays| -
' 9 based on the stories and experiences of their families and community members, and share
adults these complex narratives not only within their community but with the greater Chicago %620Teatro%20Am
mp y y 9 g erican0%202014%
community. 20-

2015%20Assessme
nt%20Report.pdf
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http://www.kuumbalynx.org/
http://www.kuumbalynx.org/
http://www.kuumbalynx.org/
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://latinospro.org/arts-and-culture/
http://latinospro.org/arts-and-culture/
http://latinospro.org/arts-and-culture/
http://latinospro.org/arts-and-culture/
http://latinospro.org/arts-and-culture/
http://latinospro.org/arts-and-culture/
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.bing.com/images/search?q=kuumba+lynx&view=detailv2&&id=C96939CB3017530654B3D7271464A46D9A279D17&selectedIndex=25&ccid=qDlhznwi&simid=608028715375789769&thid=JN.Vm5SPL0GDV//xS%2bvDjzSGw
http://latinospro.org/

Communities/

Website and
Assessment

Arts Infusion Program

Literature for All of

Ages Served

Communities

Description and Activities

Overview: Literature for All of Us brings book group discussions, writing workshops, and

Website

Us Back of the literacy programming to youth and teen parents. Through reading, understanding, and http://www.literatu
Est. 1996 Yards analyzing books and other writing, participants develop modes of self-expression, self reforallofus.org/
esteem, and social justice awareness. The organization also provides training and
TERATU Ages Served resources for other programs wishing to replicate similar book groups in other Assessment(2015)
L All of RE Teens, Young communities. Literature for All of Us started as a reading group for teen mothers and girls, | http://www.artsass
‘ol Us adults and has since expanded to reach youth of all genders in alternative schools and after essment.org/easel/
4!!- - school programs. uploads/Assessmen
OPENING WORLDS by OPENING BOOKS t%ZOReport%zofor
Art Forms: Literary arts, creative writing %20Literature%20f
0r%20Al1%200f%2
Arts Infusion Program: Youth attending the Second Chance Alternative High School 0Us%20Arts%20Inf
participate in Books Alive!, a literature and poetry writing program that helps students usion%20Initiative
with socialemotional development and improving literacy skills. %20Programming%
202014 -15.pdf
Northwestern Communities Overview: The Bienen School of Music houses Northwestern University's premier music Website
Bienen School of JTDC education institution. Students, faculty, and staff interact with a range of music http://www.music.
Music communication, composition, performance, education, and research activities. The Bienen | northwestern.edu/
Est. 1895 Ages Served School of Music began as the Northwestern Conservatory of Music. Over a century, the

Bienen School of Music

NORTHWESTERN UNIVERSITY

Teens

School progressed through several Deans, grew to include many additional musical forms
for instructi on, and incorporated new methods to disseminate its musical arts for
enjoyment and enrichment outside the Northwestern University community.

Art Forms: Music composition, music performance, music production

Arts Infusion Program: JTDC residents participate in a weekly digital music composition
program over ten week sessions. Youth learn music skills while utilizing technology to
compose original music and write original lyrics. Youth also analyze music lyrics, learn
various genres of music, and mterpret and evaluate musical content. Some youth also
participate in an additional Saturday program, called AMPED,to hone their skills. The
AMPED program is facilitated by Northwestern University's Cente r for Civic Engagement

Assessment(2015)
http://www.artsass
essment.org/easel/
view_units.php?id=
224&page=tab5
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http://www.literatureforallofus.org/
http://www.literatureforallofus.org/
http://www.literatureforallofus.org/
http://www.literatureforallofus.org/
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.music.northwestern.edu/
http://www.music.northwestern.edu/
http://www.music.northwestern.edu/
http://www.engage.northwestern.edu/
http://www.music.northwestern.edu/
http://www.music.northwestern.edu/
http://www.artsassessment.org/easel/view_units.php?id=224&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=224&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=224&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=224&page=tab5
http://www.music.northwestern.edu/index.html

Communities/

Website and
Assessment

Arts Infusion Program

Old Town School of
Folk Music
Est. 1957

Ages Served

Communities
JTDC

Ages Served
Elementary
school age,
Teens, Young
adults, Adults

Description and Activities

Overview: Old Town School of Folk Music enrolls over 6,600 students of all ages every
week in a variety of music, dance, and art classes and workshops, and provides weekly
music concerts and an annual music festival. Its goals are to provide music opportunities
and instruction for people of all ages and backgrounds. Old Town School of Folk Music
initially provided weekly guitar and banjo classes, folk dancing, and concerts, and grew to
include private instrument instruction. In order to recover from an enroliment and
financial decline in the 1970s, Old Town School of Folk Music increased its fundraising
and expanded its programming to other forms of music.

Art Forms: Blues guitar, dance, music composition and performance, visual art

Arts Infusion Program: Old Town School (with no financial support from the Trust) asked
to join the Arts Infusion Initiative and provides weekly introductory blues guitar lessons
and music listening to youth at JTDC, as well as periodic performances.

