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Foreword by Margie Johnson Reese 
No matter how many times daring climbers try 
to ascend to the top of Mt. Kilimanjaro in 
eastern Africa, the challenge will always 
require courage, tenacity and navigational 
VMJááVt 'PU N>O] PE  NDUJA>wV ]PYXIq >VADOCJOH
to the top academically and socially requires 
those same attributes.   

I have had the privilege of working with 
and for young people for more than 40 years. 
With each new decade, I am both inspired and 
challenged by their optimism and unfiltered 
honesty. Their journey to the top¦to success 
as they define success¦is clearly a marathon of 
hurdles that they fight daily to rise above. Those who trip and fall land in the middle of our 
legal systems to be confined, adjudicated, or released back into environments where they are 
condemned >V xCDáJOTuent.y 6YCCDOá], the dynamics of courage, tenacity and navigation must 
be redirected away from mountain climbing and mobilized toward the simple act of survival.   

The Arts Infusion Initiative has so much to offer as a model for structuring a dynamic 
intervention for young people in the Chicago area who are forced to make decisions that land 
them in the center of the juvenile courts system. The structure, training and collaboration with 
the Cook County detention facility and public options schools yield experiential learning for 
the young people involved, but also present important learning for replication.  

Although each grantee brought unique programming designed for the specific participants, 
there were common knowledge-building components that are worth noting. Collectively, the 
Arts Infusion Initiative represents an active, responsive and adaptive strategy that might be 
summarized around four essential elements evident in its work: 

1. Opportunities for expression that lead to participant self-authorship¦which contributes 
XP VXYCDOXVw CDZDáPSNDOX PE > SPVJXJZDq @DXXDU-defined sense of identity; 

2. An understanding of the social context of literacy, and the distinction between literacy 
as skills-building and literacy as narrative and identity-building;  

3. Artistsw UPáD JO EáDVIJOH PYX D>AI S>UXJAJS>OXwVartistic identity through creative practice 
and outputs as a contributor to identity and personal development; and 

4. Finally, the concept of intersectionality¦how multiple and shifting identities affect 
student development, particularly in an era where students face contemporary social 
justice issues that make it even more difficult to find safe spaces. 

At first glance, collaborations between the juvenile justice system and an arts-led 
intervention might seem to be an odd fit.  However, the Arts Infusion Initiative shines a light 
on the importance of being mindful of young peoplewV UDSUDVDOX>XJPO PE XIDJU JCDOXJXJDVq not 
just their struggles connected to their involvement with the justice system.   

That daunting mountain is not getting any easier to tackle for young people. Where they 
go next, the decisions they make and the paths they take will require unlimited amounts of 
courage, tenacity and navigation to view the world from the top down.   

http://www.artsinfusioninitiative.org/
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Chapter 1. Introduction  
In 2010, an ambitious model for social change emerged in Chicago that aimed to connect 

detained youth and those at risk for incarceration (xat-risk youthy1) to rigorous and engaging 

arts instruction, infused with social and emotional learning goals. Dubbed the Arts Infusion 

Initiative, the Chicago Community Trust ªxXID 7UYVXy« spearheaded and funded this five year, 

$2.5 million demonstration while earning cooperation from the local detention facility, public 

school system, community policing office, and community arts program leaders to integrate 

arts programming into ]PYXIVw school and after school environments. Since its launch, the Arts 

Infusion Initiative2 has served more than 2,000 youth at an average annual cost of $700 per 

teen, linking them to high performing arts instruction associated with significant increases in 

social and emotional learning. 

This report marks the first large-scale evaluation of the Arts Infusion Initiative which was 

designed to: (1) assess the degree to which the project, as an emergent model for social 

change, was achieving its intended purposes and (2) generate actionable information for 

promoting effective Arts Infusion practices while redirecting those that have been less 

effective. To accomplish these objectives, from April to August 2015, the Urban Institute 

ªxUrbany«, in consultation with the National Guild for Community Arts Education ªxXIDNational 

Guildy«, conducted a multi-method evaluation that drew on the following sources: 

1. Five years of Arts Infusion documentation, including arts prPHU>NVw teaching unit plans 

for infusing social and emotional skills instruction, proposals and final reports, 

assessments of ]PYXIVw VPAJ>á >OC DNPXJPO>á SUPHUDVV, and knowledge sharing activities, 

attendance, and participant feedback; 

2. Quantitative analysis of the initiativewV ÇÅÆÉ¥15 social and emotional youth 

assessment data (n=320); 

3. More than six dozen (n=73) interviews and focus groups with Arts Infusion instructors, 

program directors, youth participants, and community stakeholders; 

                                                           
1 7ID XDUN x>X-UJVM ]PYXIy JO XIJV UDSPUX UDEDUV XP ]PYXIVw ZYáODU>@JáJX] XP ODH>XJZD áJED PYXAPNDV ªDtHtq
incarceration, school dropout) given their current residence in either a detention facility or in a 
socioeconomically disadvantaged community in which they may have been exposed to compounding 
risk factors, such as an unstable home life, gang activity, drugs, or violence. The term is used 
JOXDUAI>OHD>@á] [JXI XID SIU>VD x]PYXI áJZJOH JO >X-risk environmenXVty 
2 Visit http://www.artsinfusioninitiative.org/  for a blog of current and past Arts Infusion events. 

http://www.artsinfusioninitiative.org/
http://www.artsinfusioninitiative.org/
http://www.artsinfusioninitiative.org/
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4. An online survey assessing stakeholderVw ªOÐÉÊ«perceptions of the initiative, 

conducted by Urban during the evaluation period; and 

5. Observations of more than a dozen Arts Infusion classes, events, and performances, as 

well as artwork (music, poetry, dance, theatre, and visual art) produced by teen and 

young adult participants. 

Together, these data enabled 8U@>OwVresearchers to investigate key questions about the 

JOJXJ>XJZDwV DZPáYXJPO >OC JNS>AXt 

7IJV UDSPUX SUDVDOXV XID DZ>áY>XJPOwV MD] EJOCJOHV >OC UDAPNNDOC>XJPOVt *X APOVJVXV PEsix 

chapters. Following the first chapterwV introduction, chapter 2 describes the importance of 

efforts such as the Arts Infusion Initiative as (1) an emergent model3 for social change, based 

on the principles of restorative justice and creative youth development and (2) as a means to 

help improve outcomes for detained youth and youth nationwide who live in at-risk, 

socioeconomically deprived environments affected by gangs, drugs, and violence.  

Chapter 3 defines the core components of the Arts Infusion Initiative as they evolved, 

including the arts activities and objectives of the 14 most recent participating programs and 

efforts by the Trust to link Arts  Infusion practitioners to research guidance by convening 

knowledge sharing sessions and by funding consultations with an arts assessment expert. 

Chapter4 details the evaluation methods, research questions, and limitations, while chapter 5 

explains the seven key evaluation findings (summarized following this paragraph), along with 

supportive evidence and examples. Finally, chapter 6 identifies several promising practice 

recommendations for the next phase of the Arts Infusion Initiative. 

Seven key findings that emerged from the Arts Infusion Initiative evaluation: 

1. Arts Infusion youth participants showed statistically significant and substantial 

improvements in social and emotional learning skills, as measured by conflict 

resolution, future orientation, critical response, and career readiness.  

2. Arts Infusion teaching artists with strong artistic knowledge and classroom 

management skills were effective at engaging and inspiring youth. 

                                                           
3 Emergent strategies are deliberate but flexible approaches to achieving social change by learning 
[I>X [PUMV JO SU>AXJAD ª,>OJ>q ,U>NDUq >OC 5YVVDáá ÇÅÆÉ«t ª6DD #I>SXDU ÈwV VDAXJPO x7ID  UXV *OEYVJPO
*OJXJ>XJZDs  O &NDUHDOX 6XU>XDH]y EPU > APNSáDXD CJVAYVsion.) 
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3. The Arts Infusion Initiative helped foster co-creations and collaborations between 

program directors, public schools, community policing, and the detention facility. 

4. Arts Infusion knowledge sharing sessions and assessment consultations evolved to 

effectively provide professional development opportunities and increase the 

assessment capabilities of program directors and teaching artists. 

5. Arts Infusion programs succeeded in exposing at-risk youth to new skills and 

technologies, providing confidence building experiences that opened their minds to a 

positive future. 

6. Arts Infusion programs experienced challenges connecting to and engaging youth after 

their release from detention.   

7. Arts Infusion programs served nearly 750 at-risk youth in 2014-15 at an average cost 

of $700 per teen; JTDC based programs cost $600 per teen, and community based 

programs cost $750 per teen. 
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Chapter 2. Importance of the Arts 

Infusion Initiative  
Following a year of research and engagement by experts in the fields of arts instruction, 

juvenile justice, restorative justice, and positive youth development, the Chicago Community 

Trust launched the Arts Infusion Initiative in 2010 as a five-year demonstration model focused 

on teens in detention and youth in nearby, socioeconomically disadvantaged communities. The 

JOJXJ>XJZDwV SUJN>U]goal was to connect XIDVD x>X-risk youth4y to high performing arts learning 

programs designed to improve their social and emotional learning.  

As defined by the Trust, high performing programs were those characterized by: (1) 

rigorous and well-conceived teaching unit plans; (2) engaging teaching artists and activities; (3) 

consistent contact hours with students; (4) sequential progression of skills instruction and 

opportunities; (5) effective documentation of student progress in social and emotional 

learning; and (6) a culture of professional development for staff. The selected Arts Infusion 

programs covered a wide range of arts genres, including music, theatre, literary arts, dance, 

and visual arts. 

This chapter explains the backdrop against which the different components and grantee 

activities of the Arts Infusion Initiative were put forth  as an emerging strategy for social 

change. Specifically, this chapter underscores the marginalization and violence so many urban 

youth face daily, the challenges involved in serving at-risk youth populations, and the ways in 

which restorative justice and positive youth development efforts¦embodied by the Arts 

Infusion Initiative¦can contribute to improved social outcomes regardless of the environments 

in which youth grow up. 

Understanding the Problems At-Risk Youth Face  

7ID DNDUHDOAD PE XID  UXV *OEYVJPO *OJXJ>XJZD APNDV >X > AUJXJA>á LYOAXYUD JO PYU O>XJPOwV VD>UAI

for viable, alternative pathways for youth whose life circumstances severely limit their 

opportunities for educational and economic development and advancement, increasing their 

                                                           
4 See previous definition in footnote 1.  
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risk of incarceration. Nationwide, about four in ten children live in low-income5 families while 

two in ten live in poverty, with poverty rates among black and Hispanic youth nearly triple that 

among whites (Jiang, Ekono, and Skinner 2015; Wight, Chau, and Aratani 2010). Many of 

these same youth, 25 million in total, reside in single parent households historically associated 

with lower levels of parental monitoring and involvement (Kids Count Data Center 2013; 

McLanahan 2001). Further, the resource deprived neighborhoods in which poor youth often 

reside are frequently affected by gang and drug activity and by exposure to violence in the 

home, school, and community (Finkelhor et al. 2009).  

This exposure to violence reverberates, generating fear at the community level such that 

even youth who have not been directly exposed are aware of incidents in their community or 

among their larger group of peers. These violence experiences can cause serious mental and 

emotional health problems, including anxiety, depression, anger, dissociation, and 

posttraumatic stress (Buka et al. 2001; Schwab-Stone et al. 1999; Singer et al. 1995). Even the 

perception of violence, poverty and disorder in the neighborhood can pose a significant 

challenge to youth, by which the negative characteristics of their neighborhood become 

attributed to them.  