Website
https://www.oldto
wnschool.org/

Assessment(2015)
N/A} pro bono
participant, not a
grantee

Peace and
Education Coalition
¥ Precious Blood
Ministry of
Reconciliation

Est. 1997

‘ a PEACE "D EDUCATION COALITION
-%L,,- OFESGRaR L

Y]

Precious Blood Mimistry of Reconciliation

Communities
Back of the
Yards, JTDC

Ages Served
Teens, Young
adults

Overview: The Peace and Education Coalition is an alliance of local Back of the Yards
community activists and stakeholders who work together to serve children trapped in a
cycle of poverty and violence through providing educational, familial, mentorship, and
social activities and services.

Art Forms: Music production, textile arts, theatre, visual art, film

Arts Infusion Program: Youth who participate in the PEC Precious Blood Ministries
program are exposed to a diverse arts program that ranges from mural creation, theatre
production, digital music and film production, and t-shirt silk screening.

Website s
http://www.peacea
ndeducation.org/
http://www.pbmr.o
rg/

Assessment(2015)
http://artsassessme
nt.sicreative.com/e
asel/view_units.php
7id=216&page=tab
5

36

ARTS INFUSION INITIATIVE, 2010-2015: EVALUATION REPORT



https://www.oldtownschool.org/
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Communities/

Website and

Arts Infusion Program

Storycatchers
Theatre
Est. 1984

*4)
y&atchers
Theatre

Ages Served

Communities
JTDC

Ages Served
Teens, Young
adults

Description and Activities

Overview: Storycatchers Theatre enables youth in underresourced neighborhoods and in
detention centers to tell their personal stories through the creation of original theatre
productions. Through multi-week programs, youth write, workshop, rehearse, and perform
their own musical plays; develop mentorship, peer, and familial relations; and achieve
personal development, career, and educational goals. Storycatchers Theatre started as a
troupe of professional actors who performed original musicals based on the stories of
Chicago youth, and later expanded into a youth-focused, youth-produced program within
the Cook County Juvenile Temporary Detention Center.

Art Forms: Creative writing, performin g arts, theatre

Arts Infusion Program: Youth who are placed in Cook County Juvenile Temporary
%DXDOXJPO #DOXDU S>UXJAJS>XD JO x7DNSPU>
allows youth to create their own autobiographical performances through musical theatre
and perform for family, supporters, and staff.

Assessment

Website
http://www.storyc
atcherstheatre.org/

Assessment(2015)
http://www.artsass
essment.org/easel/
uploads/3)%20stor
ycatchers%202014

15%20assessment
%?20report.pdf
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Communities/

Website and
Assessment

Arts Infusion Program

Street-Level Youth
Media
Est. 1993

Ages Served

Communities
Back of the
Yards, North
Lawndale

Ages Served
Teens, Young
adults

Description and Activities

Overview: Street-Level Youth Media provides opportunities for youth to learn how to
create media arts using technology, for the overall purpose of selfexpression,
communication, and social change. Youth can be involved in arts programming through
on-site studios and workshops, or through in- and afterschool programming at various
Chicago schools. StreetLevel Youth Media also provides opportunities for professional
and career development for youth. SLYM started as a video installation project that
allowed youth to d ocument their own lives and the experiences of their communities. The
initial success of this project led to more community based art projects, which ultimately
led to the establishment of SLYM as a media and technology arts training organization for
youth.

Art Forms: Digital media, filmmaking, graphic design, journalism, music production, radio,
television, visual art

Arts Infusion Program: Youth participate in 8 to 10 week media production workshops on
a variety of mediums, including: music, video producion, photography, journalism, and
multimedia arts. Workshops may also focus on social issue and policy advocacy and skills
and career building. Elementary and high school students can also participate in classroom|
or afterschool and weekend media programs.Street-Level is a popular referral program
for older participants from other Arts Infusion programs who want more advanced
opportunities and peers. It has recently launched a young adult careeroriented offering.

Website
http://www.street -
level.org/

Assessment(2015)
N/A | funded under
the TrustwV 6 N3
Growth program
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Communities/ Website and

Arts Infusion Program Ages Served Description and Activities Assessment
Young Chicago Communities Overview: Young Chicago Authors offers a variety of poetry, spoken word, rapping, Website
Authors North journalism, and other creative and literary arts programming to Chicago youth. Among its | http://www.young
Est. 1991 Lawndale, programs is Louder Than A Bomb: a monthlong youth poetry festival originally founded chicagoauthors.org
JTDC, South by YCA in2001. The program's goals are to create youth who are civically engaged and /
Shore culturally literate, provide opportunities for youth to tell their stories, empower ] P Y X |
educational development, and create opportunities for professional growth. Robert Assessment
Ages Served Boone, the founder of YCA, started the organization in 1991 in order to fill a lack of http://www.artsass
Teens, Young serious creative writing opportunities for Chicago youth. The program started with free essment.org/easel/
YOUNG CHICAGO AUTHORS | adults writing workshops on the Weekends, and later expanded into local schools and the annu& | view_units.php?id=
Louder Than A Bomb poetry festival. 225&page=tab5
LounEn Art Forms: Creative writing, journalism, literary arts, theatre
THANB' 'MB Arts Infusion Program: Students at the Nancy B. Jefferson Alternative High School within
A JTDC, South Shore High School (formerly), and the Rudy Lozano Lekrship Academy

participate in a series of YCA poetry, spoken word, and rap workshops. Students
ultimately participate in the renowned Louder Than A Bomb Festival as well as a student
showcase at the end of the year. Audio recordings from youth in JTDC arealso exhibited
at the Louder Than A Bomb Festival, and the center itself holds its own Louder Than A
Bomb student showcase annually.
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Interestingly, the population-specific criterion of the Arts Infusion Initiative altered several
HU>OXDDVw X> UDdrihgtheSive §eas of Arfs li0sibh, many of the grantees
moved from serving exclusively high school age students tgerving young adults Some
stated that the Arts Infusion Initiative was the first funding program that would support post-
high school age participants. Thi®enefit was especially important because Arts Infusion
participants were least likely to have somewhere else to go after high school. Currently, ABJ
Ray of Hope Center of the Arts, Free Spirit Media, Kuumba Lynx, Peacand Education
Coalition, Storycatchers Theate, Street-Level Youth Media, and Young Chicago Authors have
all launched young adult offerings.

Arts Infusion Special Eventsand Performances

In addition to the ongoing activities of the Arts Infusion programs, the initiative included
special events and grformances throughout the year,such asthe following:

1 Creative Career Day Co-created as an allvolunteer event by the Trust in cooperation
with JTDC, this event marked one day each August during which multiple community
programs and professional organiations would present in 30-minute videos, classes
or programg to the JTDC youth, providing information about careers in the arts.
Creative Career Dayincluded a focus on careers in performing arts, baclof-the-house
roles, and creative industries, and helped engage JTDC teens in practical tips related to
A>UDDU UD>CJODVVg VYAI >V [UJXJOH XIDJU P[ O x

1 Passport to the Aits. Organized and held annually at Loyola University using Arts
Infusion funding, the Passport to the Arts events provided an exposition of arts
workshops for community youth; brought by bus to the university, to experience Arts
Infusion programmingon a cdlege campus.During the 2014-15 Passport to the Arts,
the Loyola organizers announced to the youth a new opportunity to obtain an
>VVPAJ>XDwV CDHUDD Arudbe CollefeltddgetiddouAdereexvadlow-P SDOD C
income youth.

1 Onthe Table. Not specifically part of the Arts Infusion Initiative,tt D 7UYVXwV >00Y> 4
X1 D 7>@aDy dasbriesoivdindefable éodversations held across the city
amongkey constituents to identify pressingneeds that help inform and prioritize its
forthcoming efforts. The On the Table at JTDC events allow Arts Infusion youth a
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Al >0AD XP x @Udoppditer@ih®lstényto theid vites and help address
their needs through future actions. In response to the 2014 On the Table at JTDC
event, for example, youth were subsequently provided several creative outlets for
expressing their feelings about negative encounters they had experienced with law
enforcement.

1 Louder Than A Bombat JTDC. Each year, Young Chicago Authorgrganizes a
nationally recognized poetry slam called Louder Than A Bomb. As part of the Arts
Infusion Initiative, the organization received funding toco-create a version of the slam
annually at JTDC. Young Chicago Authors worked in partnership with Free \te Jalil
Arts and with assistance from many JTDC staff (some of whom served abe] PY X1 Vw
AP>Al DV« XP PUH>0J"A"D XIJV VSDAJ>a SDUEPUN>OAD
supporters and audicrecorded so that it could be played to the broader community
during the regional slam(Click hereXP UD>C > @PYX NPUD X1 JV DZDOX
performances)

1 Hyde Park Arts. This organization provided special events twice yearly of visual arts
education and handson art-making for JTDC residents. Workshops were led by artists
from the communities in which JTDC residents reside. Programming was offered to
residents regardlessof offense status as juvenile oras automatic-transfer.!®

1 Red Clay Dance CompanyThis Afro-Contemporary danceorganization conducied
dance workshops and performances twée yearly at JTDC. They providednstruction
to JTDC residents through movement, danceand improvisation, and present
performances for all residents and staff.

9 Mural Project. Led by community basedartists and with Arts Infusion funding from the
Trust, JTDC esidentsbegan the process ofplanning, creating and implemening a
large mural howsed in the yard of the JTDC. The mural involved hands-on painting
done in collaboration with JTDC staff. All residents in participating JTDC centers were
JOZJXDC XP >SS&4] XP S>UXJAJS>XD JO XI D NYU>aw

1 Special book groups held at JTDC by.iterature for All of Us. These book groups at
JTDC focused on providing literature experiences to teen mothers and fathersPart of

By YXPMXUXIOAEDUy ] PYXI >X <fofs#ribusefféiBesxhat RifomatiCallyX > J OD C
mandate a transfer to be heard in adult criminal court rather than juvenile court.
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the special event funds for these book groups paid foAl JaCUDOwV @PPMV XP
the JTDC visitation room so that parents may ead to their children during visitation.