Collectively, this socioeconomic marginalization and exposure to violence has placed many 

youth at risk for developing a host of behavioral problems, including poor school achievement 

and dropout,  substance use, and delinquency (Amato 2005; Carlson and Corcoran 2004). 

These negative outcomes can be exacerbated for black, Hispanic, and LGBTQ youth who 

experience race and gender based discrimination. 

Growing Up in the South and West Sides of Chicago 

The youth targeted for Arts Infusion services lived primarily in the neighborhoods of south and 

west side Chicago¦specifically, Lawndale/Little Village, Back of the Yards, and South Shore¦

as well as in the Cook County detention center, which is located east of Lawndale.6  

                                                           
5 Low-income is defined as household income that is twice the federal poverty threshold.  
6 7ID ODJHI@PUIPPCV AIPVDO [DUD >NPOH XIPVD X>UHDXDC @] XID EDCDU>á HPZDUONDOXwV ÇÅÅã
Comprehensive Anti-Gang Initiative (CAGI; McGarrell et al., 2012), developed to combat gang 
violence by bringing together law enforcement, criminal justice agencies, city leadership, social service 
providers, community groups and schools to suppress and prevent gang violence. 

http://www.nccp.org/publications/pdf/text_1099.pdf
http://www.nccp.org/publications/pdf/text_912.pdf
http://datacenter.kidscount.org/data/tables/106-children-in-single-parent-families#detailed/1/any/false/36,868,867,133,38/any/429,430
http://prospect.org/article/consequences-single-motherhood
https://www.ncjrs.gov/pdffiles1/ojjdp/227744.pdf
http://www.ncbi.nlm.nih.gov/pubmed/11495332
http://www.ncbi.nlm.nih.gov/pubmed/10199106
http://www.ncbi.nlm.nih.gov/pubmed/7837366
http://muse.jhu.edu/login?auth=0&type=summary&url=/journals/future_of_children/v015/15.2amato.pdf
http://onlinelibrary.wiley.com/doi/10.1111/j.1741-3737.2001.00779.x/pdf
https://www.ncjrs.gov/pdffiles1/nij/grants/240757.pdf
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Lawndale is on the west side of Chicago. It is typically divided into north and south 

segments and often encompasses the neighboring community of Little Village. North Lawndale 

is home to a poor and predominantly black community, whereas South Lawndale comprises 

mostly working-class Hispanic families. Back of the Yards, named for its location southwest of 

the old Union Stock Yard >OC 7U>OVJX #Pt ªxXID <>UCVy«, is centrally located and has a majority 

of Hispanic residents, but also has a large black population (Barrett 2005). South Shore is 

located along Lake Michigan on the south side of the city and is composed of mostly black 

residents (Best 2005).   

See figure 1 for a map of the neighborhoods in which Arts Infusion programming took 

place; larger icons represent primary program locations, while smaller icons show ancillary 

places. 

The neighborhoods served by Arts Infusion programs each have their own distinct 

communities and histories, yet they all reflect disturbing national trends that 

disproportionately affect communities of color, such as high unemployment, a high crime rate, 

segregation, social disenfranchisement, and poverty (Coates 2014; Moser 2014; Sampson and 

Wilson 1995). The community disinvestment that began decades ago has facilitated high crime 

and unemployment rates and persistent poverty, which has transmitted from generation to 

generation (Farmer 2011; Freemark 2010; Bogira 2011).  

More recently, changes in the landscape of public housing have also affected 

neighborhood dynamics and the lives of youth. In the 1990s, mid- and high-rise public housing 

complexes concentrated in the south and west sides of Chicago came to be viewed as the 

DSJADOXDU PE XID AJX]wV SUP@áDNVq >OC SY@áJA PEEJAJ>áV NPZDC XP CDNPáJVI XID @YJldings over the 

course of several years. The decision to tear down those properties was accompanied by a 

promise to improve the lives of residents, cut crime, and provide housing vouchers into mixed-

income communities (Newman 2015; Eads and Salinas 2014; Crump 2002). However, the 

production of low -income housing for displaced residents has not been sufficient to meet the 

demand, and many of the same problems¦such as gang activity and crime¦that characterized 

the original high-rise buildings dispersed into surrounding neighborhoods (Zelalem et al. 2006; 

Popkin et al. 2012). Furthermore, the destination neighborhoods for public housing residents 

often were poor themselves, contrary to initial intent (Oakley and Burchfield 2009).  Lawndale, 

Back of the Yards, and South Shore were among the affected communities.  

 

http://www.encyclopedia.chicagohistory.org/pages/99.html
http://www.encyclopedia.chicagohistory.org/pages/1176.html
http://www.theatlantic.com/politics/archive/2014/05/This-Town-Needs-A-Better-Class-Of-Racist/361443/
http://www.chicagomag.com/city-life/May-2014/The-Long-Shadow-of-Housing-Discrimination-in-Chicago/
http://faculty.washington.edu/matsueda/courses/371/Readings/Sampson%20Wilson.pdf
http://faculty.washington.edu/matsueda/courses/371/Readings/Sampson%20Wilson.pdf
http://blogs.roosevelt.edu/sfarmer/files/2013/02/Environmnet-and-Planning-final-version.pdf
http://www.thetransportpolitic.com/2010/01/08/does-chicago-transit-funding-favor-whites/
http://www.chicagoreader.com/chicago/chicago-politics-segregation-african-american-black-white-hispanic-latino-population-census-community/Content?oid=3221712
http://chicagoreporter.com/dismantling-the-towers/
http://apps.npr.org/lookatthis/posts/publichousing/
http://www.envplan.com/abstract.cgi?id=d306
http://www.uic.edu/cuppa/voorheesctr/Publications/Woods%20Short%20Report%20(Final%20Design).pdf
http://digitalcommons.wayne.edu/cgi/viewcontent.cgi?article=1007&context=urbstud_frp
http://www.thecyberhood.net/documents/papers/oakley09.pdf
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FIGURE 1 

Map of Arts Infusion Initiative Program Locations  

 

Source: Program addresses were provided by Arts Infusion grantees to the Chicago Community Trust.  

Notes: Large icons represent the primary school and community locations of Arts Infusion programming, including the Nancy B. 

Jefferson Alternative School at JTDC where multiple programs were in operation. Smaller icons represent additional locations at 

which at least some Arts Infusion youth were served. 
 

 

Many of the difficulties these neighborhoods experienced were exacerbated beginning in 

2009, when the national recession led to the foreclosure of several large businesses. In South 

Shore particularly, the financial crisis led to the 2010 collapse of ShoreBank, a community 

development focused bank that I>C @DDO > VJHOJEJA>OX SUDVDOAD JO #IJA>HPwV 6PYXI 6JCD EPU

decades before its collapse (Greising 2010; Yerak 2010; Hopkins 2010). The area has been 

slow to recover from resulting job losses since that time (Associated Press 2014), a trend 

shared across much of the city and state (Parilla et al. 2014; Lucci 2015).  

http://www.nytimes.com/2010/05/23/business/23cncshorebank.html?_r=0
http://articles.chicagotribune.com/2010-08-20/business/ct-biz-0821-shorebank-20100820_1_fdic-assets-david-vitale
http://www.chicagoweekly.org/2010/02/18/shoring-up-shorebank-can-the-south-side%E2%80%99s-socially-conscious-bank-weather-the-recession/
http://www.chicagobusiness.com/article/20140110/NEWS10/140119979/south-shore-train-line-blames-rider-drop-on-slow-chicago-job-growth
http://www.brookings.edu/~/media/Research/Files/Reports/2015/01/22-global-metro-monitor/bmpp_GMM_final.pdf?la=en
https://www.illinoispolicy.org/after-2-historic-months-of-jobs-growth-illinois-still-lagging/
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The recession also had direct and indirect effects on neighborhood stability and housing, 

as housing values fell across the city and sales prices fell even more steeply (Chicago Rehab 

Network 2011«t 7ID IPYVJOH AU>VI [>V EDáX S>UXJAYá>Uá] >AYXDá] JO #IJA>HPwV VPYXI >OC west 

sides: for example, by the end of 2010, one in six properties in Back of the Yards was vacant 

as residents abandoned their homes after falling victim to predatory lending for home equity 

loans (Gallun and Maidenberg 2013; Rugh and Massey 2010). The growing number of 

abandoned buildings in those Chicago neighborhoods further weakened their property value 

and contributed to social disorder (Wallace and Schalliol 2015; Chicago Rehab Network 2011). 

Years later, continually depressed housing values and declining populations in many 

neighborhoods have prevented banks and owners from investing significant resources into 

renovating or selling properties in those areas (Gallun and Maidenberg 2013; Gross 2012). 

BOX 1 

Poem by Arts Infusion Youth Describing Violence in South and West Side Chicago 

 

  

 

Picture taken outside an Arts Infusion  

program location in Lawndale/Little Village 

http://www.chicagorehab.org/resources/docs/research/buildingchicago/buildingourfuturechicagofulltoolkit.pdf
http://www.chicagorehab.org/resources/docs/research/buildingchicago/buildingourfuturechicagofulltoolkit.pdf
http://www.chicagobusiness.com/article/20131109/ISSUE01/311099980/will-the-foreclosure-crisis-kill-chicago
http://asr.sagepub.com/content/75/5/629.abstract
http://www.sciencedirect.com/science/article/pii/S0049089X15001258
http://www.wbez.org/news/economy/why-has-stabilizing-chicagos-neighborhoods-been-so-tough-97980


 

ARTS INFUSION IN ITIATIVE ,  2010- 2015 :  EVALUATION REPORT 11   
 

Juvenile Delinquency, Arrest, and Detention  

Many of the negative outcomes associated with socioeconomic marginalization are 

emphasized among youth who become involved in the juvenile or adult criminal justice system. 

Although rates of juvenile arrest and detention have declined in the past decade, in 2012, over 

1.3 million youth were arrested by law enforcement; of these, almost seven in ten (68%) were 

referred to juvenile court, one in ten (8%) to adult criminal court, and two in ten released 

without refer ral (Puzzanchera 2014). During 2013 over 54,000 youth spent time in a 

detention facility, which translates to a rate of nearly 200 youth in residential placement per 

100,000 youth of corresponding ages in the general population (Sickmund et al. 2015; Child 

Trends 2013).  

However, these numbers tell a vastly different story when broken down by race, ethnicity, 

and gender, as young men of color are affected at much greater rates. Non-Hispanic black 

male youth were five times more likely to be in residential placement than their non-Hispanic 

white counterparts (891 compared to 180 per 100,000), while Hispanic male youth were 

twice as likely (354 compared to 180 per 100,000; Child Trends 2013). In Chicago, the 

patterns are similar.  In 2012, the Chicago Police Department reported over 22,000 juvenile 

arrests, with black youth arrested at a rate eight times that for whites and Hispanic youth 

arrested twice as often as whites (Cook et al. 2013).  