1 Special events and performancest JTDC by local artists held duringLatino Heritage
Month, Black History Month, and: PNDOwV ) JVXPU] . POXI

1 End-of-program performances for family and supporters at JTDC byNorthwestern
University Bienen School of Music, Storycatchers Theatre, Free Write Jail Arts
anthology and gallery show, Old Town School of Folk Music, and Young Chicago
Authors

1 End of program performancesin the community by Latinos Progresando Better Boys
Foundation, Free Spirit Media, Literature for All of Us, Kuumba Lynx, Peace and
Education Coalition/Precious Blood, and Streetlevel Youth Media (open mic nights)

1 Other community basedspecial events

Knowledge SharingSessions

In its effort to foster a network of teaching artists across differentmediato support creative
youth development, the Arts Infusion Initiative developedknowledge sharingsessions to
provide space for teaching artists grantees, and community organizationgo come together to
share and learn from each otherw experiences.Originally held for just two hours on a monthly
basis and shifted> X X D> A1l J OH > foux doMrsXovt e quatterly WaBiskXowlXdge
sharing sessions involvd interactive lectures, open forum discussionsand small group
breakout sessions

As shown in table 2, the sessions coveed a variety of topics related to art pedagogy,
instructional planning,youth trauma, restorative justice and socialemotional learning. Several
knowledge sharingsessions focused onstudent assessmens, grantee best practicesgoals and
relationship buildingto facilitate assetbuilding and resource sharing (see table 2) Knowledge
sharing session leaders varied to includerofessors at Loyola University independent arts
consultants, experienced educators, licensed therapists, clinical psychologists; gk youth
service providers, social and emotional education trainers, and directors of community
organizations (e.g.Harlem Justice Center, DNAWorks, The Good Life Organization, Dickerson
Global Advisors, Project NIA, Congo Square Theatre).
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TABLE 2

Knowledge Sharing Session Topics

Topics 2010- 2011- 2012- 2013- 2014-
2011 2012 2013 2014 2015
UXV *OEYVJPO HU>O0OXDDVw MOP[ & UUDULUUU UCUOULU uu
regarding program activities and best practices U uu
Arts Infusion new teaching artist orientation s U U
Arts Infusion renewal grant applications ouu UU
Arts Infusion start-up successes and challenges U
Arts Infusion site logistics U
Assessmens of youth participantsw VPAJ>a >0C D UU U uu U
Building collaborations, relationships, and purposeful U U uu
partnerships with schools, detention facility staff, fellow
teaching artists, and outside organizations to helpyouth-driven
efforts, asset-building, and resource sharing
Career readinessand arts-related careersfor youth U
Classroom management techniques to build relationships U uu
xCommon corey school curriculum standards in fine arts uu
Communication skills building uu
Conflict resolution techniques, including behavior modeling, uu uu ouvu
intentionality, reducing aggression, and encouraging empathy
Creative Career Day at JTDC (formerlyArts Showcase) uu U
Creative art making, artistic inspiration, expression, etc. uu
Creative youth development for hard -to-reach youth, uu U
intentional arts pedagogy, youth self-expression and leadership,
etc.
Critical response techniques, including Liz Lerman method U U
Entrepreneurships in the arts, including curriculum U U
development, strategic planning, education outreach, and grant
writing
Feedback from teaching artists on knowledge sharing sessions U U uu
Leadership in the arts and in youth services U
LGBTQ youth issues and mentorship U
Loyola University Department of Fine and Performing Arts U
Recruitment, engagement, and retention of youth participants uu U U U
Restorative justice and transformative culture in the classroom U
and in the arts
Social and emotional learningobjectives uu
Teaching unit and lesson planning; curriculum building vou uu
Trauma counseling and understanding youth trauma U U U
Source: Loyola University; Arts Infusion Initiative blog (http://www.artsinfusioninitiative.org/ ).
Notes: Eachcheckmark (L) corresponds to one 24 hour session; some sessions covered multiple topics.
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In addition to the Arts Infusion teaching artists, membersof the community also attended
knowledge sharing sessions to (1) engage in discussions on issues relevant teresk youth,
including abuse and trauma related experiences; (2) offer referral information to support
services available to the youth; and (3)nake instructional resources available to teaching
artists who can facilitate creative expression. Most importantly, knowledge sharing sessions
assisted teaching artists in connecting with artists and art resources in communities throughout
the city, thereby building a stronger foundation for the arts education they provided.