THE COOK COUNTY JUVENILE TEMPORARY DETENTION CENTER 

Similar to national patterns, the Cook County Juvenile Temporary Detention Center (JTDC)¦

the largest juvenile detention facility in the country¦admitted nearly 4,500 youth in 2012, 84 

percent of whom were black, 11 percent Hispanic, and 3 percent white. In comparison, the 

Cook County general youth population is 30 percent black, 35 percent Hispanic, and 63 

percent white (Kaba 2014).  

JTDC has undergone substantial transformation over the past decade.7 Designed to 

improve the care and lives of residents and to enhance safety and accountability at the facility, 

JTDC transitional administrator Earl Dunlap instituted major staffing changes as well as 

mandatory staff training on adolescent health, mental health, and suicide prevention. The 

                                                           
7 A number of reforms were implemented in the wake of a 1999 ACLU lawsuit and 2005-06 
investigations by the Federal Bureau of Investigation and the Illinois Attorney General into 
problematic living conditions, reports of abuse, and allegations of corrupt accounting. 

http://www.ojjdp.gov/pubs/248513.pdf
http://www.silbertconsulting.com/downloads/CBA_of_Art_Education.pdf
http://www.childtrends.org/?indicators=juvenile-detention#sthash.XNfoqPoz.dpuf
http://www.childtrends.org/?indicators=juvenile-detention#sthash.XNfoqPoz.dpuf
http://www.childtrends.org/?indicators=juvenile-detention
https://chiyouthjustice.files.wordpress.com/2013/07/trends-in-arrest_binder.pdf.
https://chiyouthjustice.files.wordpress.com/2014/04/juvenile_justice_in_illinois.pdf
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2015 appointment of Leonard Dixon as director of JTDC is intended to preserve and extend 

these reforms through new leadership.  

Philosophically, JTDC has shifted toward greater infusion of positive youth development 

principles, including cognitive-behavioral modification approaches VYAI >V XID xToken 

&APOPN]qywhich focuses on positive reinforcement of behavioral change. Several changes 

have also been implemented to enhance employee accountability and safety, including the 

installation of cameras, a stronger supervision plan, Rapid Response Teams, employee tracking, 

and improved grievance and appeals processes for residents. JTDC has also worked to expand 

health, mental health and educational services for youth and to improve the interactions 

between parents, residents, and facility staff (Office of the Transitional Administrator 2013; 

Dannenberg 2007; Ciokajlo and Casillas 2005; Bayliss 2015; Rodriquez 2015).  

Serving At-Risk Teens  

Youth on the west and south side of Chicago have the same potential for  artistic, intellectual, 

and technological talent >V XIPVD áJZJOH JO XID AJX]wV [D>áXIJDU OPUXI VJCDr XID] VJNSá] á>AM XID

resources and social-emotional support to excel that youth in more advantaged 

neighborhoods often have. In fact, a recent report by the Pew Research Center quells the 

hypothesis that technology and Internet usage varies dramatically across racial and 

socioeconomic status lines. Although adolescents in lower-socioeconomic households are 

somewhat less likely than their higher-socioeconomic counterparts to use the Internet, they 

are equally if not more likely to use their cell phones as a primary point of technological access 

(Pew Research Center 2015; see also Wells and Mitchell 2008). 

Youth growing up amidst a backdrop of socioeconomic disadvantage, however, can face 

even greater challenges progressing through developmental stages, such as the transition to 

adulthood, than their more privileged peers (Steinberg and Lerner 2004). TeenVw XU>OVJXJPO XP

adulthood is a critical time in which the consequences of failure to meet social norms and 

standards become much greater, as youth move away from the support of their families (or 

the state) and acquire adult status under the law (Collins 2001; Osgood, Foster and Courtney 

2010). Research consistently indicates that failure to effectively transition to adulthood, as 

marked by educational achievement and steady, profitable employment sufficient for financial 

independence, is associated with negative short- and long-term outcomes for youth that 

http://legacy.cookcountygov.com/secretary/committees/Finance/FY2013/budget%202013/JTDC%20Budget%20Briefing%20FY2013.pdf
https://www.prisonlegalnews.org/news/2007/apr/15/chicago-juvenile-detention-center-workers-resist-court-ordered-reforms/
http://thechicagocitizen.com/news/2015/may/21/cook-countys-juvenile-detention-center-improves-fo/
http://www.chicagotribune.com/news/ct-juvenile-detention-center-new-superintendent-met-20150205-story.html
http://www.pewinternet.org/files/2015/04/PI_TeensandTech_Update2015_0409151.pdf
http://unh.edu/ccrc/pdf/CV178_online%20first.pdf
http://jea.sagepub.com/content/24/1/45.short
http://www.jstor.org/stable/10.1086/322209
http://www.centerforchildwelfare.org/kb/bppub/VulnerablePopTransition.pdf
http://www.centerforchildwelfare.org/kb/bppub/VulnerablePopTransition.pdf
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persist into adulthood (e.g., poor physical health, mental health issues, criminal justice 

involvement, social stigma; Lee and Mortimer 2009; Freudenberg and Ruglis 2007; Paul and 

Moser 2009).  

Given these challenges that at-risk youth face, programs have increasingly recognized that 

effor ts designed to assist more privileged young people in the transition to adulthood may be 

ineffective with at-risk youth, because those programs often fail to address the full spectrum 

of barriers some young people face (Thornton et al. 2000). Programs working with at-risk 

youth must often address multiple challenges through a more holistic, wraparound or 

multidimensional approach (Montgomery 2014; Thornton et al. 2000; Weissberg, Kumpfer 

and Seligman 2003). Common components of successful programs include mentorship and the 

cultivation of positive role models, self-esteem building, general education and literacy, 

improved communication skills and prosocial behavior, peaceful conflict resolution, substance 

abuse and mental health treatment, and whole family focused therapy (DuBois et al. 2002; 

King et al. 2002; Farrington et al. 2003; Payton et al. 2000; Roth and Brooks-Gunn 2003; 

Kumpfer and Alvorado 2003; Iwasaki 2014). Many of these efforts reflect a strengths based 

approach to achieving positive youth development by increasing factors that promote youth 

resiliency, as discussed shortly and as adopted by the Arts Infusion Initiative programs. 

Regardless of the approach, programs that seek to engage at-risk youth often face a set of 

unique challenges. Community based programs may have difficulty reaching the youth who 

are in greatest need, either because contacting those youth is difficult or because they may be 

particularly distrustful and unwilling to participate (Jarrett, Sullivan, and Watkins 2005). For 

youth who have previous experience in the juvenile justice system, that distrust may be 

particularly acute if they perceive program operators to have a connection with law 

enforcement or other authority figures by whom they have felt unfairly treated or victimized 

(Marshall and Haight 2014; Bernburg 2009; Nihart et al. 2005).  

Another issue that many initiatives face is a cultural disconnect between program staff 

members and youth participants which, in some instances, may detrimentally reinforce or 

trigger memories of past experiences of discrimination (Spencer 2007). This cultural 

disconnect can negatively affect the formation of meaningful mentorships between program 

staff and youth. Notably, many Arts Infusion teaching artists shared the same cultural 

background or socioeconomic experiences as the youth participants. 

http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3198812/
http://www.cdc.gov/pcd/issues/2007/oct/pdf/07_0063.pdf
http://www.utexas.edu/law/journals/tlr/sources/Volume%2092/Issue%206/Rogers/Rogers.fn175.PaulMoser.UnemploymentImpairs.pdf
http://www.utexas.edu/law/journals/tlr/sources/Volume%2092/Issue%206/Rogers/Rogers.fn175.PaulMoser.UnemploymentImpairs.pdf
http://www.cdc.gov/violenceprevention/pdf/introduction-a.pdf
http://www.nationalguild.org/getmedia/5c9ae774-1a52-4abd-944d-b34b1bb4a492/Creative-Youth-Development-Movement-Takes-Hold_full-version-(3).pdf.aspx
http://www.cdc.gov/violenceprevention/pdf/introduction-a.pdf
http://psycnet.apa.org/index.cfm?fa=buy.optionToBuy&id=2003-05959-004
http://psycnet.apa.org/index.cfm?fa=buy.optionToBuy&id=2003-05959-004
http://www.wmich.edu/evalphd/wp-content/uploads/2010/05/Effectiveness-of-Mentoring-Programs-for-Youth.pdf
http://www.ncbi.nlm.nih.gov/pubmed/12357911
https://books.google.com/books?hl=en&lr=&id=p-aCAgAAQBAJ&oi=fnd&pg=PP1&dq=Farrington,+D.+P.,+MacKenzie,+D.+L.,+Sherman,+L.+W.,+%26+Welsh,+B.+C.+(Eds.).+(2003).+Evidence-based+crime+prevention.+Routledge.%5C&ots=5PpoKBoII6&sig=zykx-RIMvnioYlTUb8KgRehoNUs#v=onepage&q&f=false
http://onlinelibrary.wiley.com/doi/10.1111/j.1746-1561.2000.tb06468.x/abstract
http://leah.mchtraining.net/images/stories/tc_materials/060720/rothbrooksgunn.pdf
http://psycnet.apa.org/psycinfo/2003-05959-008
http://eds.a.ebscohost.com/eds/detail/detail?sid=27867509-a619-4968-97c5-963445236d01%40sessionmgr4005&crlhashurl=login.aspx%253fdirect%253dtrue%2526profile%253dehost%2526scope%253dsite%2526authtype%253dcrawler%2526jrnl%253d1705625X%2526AN%253d100771245&hid=4111&vid=0&bdata=JnNpdGU9ZWRzLWxpdmU%3d#AN=100771245&db=sih
http://onlinelibrary.wiley.com/doi/10.1002/jcop.20038/abstract
http://econpapers.repec.org/article/eeecysrev/v_3a42_3ay_3a2014_3ai_3ac_3ap_3a82-90.htm
http://link.springer.com/chapter/10.1007/978-1-4419-0245-0_10#page-1
http://www.westerncriminology.org/documents/WCR/v06n1/article_pdfs/nihart.pdf
http://jar.sagepub.com/content/22/4/331.abstract
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For youth who enter programs, maintaining their commitment can also be a challenge, with 

many programs facing high rates of attrition and disengagement (Weisman and Gottfredson 

2001). Recent evidence, however, points to the successful use of social media such as 

Facebook and twitter  for increasing youthVw exposure to service programs while also giving 

them a voice and choices that promote engagement (Family and Youth Services Bureau 2014; 

Institute for Youth, Education, and Families 2012). As discussed later, the Arts Infusion 

Initiative recently developed a website that presents consolidated information about school 

reenrollment, records expungingq >OC >UXV SUPHU>NV JO ]PYXIVw APNNYOJXJDV XI>X [PYáC @D

easily translatable to social media forums (see www.getdrive.org).  

Perhaps the most difficult issue programs serving at-risk youth face is addressing those 

external problems affecting S>UXJAJS>OXVw áJZDVthat >UD PYXVJCD PE XID SUPHU>NwV APOXUPá¦issues 

such as neighborhood violence, domestic abuse or neglect, parental absence, and the 

responsibilities of teen parenthood. Understanding these limitations, many programs for at-risk 

youth seek to build upon S>UXJAJS>OXVw UDVJáJDOAD JOface of those circumstances (Resnick 2000). 

Research consistently demonstrates that youth resilience is positively associated with 

improved social and emotional skills development, particular with regard to self-regulatory 

behaviors (Zolkoski and Bullock 2012; Buckner, Mezzacappa, and Beardslee 2003). 