Assessment Consultations

In the early years of the Arts Infusion Initiative, grantees were given freedom to choose their
P[ O UY@UJ AV E P Usobldbemutidridlprodress|amalk.ISeveral grantees
attempted to develop their own, while other opted to use highly complicated rubricsrequired
by funders such as After School Matters Recognizing granteesstruggles to adequately
conduct appropriate youth assessments, theArts Infusion knowledge sharing sessions focused
on helping artists identify and define appropriate rubrics.Yet, many continued to struggle with
assessmens except for one grantee, Free Write Jail Arts and Literacyywho had acquired the
assistance of a charismatiarts assessment consultanand founder of the Chicago Arts
Partnerships in Education, Arnold Aprill

Noting the strengths of the collaborative relationshipbetween Free Write and the arts
assessment consultantthe Trust opted to fund] in 2013-14 and more fully in 2014-15;
individualized consultations with Mr. Aprill for all grantees who requested it; andall but one
did. Therefore, by 2014-15, the arts assessment consultant helped nearly all granteedevelop
artistically meaningful and socal-emotionally relevant rubrics.

The arts assessment consultanalso helpedArts Infusion grantees bydeveloping an online
Google Docs system for conductingpre- and post-participation youth assessmentswhich
simplified the processof data collection and enabled him toanalyz their assessment data
annually. He created summary assessment reports and charts that documented P Y XsbcMlw
and emotional developmental improvementdor each grantee (Copies of these assessments,
along with program descriptions and unit plansare availableat www.artsassessment.org/case
studies.) The value and evolution ofeach of these core Arts Infusion components are
discussed more thoroughly n the key findings chapter 5.
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Chapter 4. Evaluation Methods

In April 2015, the Urban Institute was commissioned by theNational Guild for Community
Arts Education, with funding from the Chicago Community Trust to conduct the first large-
scale evaluationof the Arts Infusion Initiative. The primary objectives of this evaluation, which
forms the basis of this report were: (L) to assess the degree to which the Arts Infusion
Initiative, as anemergent model for social change, was achieving its intended purposes an@)
to generate actionable informationto promote effective Arts Infusion practices while
redirecting those that were less effective.

The multi-method evaluation focused on addressing ive research questionswhile using
integrated qualitative and quantitative analytic approaches A description of those approaches
follows. Also described in this chapter are the development of social and emotional learning
scales, theconsent proceduresand pP XDAXJ POV SUPZJ CDC ta@nga& thed> Ow V
participation of Arts Infusion youth and stakeholders,and the evaluatiorw limitations.

Research Questions

1. To what extent were the design and implementation ofthe Arts Infusion Initiative
programs effective in achievingtheir fundamental socid and emotional learning goals?
Did Arts Infusion youth participants improve in the areas of conflict resolution, future
orientation, critical response, and career readiness?

2. Which factors facilitated implementation of the most effective Arts Infusion programs
and practices and which practices appearediess effective? For example, to what

ub

extent were factors such asteaching artistsv  SDC>HPHJA>4 VX] 4DV APOCY:

development of positive mentoring relationships with youth participants?

3. To what extent and in what ways were the professional developmentknowledge
sharingsessions andarts assessment consultations helpful to Ats Infusion grantees in
achieving their intended social and emotional learmg goals?

4. Which Arts Infusion program components co-creations, and collaborationsoffer
lessons that can contribute tothe knowledge baseabout positive and creative youth
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development? Which Arts Infusion goals, processes, and outcomes should be used in
planning for future grant-making efforts?

5. What wasthe averageper participant cost of Arts Infusion programming?

Analytic Approach

8 U @> O w-whethddy anadyfic approach includedboth qualitative and quantitative evaluation
components, asdescribed in the sectionsthat follow .

Qualitative Data Collection and Analysis

The qualitative (WordsEPAYVDC« APNSPODOXYV hepé&d re8ddrcher&ain/a DZ > 4 Y > X .
more in-depth understanding of the Arts Infusion programs> OC APNSPODOXV >0C ] PY>
experienceslO >CCJXJPO XP APOCYAXJOH >0 D\ XDOVJZD CPAYI
year historygy 8 U@> OwV U D W I DAaAndadnmvhunityb&sg@dibs thfusion

programs (and spoke with the fourteenth by phone), observed classes in progressr special
SDUEPUN>OADYVY @ NPUD XI >0 | >4aE PE XI DNg S>UXJAJS:
to the Arts Expo, and conducted73 interviews and focus groups with Arts Infusion

stakeholders and youth participants inboth JTDC andthe community.

DOCUMENT REVIEW

8U@>0OwV UDVD>UAI DUV UDZ]J le[TDsLcoverihdnYoh EhanXive yeald P ZJ CDC
of Arts Infusion conceptualization and implementation,jncluding: () literature on

creative/positive youth development, restorative justice, and the kenefits of arts education

programs for improving youth outcomes; @) proposals andteaching unit plansfrom each Arts

Infusion grantees describing their program activities and ways in which they would infuse and

assess| P Y XocMlhand emotional learning@« HU>OXDDwV EJO>a UDSPUXV VY
describing the degree to which learning objectives were met and challenges encountered

alongtheway; 4« HU>OXDDVw >V VDYVYV Ntbe@iXs atb&sshiett donsultarP NSJ aDC @
(seehttp://www.artsassessment.org/case-studies); (5) information about Arts Infusion

knowledge sharingsessions topicsattendance records, and participant feedback surveys and

46 ARTS INFUSION INITIATIVE, 2010-2015: EVALUATION REPORT


http://www.artsassessment.org/case-studies

(6) youth surveyscollected by JTDC and Trust staff regarding Creative Career Day and other
specialArts Infusion performances.