Restorative Justice Approaches 

Before discussing the benefits of strengths based, positive youth development approaches to 

serving at-risk youth, it is important to understand another conceptual approach that framed 

development of the Arts Infusion Initiative¦XI>X PE UDVXPU>XJZD LYVXJADt 7ID XDUN xUDVXPU>XJZD

LYVXJADy JV APNNPOá] YVDC XP DOAPNS>VV > U>OHD PE SUPHU>NV >OC SU>AXJADV XI>Xleverage the 

power of community to addUDVV > SDUVPOwV [UPOHCPJOH >OCrepair harm that has been done. 

Building from practices traditionally used by aboriginal cultures in Australia and New Zealand, 

as well as First Nation and Native American tribes, programs about restorative justice view the 

individual as part of a community to whom he or she is accountable, creating a culture within 

which problem-solving and healing can take place (Zehr and Gohar 2003).  In practice, 

restorative justice often usDV xSD>AD AJUAáDVy PUxSD>ADconferencesy after someone commits a 

harmful act to include the offender in the healing process and address the harm done to a 

victim.  

http://www.ccjs.umd.edu/sites/ccjs.umd.edu/files/pubs/Weisman2001.pdf
http://www.ccjs.umd.edu/sites/ccjs.umd.edu/files/pubs/Weisman2001.pdf
http://www.acf.hhs.gov/sites/default/files/fysb/using_social_media_20140423.pdf
http://www.nlc.org/Documents/Find%20City%20Solutions/IYEF/Afterschool/city-strategies-to-engage-older-youth-in-afterschool-programs-oct-12.pdf
http://www.getdrive.org/
http://www.chicagotribune.com/news/ct-juvenile-detention-center-new-superintendent-met-20150205-story.html
http://www.esd113.org/cms/lib3/wa01001093/centricity/domain/48/resilienceresearchchildren.pdf
http://www.researchgate.net/publication/231992357_Characteristics_of_resilient_youths_living_in_poverty_The_role_of_self-regulatory_processes
http://www.unicef.org/tdad/littlebookrjpakaf.pdf
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Restorative justice, although not a new concept, has gained increased significance in 

recent years as an alternative to punitive approaches toward youth delinquency and 

misbehavior which have proven ineffective, costly, and damaging to affected young people 

(Braithewaite 2002). Whereas the criminal legal system in the United States emphasizes 

retributive justice, or punishment that is proportional to fit the crime, a restorative justice 

approach seeks to understand the harm done to the victim to create consensus around a plan 

for repairing that harm.  

Furthermore, restorative justice theory maintains that an offense affects not only the 

victim, but the entire community. Accordingly, restorative justice approaches aim to make the 

offender accountable to the community as a whole and, most importantly, to reintegrate 

someone who has done harm back into the community through a process of reparation. 

Evidence suggests that restorative justice approaches to resolving incidents leave offenders 

and victims with a greater sense of fairness, which reduces fear and anxiety for the victim and 

prevents the off ender from exposure to the harm associated with a formal justice system 

response (Latimer, Dowden and Muise 2005; Rodriguez 2007). 

Restorative justice practices frame the context within which many of the Arts Infusion 

*OJXJ>XJZDwV SUPHU>NV [DUDimplemented. The goals of restorative culture overlap with those of 

strengths based youth development efforts, discussed next, in their emphasis on personal 

transformation, self-expression, and social responsibility.  

Positive Youth Development through the Arts   

Although many challenges that at-risk youth face are systemic and cannot be changed by a 

single program, approaches that emphasize the development and reinforcement of protective 

factors for teens can decrease the odds of justice involvement and empower youth to redirect 

thinking and behavior even after detention (Lerner et al. 2005; Wolf and Wolf  2012). These 

protective factors can be conveyed through the hands of teachers, mentors, and parents who 

provide attention, affection, and encouragement, and they include social and emotional 

learning experiences within the reach of youth themselves (Halpern, Heckman, and Larson 

2013; Montgomery 2014 ). Enhancing this likelihood that young people are exposed to 

positive relationships with adults and peers and develop the social and emotional skills 

https://books.google.com/books?hl=en&lr=&id=pjAd2u2j3DMC&oi=fnd&pg=PA3&dq=Braithwaite,+J.+(2002).+Restorative+justice+%26+responsive+regulation.+Oxford+University+Press.&ots=eJOc1x47qX&sig=igugyUHuhY_QHWntGck07_8hHTM#v=onepage&q=Braithwaite%2C%20J.%20(2002).%20Restorative%20justice%20%26%20responsive%20regulation.%20Oxford%20University%20Press.&f=false
http://www.public.asu.edu/~gasweete/crj524/readings/03-01%202005-Latimer-et-al%20(effectiveness%20of%20restorative%20justice).pdf
http://cad.sagepub.com/content/53/3/355.abstract
http://users.ugent.be/~wbeyers/scripties2011/artikels/LernerJEA2005.pdf
http://wolfbrown.com/images/books_reports/documents/May_the_Songs_I_Have_Written_Speak_for_Me.pdf
http://www.erikson.edu/wp-content/uploads/Realizing-the-Potential-of-Learning-in-Middle-Adolescence.pdf
http://www.erikson.edu/wp-content/uploads/Realizing-the-Potential-of-Learning-in-Middle-Adolescence.pdf
http://www.nationalguild.org/getmedia/5c9ae774-1a52-4abd-944d-b34b1bb4a492/Creative-Youth-Development-Movement-Takes-Hold_full-version-(3).pdf.aspx
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necessary to contribute to broader society is a primary goal of positive youth development 

approaches such as the Arts Infusion Initiative.  

Drawing on these lessons and on research regarding the best practices for working with 

at-risk youth, a variety of program models have emerged and demonstrated success in helping 

improve ]PYXIVweducational outcomes, reduce recidivism, and deliver other positive effects. 

These programs often share specific traits that are characteristic of positive youth 

development approaches, including strengths based activities that incorporate youth 

perspectives and frame their experiences as assets rather than detriments. Along the same 

line, creative youth development programs¦described in the next section¦focus on building 

]PYXIVw áJED VMJááV >OC SDUVPO>á >OC VPAJ>á >VVDXV XIUPYHI I>OCV-on creative work in the arts, 

humanities, and sciences.  

Creative Youth Development  

Creative youth development is a newly8 coined term for a longstanding yet dynamic area of 

community arts education that merges the principles of positive youth development with 

hands-on arts education; as summarized in Montgomery (in press:2): 

Creative youth development is an intentional, holistic practice that combines 

hands-on art making and skill building in the arts, humanities and sciences with 

development of life skills to support young people in participating successfully 

in adolescence and adulthood. 

Although elements of creative youth development have been around for over 100 years¦

in the form of holistically focused arts education and after school programming¦XID EJDáCwV

most recent evolution occurred during the late 1980s and 1990s. During that time, a surge of 

youth-focused, independent arts programs arose with many program creators influenced by 

the philosophical teachings of social activists such as Paulo Freire (Montgomery in press; see 

also Giroux 2010). These programs emphasized encouraging youth to develop their own voice 

in arts education and to build their strengths through a process of self-reflection and social 

responsibility. In this way, creative youth development approaches encouraged young people 

to create their own works of art while also applying creative skills to real world problems.  

                                                           
8 The term was first used in March 2014 at a creative youth development summit convened by the 
Massachusetts Cultural Council in partnership with the National Guild for Community Arts Education 
>OC XID 3UDVJCDOXwV #PNNJXXDD PO XID  UXV >OC XID )YN>OJXJDVr VDDhttp://creativeyouthsummit.org/ .  

https://coms221--instructionalcomm.wikispaces.com/file/view/Giroux,+H.+-Lessons+From+Paulo+Freire.pdf
http://creativeyouthsummit.org/
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Research has shown that holistically focused, socially conscious arts education can 

JNSUPZD XDDOVw CDZDáPSNDOX PE áJED VMJááVq VDáE-image, and social commitment (Hirzy 2011; 

Montgomery, Rogouin, and Persaud 2013). According to Holmgren, Daily, and Heinen (2015), 

effective creative youth development programs are said to encompass six core characteristics, 

including:  

1. A focus on youth assets;  

2. Provision of safe and healthy youth spaces;  

3. Development of positive relationships with adult mentors and peers;  

4. Attention to youth voice in leading their own development;  

5. High expectations for growth and learning; and  

6. A holistic, inclusive approach involving families, schools, and communities in 

]PYXIVw SUPHUDVV >OC HUP[XIt 

Creative youth development, therefore, incorporates strengths based principles into arts 

education, infusing the arts with social and emotional learning goals and locating it within a 

social justice framework (Montgomery 2014). In this way, it is increasingly relevant to juvenile 

justice efforts as the field moves away from retributive approaches toward a more 

rehabilitative framework, in which strengths based approaches hold significant potential for 

helping youth avoid delinquent and other destructive behaviors. The Arts Infusion Initiative 

embodies these core elements of creative youth development. 

Research has demonstrated the promise of creative youth development approaches in 

correctional and community based settings, particularly when arts programs are paired with 

cultural competency, mentoring,9 and conflict resolution training (Brunson, Conte, and Masar 

2002; McLaughlin 2000; DeCarlo and Hockman 2003). Catterall, Dumais, and Hampden-

Thompson (2012) examined four large national datasets and found that at-risk youth with high 

levels of arts engagement had more positive outcomes in several areas¦including school 

performance and levels of civic engagement¦than did peers with less arts engagement. In a 

                                                           
9 Positive mentoring relationships with adults can help youth who have had negative or poor 
experiences with parents or caregivers improve in cognitive development, safety, and social-emotional 
stability (Matz 2014 ). Most research suggests that mentoring programs can have a positive influence 
on youth, reducing the likelihood of drug and alcohol use, violence, and school truancy (Hurd, 
Zimmerman, and Reischl 2011; Matz 2014 ; Grossman and Garry, 1997)¦effects that may be greater 
for structured, longer -lasting programs such as the Arts Infusion efforts. 

http://nationalguild.org/getmedia/87975376-ddd4-4adb-9b84-dd4e94e90066/EngagingAdolescentsGuide.pdf.aspx?ext=.pdf
http://www.wallacefoundation.org/knowledge-center/arts-education/Community-Approaches-to-Building-Arts-Education/Documents/Something-to-Say-Success-Principles-for-Afterschool-Arts-Programs.pdf
http://www.nationalguild.org/getmedia/5c9ae774-1a52-4abd-944d-b34b1bb4a492/Creative-Youth-Development-Movement-Takes-Hold_full-version-(3).pdf.aspx
http://arts.gov/sites/default/files/ArtinPeacemaking.pdf
http://arts.gov/sites/default/files/ArtinPeacemaking.pdf
http://jgc.stanford.edu/resources/reports/Community%20Counts_McLaughlin.pdf
http://www.tandfonline.com/doi/abs/10.1300/J009v26n03_06#.VdXsUxRViko
http://arts.gov/sites/default/files/Arts-At-Risk-Youth.pdf
http://arts.gov/sites/default/files/Arts-At-Risk-Youth.pdf
http://www.journalofjuvjustice.org/JOJJ0302/JOJJ0302.pdf
http://jea.sagepub.com/content/31/2/323.abstract
http://jea.sagepub.com/content/31/2/323.abstract
http://www.journalofjuvjustice.org/JOJJ0302/JOJJ0302.pdf
https://www.ncjrs.gov/pdffiles/164834.pdf
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separate study, Silbert and Welch (2001) calculated that strong arts programming could be a 

cost-effective way to reduce youth delinquency and recidivism. Hurd, Zimmerman, and Reischl 

(2011) found that even non-structured relationships, such as those between teaching artists 

and art students, could have positive effects on youthVw >XXJXYCDV XP[>UC ZJPáDOAD.  

A growing body of research also suggests that creativity is connected to important 

cognitive, emotional, and neural processes (Baas, Nijstad and Dreu 2015; Arts Education 

Partnership 2004). Studies of existing arts programs have demonstrated effects on problem-

solving ability (Wright et al. 2006), social and emotional well-being (Arts and Education 

Partnership 2004; Linesch 1988), academic achievement (Catterall, Dumais, and Hampden-

Thompson 2012; Goerge et al. 2007), and the development of positive individual identity 

(Ferrer-Wreder et al. 2002). Several smaller studies of arts-based programs for court-involved 

youth also demonstrate potential benefits, ranging from reduced negative behaviors and more 

effective emotional communication (Center for Youth and Communities 2009; DeCarlo and 

Hockman 2003) to reduced recidivism (Ezell and Levy 2003). 

Most recently, an ensemble-@>VDC NYVJA SUPHU>N APOCYAXDC @] #>UODHJD )>ááwV :DJáá

.YVJA *OVXJXYXD >X X[P CDXDOXJPO E>AJáJXJDV JO /D[ <PUM VIP[DC SPVJXJZD JNS>AXV PO ]PYXIVw

externalizing behaviors, as reported by staff, and social-emotional well-being, as reported by 

youth (Wolf  and Holochwost 2015). This study showed that even a two-week long, intensive 

music program was associated with significant pre-post increases in det>JODC ]PYXIVw VDOVD PE

achievement, self-esteem, and self-confidence. Notably, the average length of Arts Infusion 

programming was 20 weeks per year. 

As Wolf and Wolf (2012 :9) argue, the process of rehabilitation after justice iOZPáZDNDOX xJV

one of re-learning¥how to relate to others, to make informed choices, and to use ¬PODwV­ 

talents to work toward a safe and productive future. These are absolutely acts of will but they 

are also acts of imagination¥the high-[JUD PE XU>CJOH JO [I>X ]PYwZD >á[>]V CPOD EPU [I>X ]PY

APYáC @D CPJOHty  UXV DCYA>XJPO [JXIJO >creative youth development framework allows youth 

to reimagine, rearticulate, and resituate themselves in a new personal narrative. Encouraged to 

take healthy risks within the boundaries of a creative environment, young people in creative 

youth development programs¦such as those embodied in the Arts Infusion Initiative¦can 

form prosocial relationships with peers and adults and discover healthy ways of self-

expression.   

 

http://www.silbertconsulting.com/downloads/CBA_of_Art_Education.pdf
http://jea.sagepub.com/content/31/2/323.abstract
http://jea.sagepub.com/content/31/2/323.abstract
http://journal.frontiersin.org/article/10.3389/fnhum.2015.00275/full
http://www.aep-arts.org/wp-content/uploads/2012/08/OpportunitiesResearch.pdf
http://www.aep-arts.org/wp-content/uploads/2012/08/OpportunitiesResearch.pdf
http://link.springer.com/article/10.1007%2Fs10560-006-0079-0
http://www.aep-arts.org/wp-content/uploads/2012/08/OpportunitiesResearch.pdf
http://www.aep-arts.org/wp-content/uploads/2012/08/OpportunitiesResearch.pdf
https://books.google.com/books?hl=en&lr=&id=04VBCX24kCIC&oi=fnd&pg=PP1&dq=Adolescent+art+therapy.&ots=EkoHJOlLGn&sig=8UXyt5NoL3iNIyUl0tP2-kdVObA#v=onepage&q=Adolescent%20art%20therapy.&f=false
http://arts.gov/sites/default/files/Arts-At-Risk-Youth.pdf
http://arts.gov/sites/default/files/Arts-At-Risk-Youth.pdf
http://www.chapinhall.org/sites/default/files/publications/ChapinHallDocument(2)_0.pdf
http://www.researchgate.net/publication/237674524_Promoting_Identity_Development_in_Marginalized_Youth
http://www.collaborative.org/sites/default/files/CreativeTransitionsReport.pdf
http://www.tandfonline.com/doi/abs/10.1300/J009v26n03_06#.VdXsUxRViko
http://www.tandfonline.com/doi/abs/10.1300/J009v26n03_06#.VdXsUxRViko
https://www.ncjrs.gov/App/publications/Abstract.aspx?id=202384
http://arts.gov/sites/default/files/Research-Art-Works-Carnegie.pdf
http://wolfbrown.com/images/books_reports/documents/May_the_Songs_I_Have_Written_Speak_for_Me.pdf
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Chapter 3. Components of the Arts 

Infusion Initiative  
The Arts Infusion Initiative launched in 2010 as a five-year demonstration model focused on 

exposing, inspiring, and connecting detained youth and those living in at-risk environments to 

high performing arts learning programs infused with social and emotional skills instruction. This 

chapter describes the evolution of the initiative as an emergent strategy for social change and 

details its core components as of 2014-15, including: 

1. Creative youth development efforts from all genres of art¦music, dance, literary arts, 

visual arts, and theatre¦provided by 14 Arts Infusion programs, with six primarily 

serving detained youth in JTDC10 and eight primarily serving at-risk youth in the 

communities of Lawndale, Back of the Yards, and South Shore; 

2. Special events, programs, and performances for youth in JTDC and the surrounding 

communities funded by the Trust and organized by Arts Infusion stakeholders;  

3. Professional development, knowledge sharing sessions for Arts Infusion teaching 

artists coordinated by Loyola University; and 

4. Assessment consultations for Arts Infusion teaching artists and program directors 

provided by an experienced arts assessment consultant. 

0ZDUVDDJOH XIDVD APUD >AXJZJXJDV [>V XID JOJXJ>XJZDwVdirector at the Chicago Community 

Trust, Suzanne Connor, as well as members of the Arts Infusion Steering Committee, created 

specifically to help guide XID JOJXJ>XJZDwV DZPáution through a collaborative process. The steering 

committee members met regularly and included representatives from JTDC, the Nancy B. 

Jefferson Alternative School based in JTDC, the Chicago Public School Office of Education 

Options, the Chicago Police DDS>UXNDOXwV  áXDUO>XJZD 3PáJAJOH 6XU>XDHy program, Loyola 

UniversitywV College of Fine and Performing Arts, an independent arts assessment consultant, 

and varying membership by program directors and teaching artists from the 14 Arts Infusion 

programs.  

                                                           
10 The Arts Infusion programs that took place in JTDC did so as part of in school or after school efforts 
associated with the Nancy B. Jefferson Alternative School based in the detention facility, which serves 
all detained youth. Operations during school hours are necessarily guided by state educational 
guidelines regarding instructional minutes and Illinois State Board of Education certifi cation. 



 

 20  ARTS INFUSION IN ITIATIVE ,  2010- 2015 :  EVALUATION REPORT 
 

Over the course of five years, more than 2,000 teens participated in one or more of the 

Arts Infusion InitiativewVprograms; however, many of the incarcerated students received 

exposure-level instruction (fewer than three sessions) because they were released or 

transferred. This evaluation includes assessment of all available information over the past five 

years but focuses primarily on the participants with more intensive engagement during the 

most recent, 2014-15 school year.  

The specific arts education programs that comprised the Arts Infusion Initiative varied 

across the five years of the demonstration but evolved to consist of only those programs 

whose efforts satisfied XID 7UYVXwV UDTYJUDNDOXV for high performance (as stated previously, 

these included rigorous and well-conceived teaching unit plans and effective documentation 

PE ]PYXIVw VPAJ>á >OC DNPXJPO>á áD>UOJOH SUPHUDVV«.11  Before naming these 14 programs, the 

OD\X VDAXJPOV CJVAYVV XID JOJXJ>XJZDwV PZDU>áá DNDUHDnt approach to philanthropic change and 

the specific social and emotional learning goals on which it came to focus. 

The Arts Infusion Initiative: An Emergent Strategy 

Incorporating lessons drawn from successful arts programs and programs for at-risk youth, the 

Arts Infusion Initiative embraced and reflects an xemergent modely of philanthropy (Kania, 

Kramer, and Russell 2014). Like conventional strategic philanthropy, the emergent model 

values thoughtful, rigorous means to approaching social problems. Yet, whereas conventional 

strategic philanthropy is based on a chronological, cause-and-effect chain of actions with 

presumably predictable outcomes, the emergent model instead acknowledges that complex 

social problems derive from a variety of factors and, therefore, cannot be fully controlled.  

As described in Kania, Kramer, and Russell (2014),  

[Emergent strategy] gives rise to constantly evolving solutions that are uniquely 

suited to the time, place, and participants involved. It helps funders to be more 

relevant and effective by adapting their activities to ever-changing 

circumstances and engaging others as partners without the illusion of control.  

ThD DNDUHDOX NPCDá PE SIJá>OXIUPS] x@DXXDU EJXV XID UD>áJXJDV PE AUD>XJOH VPAJ>á AI>OHD JO >

APNSáD\ [PUáCy ªKania, Kramer, and Russell 2014). It acknowledges that as the many partners 

                                                           
11 In past years, funding for certain programs was discontinued when they failed to meet the 
initiativewV P@LDAXJZDVt 

http://ssir.org/up_for_debate/article/strategic_philanthropy
http://ssir.org/up_for_debate/article/strategic_philanthropy
http://ssir.org/up_for_debate/article/strategic_philanthropy
http://ssir.org/up_for_debate/article/strategic_philanthropy
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of an initiative¦such as members of the Arts Infusion Steering Committee¦carry out their 

work, the CDNPOVXU>XJPOwV SU>AXJADVmay need to change in response to changing realities and 

circumstances. For example, the frequency, length, and nature of Arts Infusion professional 

development sessions evolved from the first to most recent years of the initiative, as partners 

realized the value of having fewer but longer sessions with practice-focused exchanges of 

information. In this way, the initiative began with an intentional strategy¦that of bringing 

artists together to disseminate information¦but evolved in response to the realities of what 

was most useful to the participating artists at this point in time. 

Emergent strategies encompass three core principles, as follows:  

1. All partners including funders must play a role in co-creating and collaborating on 

social change, meaning that effective change will depend on strong and trustful 

relationship dynamics;  

2. Funders can and should emphasize successful practices of the initiative¦positive 

attractors¦and deemphasize ineffective practices¦negative attractors; and  

3. The focus of all efforts should be on improving overall system fitness, rather than 

on a particular partner or grantee¦because only through such a holistic approach 

can real social change be possible and sustainable (Kania, Kramer, and Russell 

2014). 

x/P EYOCDU I>V XID UDVPYUces to compel all other participants to follow its preferred 

strategy. That is why strategy must be co-created and co-evolve among multiple 

PUH>OJ^>XJPOVty12 In designing elements of the Arts Infusion Initiative, the Trust engaged openly 

and actively with oXIDU >HDOAJDV >OC PUH>OJ^>XJPOV EPAYVDC PO JNSUPZJOH ]PYXIVw áJZDVt In fact, 

the very first effort of the initiative involved co -creation of a music lab for detained youth, as a 

purposeful partnership between the Trust, the Chicago Alternative Policing Strategy program, 

and the Cook County detention facility. Subsequent efforts have also been shaped¦in some 

manner or form¦by collaborations among PUH>OJ^>XJPOV VDUZJOH PO XID JOJXJ>XJZDwV VXDDUJOH

committee. 