INTERVIEWSAND PROGRAM/EVENT OBSERVATIONS
Urbanw Msearcheas conducted more than six dozen (n=73) interviews with male and female
Arts Infusion stakeholders and youth participants using sernstructured interview protocols

avDD SSDOCJ\ « t AUPVV >4aa J OXDuwembddfrafmgall 8 U @> OwV

fourteen Arts Infusion programs in the 2014-15 year and observed classroom instructions or
special performances for over half of them. Interviews with stakeholders lasted 385 minutes
on average and included teaching artists, program directors, and administrative staff, agell as
individuals from the JTDC, Chicago Alternative Policing Program, Chicago Pubchools
Office of Education Options, Loyola University, and the Chicago Community Trust. Interviews
with youth were typically less than 15 minutes and included youth inJTDC and in the Chicago
communities of Lawndale, South Shore, and Back of the Yards. Interviews were conducted-in
person with most stakeholders and all youthwhereastelephone interviews were used to
reach stakeholders who did not operate onsite Arts Infusion programs. Interviews with adult
staff and teaching artists were not compensated or incentivized in any way. Youth in the
community received $25 in cash for participating in an interview or focus group.

FOCUS GROUPS

Urban conducted three focus graups with youth, including Arts Infusion program participants
in JTDC and in the community, and nonpatrticipants in JTDC. Seeappendix B for focus group
protocols. The first focus group was conducted with five youth participants at the Peace and
Education Coalition (Precious Blood Ministries) and facilitated by four Urbaw Msearchers
using standard focus group methodology. The focus group lasted approximately 25 minutes,
and each participant received $25 in cash. A focus group was not conducted witltommunity
basednon-participants because ofthe arbitrary nature of selecting a small group of
community basedyouth, and the uncertain reliability or utility of information that would arise
from such a small, arbitrarily selected group.

Two focus groups were conducted in JTDC with both participants and nonparticipants in
Arts Infusion programming.Although Urban initially intended to interview participants
separately from non-participants, ultimately both focus groups were mixedbecauseof
detention-specific logistical issues related to the mobility and grouping of youth in the facility.
Thirteen youth participated in the first focus group, including12 participants @ of whom were
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female; the rest were male) and one male notparticipant. The session was facilitated by two
of Urbanw Msearchers. In the second focus group, two researchers facilitated discussions with
15 male youth, including 10 participants and 5 nonparticipants.

Because ofdifficulties encouraging youth to speak duringthe first JTDC focus group,
Urban used a more dynamic methodology the second timeassigring participants to smaller
subgroups to encourage participation ando reduce potential barriersthat may prevent
engagement in larger groups (e.g. intimidation, awkardness, collective action failure in which
no one is willing to start the conversation). As a result, the level of engagement was
considerably stronger in the second group Although youth in detention were barred from
receiving cash for participation, theJTDC staff were able to coordinate the focus groups so
that they occurred during snack time and the youth were able to receive snacks.

Quantitative Data Collection and Analysis

The quantitative (numberse PAYVDC« APNSPODOXV PE ®ddeigwyV DZ>ayY>
CJVXUJ@YXJPOg >0C >0>4]VJV PE >0 PO&AJOD VX>MDI Pa
2014-15 youth assessment dataa simple cost analysis, andome additional analyses, which

are described in the sections below

ONLINE STAKEHOLDERSURVEY

An online survey designed to capture the perceptions of Arts Infusion stakeholders regarding

XD uUbabz>0OAD >0C VYAADVVEYaAaODVV PE XIth JOJXJ>XJ.
teaching artists program directors; three x > & Y N &tk infusibiE programs (now teaching

artists), the Chicago Community Trust initiative founder, and detention facility, school,and

policing staff members The survey included gproximately 50 questions, covering topics such

asprevious experience in arts and teachilr S DUADSXJPOV PE XI D JOJXJ>XJ.
JOVSJUDg APOODAXqgq >0C UDX>JO ]J]PYXIlr >ODACPX>& D\:
appropriateness and achievement of social and emotional learning goals; perceptions of

professional development andknowledge sharing> AXJ ZJ XJDVr VYVX>JO0O>@JaJ X]
pedagogical beliefs; and demographics. A copy of the survegppears in ppendix C.