Funders must be able to sense and leverage the people, ideas, and events that serve as 

positive attractors of an emergent strategy while removing those that do not.13 As mentioned 

above, the Trust has been keen to ensure that grantee arts programs abide by its core 

                                                           
12 Kania, Kramer, and Russell (2014). 
13 Ibid. 

http://ssir.org/up_for_debate/article/strategic_philanthropy
http://ssir.org/up_for_debate/article/strategic_philanthropy
http://ssir.org/up_for_debate/article/strategic_philanthropy
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requirements for high performance, and those who have been unable to do so or who have 

not served the targeted at-risk youth have had their funding discontinued. By contrast, the 

Trust has alVP A>SJX>áJ^DC PO PSSPUXYOJXJDV XP JNSUPZD XID  UXV *OEYVJPO *OJXJ>XJZDwV VPAJ>á >OC

emotional goals each year in response to the voices of teaching artists and youth¦as 

discussed in the next section; and when a key facilitator of these assessments emerged, the 

Trust was quick to fund that individual to provide helpful assessment consultations with all 

grantees. 

 Improving system fitness means xVXUDOHXIDOJOH XID V]VXDNV >OC UDá>XJPOVIJSV XI>X A>O

HDODU>XD VPáYXJPOVq U>XIDU XI>O PO APOVXUYAXJOH XID VPáYXJPOV XIDNVDáZDVty14 The Arts Infusion 

Initiative focused on building relationships between and encouraging collaborations among the 

key youth-serving organizations encompassed by its mission. Almost every effort involved a 

pairing of organizations in some capacity or another¦whether it was the detention facilitywV

alternative school and an arts literacy program [PUMJOH XPHDXIDU XP NDDX ]PYXIVw ODDCVq PU XID

Trust staff and the director of the Chicago public options schools collaborating on an academy 

for arts-engaged youth. These relationships between funders, partners, stakeholders, 

practitioners, and youth are often critical to determining the success and sustainability of 

creative youth development efforts like the Arts Infusion Initiative. 

In these ways, emergent approaches such as the Arts Infusion Initiative are well situated to 

address complex social problems that involve a multifaceted set of ever-changing social, 

cultural, political, and economic factors, because they allow the flexibility to evolve in response 

to unpredictable factors, such as EPUN>XJPO PE XID JOJXJ>XJZDwV áD>UOJOH P@LDAXJves¦as discussed 

next.  

Social and Emotional Learning Goals 

Since its launch in 2010, the Arts Infusion Initiative has evolved to include four social and 

emotional learning goals, each of which has ties to theory developed by the Collaborative for 

Academic, Social, and Emotional Learning on the core competencies essential for ]PYXIVw

learning and growth. Those competencies have been translated into actionable goals for the 

Arts Infusion programs that evolved to better align with participating youthsw needs on the 

basis of insights that emerged¦primarily during knowledge sharing discussions. As of 2014-

                                                           
14 Ibid. 
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15, the JOJXJ>XJZDwVsocial and emotional learning goals include conflict resolution, future 

orientation, critical response, and career readiness.  

Conflict Resolution  

Conflict resolution was the first goal identified by the initiative, and it was the only goal 

included in the initial 2010 Arts Infusion training session. Driven to the forefront by wider 

public concern over the prevalence of youth violence, conflict resolution training seeks to 

teach youth participants how to resolve issues peacefully using verbal skills and to embrace 

conflict as a learning opportunity. Several Arts Infusion providers taught conflict resolution as 

a stand-alone activity, using peace circles that incorporated principles of restorative justice or 

event-specific curriculum to help youth work through issues to which they felt emotionally 

connected, such as the protests in Ferguson, Missouri. In other programs, elements of conflict 

resolution are integrated in less direct ways¦for example, by encouraging participants to work 

through conflicts and to DOH>HD [JXI PXIDUVw SDUVSDAXJZDV JO XID APOXD\X PE XID>XDU

performance.  

There were people that I didnĦt get along with, and now I do because of [Arts Infusion]. We 

talk more, so thereĦs less fighting. ~Arts Infusion JTDC youth participant (2015) 

Conflict resolution has been identified as an important goal for implementation in 

educational systems as a way to create a safe learning environment and to prevent young 

people from entering a path of unnecessary, harmful disagreements and consequential 

disciplinary outcomes (Breunlin et al. 2002; Johnson and Johnson 1996). The implications of 

learning to resolve differences peacefully are particularly great for youth involved in the justice 

system. Several studies have found that youth involved in the juvenile justice system are 

significantly more likely to have psychiatric disorders¦including major depression, ADHD, 

PTSD, and conduct disorder¦than are their peers in the community (Fazel, Doll and Långström 

2008; Abram et al. 2004; Karnik et al. 2009). Furthermore, detention may exacerbate the 

symptoms in youth who have preexisting mental health conditions, and it may also lead to the 

http://www.jstor.org/stable/27542400?seq=1#page_scan_tab_contents
http://www.jstor.org/stable/1170651?seq=1#page_scan_tab_contents
http://www.ncbi.nlm.nih.gov/pubmed/18664994
http://www.ncbi.nlm.nih.gov/pubmed/18664994
http://www.ncbi.nlm.nih.gov/pubmed/15066899
http://www.ncbi.nlm.nih.gov/pubmed/19487357
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diagnosis of new conditions for youth who did not previously demonstrate symptoms (Holman 

and Ziedenberg 2006; Forrest et al. 2000).  

Without intervention or care after release, youth come out of the system with more 

vulnerabilities than they had before. Simultaneously, they are the subject of greater and more 

negative scrutiny by law enforcement, teachers and other authorities (Rios 2006), so that 

minor incidents that may go unnoticed in another youth, such as a physical altercation with 

peers, could lead to strict consequences (Cottle, Lee and Heilbrun 2001). Conflict resolution is 

thus essential not only for positive participation in society but also as a strategy for success in 

remaining out of the justice system. A growing body of research finds that conflict resolution 

instruction has been successful in reducing rates of recidivism and school disciplinary sanctions 

(Bradshaw, Roseborough and Umbreit 2006; Sloane 2002), as well as in improving academic 

outcomes (Stevahn et al. 2002).  

Notably, in June 2010, the Arts Infusion knowledge sharing provider offered an 

opportunity for teaching artists to participate in a 2.5 day training¦with Mark Steiner and the 

Harlem Justice Center¦where they learned about the concept of conflict resolution and 

specific strategies for teaching conflict resolution skills to at-risk youth. Exit surveys were 

>CNJOJVXDUDC >X XID DOC PE D>AI C>] XP H>YHD XID áDZDá PE S>UXJAJS>OXVw YOCDUVX>OCJOH PE XID

C>]wV N>XDUJ>ára total of 24 Arts Infusion teaching artists and program directors completed the 

survey on day one, 17 on day two, and 21 on day three¦indicating a high level of attendance 

at the multiday sessions. 

Future Orientation  

Future orientation, the second social and emotional learning goal of the Arts Infusion Initiative 

seeks to instill in youth greater mindfulness of the future and the ability to develop longer-

term goals, emphasizing responsible decision making and contemplation of the potential 

consequences or negative ramifications of their actions. In the context of the arts, this area 

also encourages participants to complete artistic products in an intentional and collaborative 

way.  

Future orientation was developed as a goal during the second year of the initiative, thus 

drawing on program áD>CDUVw JOAUD>VJOH UDAPHOJXJPO XI>X ]PYXI [DUD YO[JááJOH XP JOZDVX DEEPUXq

emotions or resources into longer-term endeavors. In part, that resistance is simply related to 

http://www.justicepolicy.org/images/upload/06-11_rep_dangersofdetention_jj.pdf
http://www.justicepolicy.org/images/upload/06-11_rep_dangersofdetention_jj.pdf
http://pediatrics.aappublications.org/content/105/Supplement_2/286.full.pdf
http://www.tandfonline.com/doi/abs/10.1080/10999940600680457#.VeXbrqBViko
https://www.ncjrs.gov/App/publications/abstract.aspx?ID=188506
http://onlinelibrary.wiley.com/doi/10.1002/crq.159/abstract
http://www.avpcalifornia.org/Reductioninprisonviolence.pdf
http://www.tandfonline.com/doi/abs/10.1080/00224540209603902#.VeXdLKBViko
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age (Steinberg et al. 2009; Wilson and Daly 2006); however, program staff members also 

noted that many youth drew evidence for the sentiment from personal experiences in which 

such investment resulted in disappointment or loss.  

TheyĦre going to make your future brighter by coming here. If I donĦt want to come here, my 

future would probably be messed up. ~Arts Infusion community youth participant 

Intuitively, planning for the future is a critical part of the transition from adolescence to 

independent adulthood. Regardless of whether a young person chooses to pursue a job or 

further educational opportunities, the processes involved in achieving those ends involve 

some advance planning and delayed returns. The ability to plan for the future has also been 

correlated with increased resiliency against negative, stress-affected outcomes (Wyman 2003).  

The inclusion of future orientation as a focus of the Arts Infusion programming at JTDC 

won immediate and sustained support by multiple staff members, as it aligns closely with the 

new training being implemented there and was a visible manifestation of the importance of 

addressing the issue. For at-risk youth and for youth involved in the juvenile justice system, 

the development of future-oriented decision making is a critical piece in encouraging greater 

school completion (Brown and Jones 2004) and preventing recidivism (Burraston, Cherrington 

and Bahr 2012; Clinkinbeard and Zohra 2012; Howell and Lipsey 2012) for a population that 

is at higher risk for not completing high school and for continued involvement with the justice 

system (Kirk and Sampson 2013; Petitclerc et al. 2013; Skorikov and Vondracek 2007). 

Furthermore, positive orientation toward the future has been linked to stronger occupational 

development, which can mediate the effect of socioeconomic status¦particularly in 

combination with educational attainment (Schoon and Parsons 2002).   

Arts Infusion providers implemented elements of future orientation into thei r programs in 

a variety of ways, including direct mentoring, exposing youth to a broader world perspective 

through books and theater, and encouraging responsible stewardship of musical instruments 

over an extended period of time. Many programs also intentionally allow youth to lead and 

execute final performances, exhibitions, and creation of literary or media products as a way to 

http://www.cla.temple.edu/tunl/publications/documents/Age_Diff_in_Future_Orientation_and_Delay_Discounting_CD.pdf
http://pss.sagepub.com/content/17/11/989.short
https://books.google.com/books?hl=en&lr=&id=HD45dNwFh-UC&oi=fnd&pg=PA293&dq=Wyman+et+al.+2002+youth+resilience&ots=PTSK4eU03Z&sig=QLLhGn7MYBdSolgOJE7ZA4nOKII#v=onepage&q=Wyman%20et%20al.%202002%20youth%20resilience&f=false
http://jbp.sagepub.com/content/30/2/248.short
http://www.ncbi.nlm.nih.gov/pubmed/21131310
http://www.ncbi.nlm.nih.gov/pubmed/21131310
http://yas.sagepub.com/content/44/2/236.full.pdf+html
http://www.episcenter.psu.edu/sites/default/files/community/Howell%20Lipsey_Research-Based%20Guidelines%20-%202012.pdf
http://www.asanet.org/journals/soe/Jan13SOEFeature.pdf
http://onlinelibrary.wiley.com/doi/10.1111/j.1469-7610.2012.02616.x/abstract?userIsAuthenticated=false&deniedAccessCustomisedMessage=
http://www.sciencedirect.com/science/article/pii/S0140197106000194
http://www.sciencedirect.com/science/article/pii/S0001879101918676
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provide opportunities for those youth to feel agency and affirmation from their achievements 

which feeds into future orientation.  

Critical Response 

Critical response was introduced as a concept to the Arts Infusion Initiative stakeholders in the 

JOJXJ>XJZDwV EJUVX ]D>Uqbased on the Liz Lerman method,15 and was added as a definitive goal in 

the third year based on input from teaching artists. In critical response focused efforts, youth 

learn to offer and accept constructive critique through interaction with and analysis of artistic 

works. By encouraging such exchangeq XID SUPHU>N VDDMV XP VXUDOHXIDO S>UXJAJS>OXVw VPAJ>á

awareness and relationship skills, as well as the obvious ability to receive and benefit from 

constructive criticism.  

Although teaching artists initially viewed this goal as somewhat abstract, introduction of 

the Lerman method by trained artistic directors and Loyola University faculty members¦

CYUJOH XID JOJXJ>XJZDwVknowledge sharing sessions¦provided instructors with a more digestible 

framework for presenting artistic critique in a productive and positive way. More so than other 

social and emotional learning goals, critical response goals tend to be incorporated into Arts 

Infusion programs as an integral part of the process through which participants exchange 

feedback on artwork and discuss the work of professional artists.   

[Critical response also] provides building blocks toward conflict resolution, which often 

comes into play in a more immediate and stressful setting. Practicing critical response in a 

nurturing environment reinforces verbal communication and open-mindedness and makes it 

more likely that these skills will be accessed when a conflict arises, rather than the fight-or-

flight instinct. ~ Suzanne Connor, Chicago Community Trust (2015)  

At this time, very little research exists about the effects of teaching critical response. 

However, studies of programs that teach similar skills have proven promising. An evaluation of 

                                                           
15 See http://www.lizlerman.com/crpLL.html . 

http://www.lizlerman.com/crpLL.html
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several Reasoning and Rehabilitation programs that focused on social skills, critical thinking, 

social perspective-taking, and other areas have demonstrated effectiveness at reducing 

recidivism among participants (Joy Tong and Farrington 2006). Another evaluation, that of the 

Second Step program, which emphasizes aggression deterrence and social-emotional skill 

building in schools, found a significant decrease in physically aggressive behavior and an 

increase in friendly interactions and positive in-class behavior among program completers 

relative to the control group (Frey, Hirschstein and Guzzo 2000). Perhaps more tangibly for 

program participants, critical response is also a central part of a professional arts career.  

Career Readiness 

Career readiness is the final social and emotional learning goal of the Arts Infusion Initiative, 

and it is the only goal that was developed wholly out of the expressed needs of youth 

participants. Throughout the three communities in which Arts Infusion is implemented, the 

youth expressed concern about finding a job and supporting themselves in the future and the 

desire to leverage their artistic interest and skills as a means of earning a living.  

Through the career readiness focus of the initiative, youth build skills and attitudes that are 

transferrable to the workplace, and they gain exposure to careers in the arts and art-related 

UPáDVt 7IJV HP>á >áVP VDDMV XP @YJáC S>UXJAJS>OXVw APOEJCDOAD >OC VDáE-esteem by encouraging 

them to connect the skills and work they have built through the program to the possibility of a 

successful career. That element is critical given the positive effects that confidence has on 

youth outcomes, including academic performance (Tavani and Losh 2003).  

In an effort to make this component of the Arts Infusion program accessible to detained 

youth, the initiative hosts an annual Creative Career Day at JTDC. This event exposes the 

youth to a variety of job opportunities in the arts, arts-supporting roles, and work in creative 

industries. It also incorporates career readiness instruction for participants on topics such as  

creating a bio, audition tape or portfolio, understanding a contract, and building a brand.  

Several programs also discussed more ongoing efforts to instill career readiness skills and 

knowledge¦for example, (1) by emphasizing the business side of art in the course of regular 

art classes; (2) by developing a distinct career and skill building curriculum; and (3) by providing 

opportunities for public performance at events, at festivals, and on television.  

http://www.tandfonline.com/doi/abs/10.1080/10683160512331316253#.VeXhCaBViko
http://ebx.sagepub.com/content/8/2/102.short
http://www.fatih.edu.tr/~hugur/self_confident/motivation%20self-confidence,and%20expectations%20as%20predictors%20of%20the%20academic%20performances%20among%20our%20high%20school%20students.PDF
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Although the effect of career readiness training on youth is not very well-researched, 

studies of adult job training programs have provided an ample body of best practice literature 

and evidence for reducing recidivism (Seiter and Kadela 2003). More directly related to youth, 

a study examining the effects of career academies for high school students found that the 

SUPHU>NV UDCYADC S>UXJAJS>OXVw áJMDáJIPPC PE CUPSSJOH PYX [IJáD JOAUD>VJOHtheir course-taking 

and on-time graduation rates (Kemple and Snipes 2000). In addition, those programs have 

shown effectiveness in improving a ]PYXIVw job skills (Loughead, Liu, and Middleton 1995). 

Notably, a significant outgrowth of the Arts Infusion Initiative is the recent decision by the 

Chicago Public School Office of Education Options to co-create a new Digital Arts Career 

Academy¦as discussed later¦in conjunction with funding from the Trust. 

Arts Infusion Programs  

Simultaneous to the evolution of its social and emotional learning objectives, the Arts Infusion 

Initiative attracted and retained varied Chicago arts and community organizations during its 

five year demonstration. The most recently involved 14 organizations are listed in table 1 and 

reflect the most evolved model of Arts Infusion programming that the Steering Committee 

envisioned.  

Twelve of the 2014-15 Arts Infusion programs were funded specifically by Arts Infusion 

grants; one was funded by another type of grant16; and one participated on a pro bono basis17 

given its long-standing relationship with the Trust and its desire to support Arts Infusion goals. 

The table provides a list of all participating organizationsw O>NDV, the communities in which 

they operated, ages of youth they served, their core Arts Infusion activities and art forms, their 

websites, and links to the arts assessment reports for each (almost all of which were 

conducted in 2014-15 by the Arts Infusion assessment consultant). 

As mentioned earlier, the Arts Infusion Initiative placed a significant emphasis on investing 

in arts organizations that were willing and equipped to work in JTDC or were able to provide 

services to the targeted at-risk youth in the neighborhoods of Lawndale/Little Village, Back of 

the Yards, and South Shore. At the launch of the initiative, only Free Write Jail Arts and 

Literacy was operating at JTDC, teaching literary arts primarily. In the first year, the initiative 

                                                           
16 Street--DZDá <PYXI .DCJ>q EYOCDC @] XID 7UYVXwV 6N>UX (UP[XI HU>OXr VDD
http://www.cct.org/2015/06/five -years-on-small-arts-nonprofits -are-sustaining-their -smart-growth/ . 
17 Old Town School of Folk Music. 

http://cad.sagepub.com/content/49/3/360.short
http://www.mdrc.org/sites/default/files/Career_Academies_Impacts_on_Students.pdf
http://onlinelibrary.wiley.com/doi/10.1002/j.2161-0045.1995.tb00868.x/abstract
http://www.cct.org/2015/06/five-years-on-small-arts-nonprofits-are-sustaining-their-smart-growth/
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decided to add programs to address all genres of art (theatre, music, dance, and visual arts) to 

see which resonated with the JTDC youth. The programs selected included Storycatchers 

Theatre, which had prior experience working with detained youth; Northwestern UniZDUVJX]wV

Bienen School of Music, which was able to provide programming instruction for the new 

digital music lab co-created at JTDC at the outset of the initiative 18; an African dance program, 

which shifted to Kuumba Lynx foot -working in the second year when youth expressed a 

desire to learn foot-working dance forms instead; and arts instruction provided by the Chicago 

Public Art Group (e.g., murals, mosaics, sculptures), which had to be discontinued after one 

semester due to restrictions on artistic utensils.  

As it did in JTDC, the Trust sought out a range of high performing arts programs in the 

targeted Chicago communities, across all arts genres, looking at how well the applicant would 

be able to meet the core requirement of social and emotional learning skills instruction. The 

grantees who remained in the emergent initiative as of the 2014-15 school year had been part 

of the demonstration for an average of four of the previous five years. In addition to the four 

programs discussed above (e.g., Free Write, Storycatchers, Northwestern, Kuumba Lynx), ten 

other Arts Infusion programs participated in 2014-15, including Better Boys Foundation, 

Cerqua Rivera Dance Theatre, Free Spirit Media, Latinos Progresando¦Teatro Americano, 

Literature for All of Us, Old Town School of Folk Music, Peace and Education Coalition (in 

partnership with Precious Blood Ministry of Reconciliation), ABJ-Ray of Hope Center of the 

Arts, Street-Level Youth Media, and Young Chicago Authors.  

As shown previously in figure 1, the geographic scope of Arts Infusion programming 

reached school and community sites throughout Chicago, even though the primary Arts 

Infusion services were provided in the targeted locations (see larger icons in figure 1). Of note, 

as many as seven additional arts and community based organizations participated to varying 

degrees during the five years of the initiative, but as the Arts Infusion model evolved, the 

7UYVXwV funding of these grantees was discontinued because they were unable to meet one or 

more of the iOJXJ>XJZDwVcore objectives (e.g., targeting at-risk/justice-involved youth, providing 

social and emotional learning-infused instruction, operating in JTDC or in one of the targeted 

communities). In this way, the Arts Infusion model emerged to represent the programs that the 

Steering Committee most consistently defined as high performing. 

                                                           
18 Funding for the digital music lab at JTDC was provided by the Trust in collaboration with the 
Chicago community policing department using Comprehensive Anti -Gang Initiative funds from the US 
 XXPUOD]wV 0EEJADt 
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TABLE 1. 

Arts Infusion Initiative Programs (2015)  

Arts Infusion Program  
Communities/ 
Ages Served Description and Activities  

Website and 
Assessment 

ABJ - Ray of Hope 
Center of the Arts  
Est. 2002 
 

 

Communities 
South Shore 
 
Ages Served 
Teens, Young 
adults 

Overview:  The Ray of Hope Center of the Arts provides youth-focused arts programming, 
including performing, visual, and media arts, along with youth development programming, 
such as career counseling and violence prevention. 

Art Forms: Graphic design, literary arts, media arts, performing arts, product development, 
visual arts 

Arts Infusion Program:  Through use of its Digital Music and Media Lab, Ray of Hope 
Center of the Arts created its Hip Hop Hello Musical Greeting Card Arts'preneur  Program 
that sells interactive greeting cards. Participating youth use their artistic skills to create the 
greeting cards, which includes writing their own literary content and selecting musical 
content for the cards. They also participate in the business component of selling the cards, 
such as business plan writing, development, and implementation. 