A total of 45 of the 61 invited stakeholders completed the survey, for a 75% response
rate. At least one artist or director from all 14 Arts Infusion programs completel the survey,
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including two Arts Infusion alumni participants, and there wasat least one survey completer
from each of the other stakeholder organizations (e.g., detention, school, policing s

The survey was distributed using the secure online survey software program, Qualtrics
(www.qualtrics.com), and nongovernmental respondents were offered the chance to win one
of three randomly awarded $100 Amazn giftcards as incentive forsurvey completion, while
the Arts Infusion alumni participants were offered a $25 giftcard, and governmental
respondents were not able to be offered compensation.

YOUTH ASSESSMENT DAA

In consultation with the arts assessmentonsultant,8 U @> OwV UmbevgPd-abdfahalyzéd/

granteeV youth assessment data from the most recen2014-15 programming year. A total of

320 pre- and post-participation assessments were includedTwenty-five youth were served

by two programs and assssed twice. All assessments were made by teaching artists except

for 28 youth who self-assessed their career readiness skill¥he average time between pre-

post was 11 weeks the average pretest date was December 2014 and posttestwvas March

2015. PairedsamplestXDV XV [ DUD Y VD Cmplokements%¥ BUFPVYVPXKDVWOJ XJ >
four social and emotional learning objectives conflict resolution, future orientation, critical

response, and career readines€xcluded from the analyses wereanother 98 pre- or post- (but

not both) assessments done on additional Arts Infusion participants 2014L5, because

independent samples ttests including those data yielded virtually identical results(See

appendix D for the matching of specific rubrics to the Arts Infus] PO  * OJ XJ>XJ ZDwV VPAJ
emotional learning goals).

COST ANALYSIS

8U@>0OwV UDVD>UAI DUV APOCY AdntGtior in e AXSIafuBionA PV X > 0> a
granteeV 2014-15 proposals final reports, and assessment dataegardingthe amount of Arts

Infusion grant moneyreceived in 2014-15 and the number of Arts Infusion youth served

during that time. This information was used to calculate an average cost per Arts Infusion

youth served in 2014-15, which was contextualized by also calculating the averageumber of

contact weeks per youth during that time. Excluded from the cost analysiswere general

program start-up costs and initial equipment investments as well asnon-monetary costs and

benefits of serving justice-involved youth and youth at at-risk for justice involvement.
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ADDITIONAL ANALYSES

8U@>OwV UDVD>UAI DUV >aVP APOCYAXDC >0>a] VDV PE X

attendance records and participant feedback surveys. In addition, researchers reviewed

] PYXI Vw EDDC@>AM UDH>UCJOH S>UXJAJ &PAXSIfutlonJ O # UD> .

events.

Consent and Institutional Review BoardProcedures

8U@>0wV UDVD>UAI D uW\site Sataltdlldetod vits ¥o [Thicagb during May qnd P
June 2015, during which time they observed Arts Infusion programs, conductedyouth focus
groups, and interviewed stakeholders and youthat program locations To inform and protect

the rights of youth participants in particular, informed consent was obtained from all
respondents prior to data collection, and relied on cmsent protocols approved by Urbanw V
Institutional Review Boardin May 2015. Importantly, there was no particularly sensitive
information asked of youh CYUJ OH XI D JOXDUZzZJD[V PU EPAYYV
centered around arts programming experiences and percdjpns.

The informed consent forms assured stakeholders and youth that their participationwvas
voluntary and confidential. For these reasons] P Y Xull Wawes were not recorded nor were
they requested by researchers Youth were informed that their decision to participate or not
participate in the research, as well as any information that might be shared, would natffect
their detention requirements (positively or negatively) nor would theybe shared with arts
program instructors or staff at JTDCbeyond those who necessarily overhead responses
because they werein the room during focus group discussions

Recruitment for the focus groups and interviews relied on the assistance of grantees
JTDC staff, and participating programs who distributed informationabout the date, time, and
content of the focus groups and interviews. Data was collected from youth over the age of 18
in the community; data was collected from youth under the age of 18 in JTDC with consent
from the facility, given that information was obtained anonymously and no sensitive questions
were asked (interview protocols were providedin advanceto facility leadership) Youth who
participated in community focus groups or interviews were provided $25 in cash to thank
them for their participation. Due to JTDC regulations, we were unable to offer cash incentives
to detained youth who participated in focus groups or interviews; however, for the focus
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groups, JTDC staff were able to coordinate timing with] P Y Xd&ily distribution of afternoon
snacks Stakeholder and youth interviews lasted anywhere from 15 to 60 minutes; focus
groups lased an average ofl to 1.5 hours.

In addition to on-site data collection,8 U @> OwV Udsd Ebrductet [ihah¥ interviews
with stakeholderswho did not operate on-site arts programsand fielded an online stakeholder
survey. Similar to onsite data collection, participants were recruited with assistance from
grantees. Respondents to the phone interviews were informed that their participation was
voluntary and their responses would be kept confidential. Respondents to the online survey
were recruited by email using addresses provided by the Trust and Loyola, agell as those
P@X>J ODC @dearchdtg@uridogihé course of sitevisit communications. All data
collected on and off-site is stored in a secure network drive to which only Urbanv Msearchers
who have signed a pledge of confidentiality have access.

Operationalizing Social and Emotional LearningGoals

To better understand the degree to which social and emotional learningfocused activities
affected the participant youth, the arts assessment consultant provided individualized
assistance tosome programs in 201314 and to nearly allprogramsin 2014-15 that enabled
them to develop meaningful rubrics algned with their own program goals as well as the larger
social and emotional learning objectives of the initiativelUsing the rubrics adopted in 2014-
ﬁEEq [ 1T JAI UDSUDVDOX XI D NPVX DZRa 800@>ERWN W DPVED >DA
merged assessmat data across programdyy matching rubrics to one of the four specific social
and emotional learninggoals(see appendix D)Once matched, the rubric scores were
averaged to produce a single pre and postassessment score for each goal per Arts Infusion
youth participant, using the same 4point rating system developed by the assessment
consultant, as follows: 1=beginning, 2=developing, 3=accomplished, and 4=exemplaty/The
merged pre- and post-participation youth assessmentsvere conducted by eleven Arts
Infusion grantee programs at approximately 11 weeks apart, during December 2014 and
March 2015 on average.

6JNJa>Ua]q 8U@>0OwV UDVD>UAI DUV YVDC TYDVXJPOO>J
Stakeholder Survey to create lkert-type scalesto define and measure each social and

20 Some programs conducted assessments using slightly differing scales (e.g., 0 to 3, 1 to 7) that
8U@>0wV UDVD?>UAI tb4dsc¢alesb&dreYmérgibgClataxaeross programs.
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emotional goal. The items in these scales were adopted fronfl) items listed in the Trustw V
requests for Arts Infusion proposals, (2) information that emerged from Arts Infusion
knowledge sharingdiscussions and (3) the core social and emotional competencies identified
by the Collaborative for Academic Social and Emotional Learning The resulting scales were
validated using factor analgis and internal consistency reliability analyis. Scale scores were
computed as the average across all items included in the scale, with scores ranging from
1=strongly disagree to 4=strongly agree (see figure 2 for a list of the items constituting each
social and emotional learninggoalandV A>aDwV ). CDEJ OJ XJ PO

These core dataset$ youth assessments and stakeholder survey resultswere used to
assess the successfulness of the Arts Infusion Initiative at achieving its core social and
emotional learning objecives. Results from the stakeholder survey were used to show overall
perceptions of success across the four social and emotional learning goals, whereas youth
>VVDVVNDOXV [ DUD YVDC XP VI P[] >AXY>&4 JNSUPZDNDOX'

Limitations

As described previously, the Arts Infusion Initiative was constructed as an emergent model for
social change (see, e.gkania, Kramer, and Russell 2014 meaning that theinitiative evolved
naturally as it refined its core objectives and methods for achieving those objectives. As the
demonstration entered its fifth year (2014-15) the program components and practices
represented its most refined prototype; for that reason, the Trust funded this evaluation
commissioned by the National Guild to help identify which Arts Infusion Initiative processes
and outcomes appeared the most promising, in terms of serving detained and atsk youth,

and which appeared to be less effective acording to the perceptions of Arts Infusion youth,
participants, and stakeholders, andased on the national experience o8 U @>e@aluation

team.

Because this evaluation approach differs from that of a traditional research experimehtit
was designedas> SUPHU>NN>XJA >VVDVVNDOX PE >@isDNDUHJOH
subject to the same limitations as any norexperimental research design. First, although the
youth assessment data collected by Arts Infusion teaching artists provides preand post
NEPUN>XJPO PO ]J]PYXIVw VPAJ>4a >0C DNPXJPO>4 abD>UO0OJ
information about youth who did not participate in the Arts Infusion programs. Thus, it is not
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FIGURE2

Definitions of Social and Emotional Learning Goals of the Arts Infusion Initiative

Conflict
Resolution

*Resolving
issues
peacefully

*Regulating
emotions and
behaviors in
diverse
situations

*Using verbal
skills to
embrace
conflict as an
opportunity
to learn

Future
Orientation

*Planning and
preparing for
longer-term
goals

eCompleting
artistic
products in
intentional,
collaborative
ways

*Considering
others' well-
being in
evaluating the
conse-
quences of
one's actions

Critical
Response

el earning to
offer and
accept
constructive
critique
eCommunicat-
ing clearly,
listening
actively, and
cooperating
with others
eUnderstanding
perspectives
of diverse
individuals
*Making
constructive,
responsible
choices about
behavior

Career
Readiness

*Developing
skills and
attitudes
transferrable
to the
workplace

eDeveloping a
sense of
confidence
and optimism
eGaining
exposure to
careers in the
arts and arts-
related roles
eInteracting
with and
analyzing
artistic works

Source:Def i nitions were compiled from characteristics |isttlmd on the Tr
emerged from Arts Infusion knowledge sharingdiscussions and the core social and emotional competencies identified by the
Collaborative for Academic Social and Emotional Learning
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