Website  
http://www.rayofh
opearts.org 
 
Assessment (2015) 
http://www.artsass
essment.org/easel/
uploads/ray%20of
%20hope%20arts%
20infusion%20asse
ssment%20report%
202024 -15.pdf  

http://www.rayofhopearts.org/
http://www.rayofhopearts.org/
http://www.rayofhopearts.org/
http://www.rayofhopearts.org/
http://www.artsassessment.org/easel/uploads/ray%20of%20hope%20arts%20infusion%20assessment%20report%202024-15.pdf
http://www.artsassessment.org/easel/uploads/ray%20of%20hope%20arts%20infusion%20assessment%20report%202024-15.pdf
http://www.artsassessment.org/easel/uploads/ray%20of%20hope%20arts%20infusion%20assessment%20report%202024-15.pdf
http://www.artsassessment.org/easel/uploads/ray%20of%20hope%20arts%20infusion%20assessment%20report%202024-15.pdf
http://www.artsassessment.org/easel/uploads/ray%20of%20hope%20arts%20infusion%20assessment%20report%202024-15.pdf
http://www.artsassessment.org/easel/uploads/ray%20of%20hope%20arts%20infusion%20assessment%20report%202024-15.pdf
http://www.artsassessment.org/easel/uploads/ray%20of%20hope%20arts%20infusion%20assessment%20report%202024-15.pdf
http://www.rayofhopearts.org/index.htm
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Arts Infusion Program  
Communities/ 
Ages Served Description and Activities  

Website and 
Assessment 

Better Boys 
Foundation 
Est. 1961 
 

 

Communities 
North 
Lawndale and 
JTDC for 
special events 
 
Ages Served 
Elementary 
school age, 
Teens 

Overview:  BBF Family Services, formerly known as the Better Boys Foundation, is a 
multifaceted social service provider with a focus in youth and family social, emotional, 
academic, and career development. BBF is currently expanding its capacity into wrap-
around services for North Lawndale residents of all ages. BBF was founded in 1961 as an 
afterschool boxing club for boys. Although the club thrived as a recreational and social 
center for the neighborhood, the arrest of t hree participants prompted BBF to reprioritize 
its focus to cover youth development in all areas, instead of just physical. BBF's founder, 
was often quoted saying, "sports are a lure, not a cure" for the youth that it served. 

Art Forms: Dance, filmmaking, literary arts, music creation, music production, visual arts, 
textile arts 

Arts Infusion Program:  Students participate in a variety of arts "apprenticeships" called 
labs: ArtLAB, BeatLAB, FilmLAB, KnitLAB, LitLAB, and TapLAB. Each lab involves a mix of 
workshop instruction, field trips , visits from industry professionals, and a final project. To 
participate, youth interview for a particular apprenticeship. At the end of each summer, 
fall/winter , and spring session, students have the option of continuing in the same LAB, 
starting a new LAB, or participating in a more intensive LAB based on interest and skill. 

Website  
http://www.better
boys.org/  
 
Assessment (2015) 
http://www.artsass
essment.org/easel/
uploads/Better%20
Boys%20Foundatio
n%20June%20201
5%20Assessment%
20Report.pdf  
 

Cerqua Rivera 
Dance Theatre 
Est. 1996 
 

 

Communities 
North 
Lawndale and 
South Lawndale 
(Little Village) 
 
Ages Served 
Teens 

Overview:  The Cerqua Rivera Dance Theatre creates comprehensive, contemporary 
productions that feature the fusion of dance and music performance and visual arts while 
exploring socio-political themes. 

Art Forms: Dance, music creation, music performance, visual art 

Arts Infusion Program: Students at the Little Village High School and the Rudy Lozano 
Leadership Academy learned various genres of dance and dance fundamentals through 
participation in the High School Youth Ensemble. Students also attended performing arts 
productions in Chicago and participated in various career development activities. 
Performance genres not only focused on different dance types, but also the use of dance, 
CUYNNJOHq >OC XID>XUD JO XID EYUXIDUJOH PE VPAJ>á LYVXJADt #DUTY> 5JZDU>wV  UXV *OEYVJPO
programming evolved to include storywriting and theatre performances when the 
organization moved its classes to the Rudy Lozano Leadership Academy. 

Website  
http://www.cerqua
rivera.org/  
 
Assessment (2015) 
http://www.artsass
essment.org/easel/
uploads/Cerqua%2
0Rivera%20Dance
%20Theatre%20Ju
ne%202015%20As
sessment%20Repor
t.pdf  

http://www.betterboys.org/
http://www.betterboys.org/
http://www.betterboys.org/
http://www.betterboys.org/
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Better%20Boys%20Foundation%20June%202015%20Assessment%20Report.pdf
http://www.cerquarivera.org/
http://www.cerquarivera.org/
http://www.cerquarivera.org/
http://www.cerquarivera.org/
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Cerqua%20Rivera%20Dance%20Theatre%20June%202015%20Assessment%20Report.pdf
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCLD3yojjtscCFcIbPgodeHIPSw&url=http://blog.alumnicorps.org/2013/02/14/a-fellows-experience-david-jean-baptiste-12/&ei=3FDVVbCZB8K3-AH45L3YBA&bvm=bv.99804247,d.dmo&psig=AFQjCNEOfK1TfzsOI3GSrugS_Mel7PuyKQ&ust=1440129622436280
http://www.cerquarivera.org/
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Arts Infusion Program  
Communities/ 
Ages Served Description and Activities  

Website and 
Assessment 

Chicago Lights - 
Free Write Jail Arts 
& Literacy Program 
Est. 2000 
 

 

 

Communities 
JTDC 
 
Ages Served 
Teens 

Overview:  Free Write Jail Arts and Literacy has led creative writing and visual arts 
workshops, events, and publishing activities for youth who attend the Nancy B. Jefferson 
Alternative School within the Cook County Juvenile Temporary Detention Center, with 
the overall goal of engaging youth in self-expression and education, and reducing 
recidivism. The Free Writes program exists under the umbrella of Chicago Lights, the 
community service arm of the Fourth Presbyterian Church. 

Art Forms: Creative writing, digital media, visual arts 

Arts Infusion Program:  Youth detained in JTDC write and study literary arts within 
creative writing workshops. Additionally, youth participate in the Louder Than a Bomb 
poetry festival, publish their work within student anthologies, and display their work at 
annual gallery shows. Free Write also provides instruction in digital animation and music 
production.  

Website  
http://www.freewri
tejailarts.org/  
https://www.chica
golights.org/  
 
Assessment (2015) 
http://www.artsass
essment.org/easel/
uploads/Free%20
Write%20Jail%20A
rts%20and%20Liter
acy%20Program%2
0Arts%20Infusion%
20Assessment%20
2014%20%E2%80
%93%202015%20
Report.pdf 

https://www.chicagolights.org/
http://www.freewritejailarts.org/
http://www.freewritejailarts.org/
http://www.freewritejailarts.org/
http://www.freewritejailarts.org/
https://www.chicagolights.org/
https://www.chicagolights.org/
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
http://www.artsassessment.org/easel/uploads/Free%20Write%20Jail%20Arts%20and%20Literacy%20Program%20Arts%20Infusion%20Assessment%202014%20%E2%80%93%202015%20Report.pdf
https://www.chicagolights.org/
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Arts Infusion Program  
Communities/ 
Ages Served Description and Activities  

Website and 
Assessment 

Free Spirit Media 
Est. 2001 
 

 

Communities 
North 
Lawndale 
 
Ages Served 
Teens, Young 
adults 

Overview:  Free Spirit Media provides opportunities for youth to engage with, analyze, and 
produce media content and other forms of media arts, with the overall goal of 
contributing to civic -minded, career-oriented youth development. Free Spirit Media first  
started as a program for high school students to learn sports broadcasting. The program 
evolved to documentary production a year later, and ultimately led to the implementation 
of media production courses and journalism programs in several Chicago schools. 

Art Forms: Digital media, journalism 

Arts Infusion Program:  Youth create photo projects that reflect upon their personal and 
community identities while debunking external stereotypes and perceptions, produce 
documentaries exploring their personal narratives to achieve personal development, and 
áD>UO > Z>UJDX] PE XDAIOPáPH] >OC >UX VMJááV XIUPYHI XID YVD PE '6.wV NDCJ> >OC XDAIOPáPH]
á>@t 3>UXJAJS>OXV [IP CDZDáPS > VJHOJEJA>OX JOXDUDVX JO '6.wV NDCJ> [PUM A>O SYUVYD NPUD
advanced programming and obtain additional forms of professional and career 
CDZDáPSNDOXt '6.wV  UXV *OEYVJPO SUPHU>NNJOH JOAáYCDC LPYUO>áJVN JOVXUYAXJPO >X
Lawndale/Little Village High School for two years until relocation to North Lawndale 
College Prep, where FSM teaches an after school program that introduces participants to 
writing, filming, and editing news stories around a topic of their choosing. 

Website  
https://www.frees
piritmedia.org/  
 
Assessment (2015) 
http://www.artsass
essment.org/easel/
view_units.php?id=
223&page=tab5 

https://www.freespiritmedia.org/
https://www.freespiritmedia.org/
https://www.freespiritmedia.org/
http://www.artsassessment.org/easel/view_units.php?id=223&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=223&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=223&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=223&page=tab5
https://www.freespiritmedia.org/index.php
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Arts Infusion Program  
Communities/ 
Ages Served Description and Activities  

Website and 
Assessment 

Kuumba Lynx 
Est. 1996 
 

 

Communities 
JTDC 
 
Ages Served 
Elementary 
school age, 
Teens, Young 
adults 

Overview:  Kuumba Lynx is an arts education organization that utilizes hip-hop art forms 
to further youth development, creative expression, and dialogue. The program consists of 
performances, workshops, cultural events, and various art forms, implemented guided by 
Chicago artists, activists, and educators. 

Art Forms: Dance 

Arts Infusion Program:  Kuumba Lynx's Footworking dance program engages male youth 
ages 12-17 in and out of JTDC.  Participants perform regularly and are also exposed to 
other elements of HipHop, such as poetry, with a social justice theme. 

Website  
http://www.kuumb
alynx.org/  
 
Assessment 
http://www.artsass
essment.org/easel/
uploads/KUUMBA
%20LYNX%20FOO
TWORK%20ASSES
SMENT%202014%
20-
%202015%20final.
pdf 

Latinos 
Progresando-Teatro 
Americano 
Est. 1998 
 

 

 

Communities 
North 
Lawndale, 
South 
Lawndale, and 
JTDC (special 
events) 
 
Ages Served 
Teens, Young 
adults 

Overview:  Latinos Progresando is a Latino-led community organization that provides 
immigration legal services, performing arts education, and community development 
efforts. All of its efforts contribute to their overall goal of supporting Chicago's Latino 
community, furthering social justice, and developing local culture, arts, and education. 

Art Forms: Creative writing, theatre  

Arts Infusion Program:  Youth and young adults who participate in Teatro Americano, the 
arts education and outreach program at Latinos Progresando, write, produce, and perform 
their own original plays during after school and summer arts sessions. Students write plays 
based on the stories and experiences of their families and community members, and share 
these complex narratives not only within their community but with the greater Chicago 
community. 

Website  
http://latinospro.or
g/arts -and-culture/  
 
Assessment (2015) 
http://www.artsass
essment.org/easel/
uploads/Latinos%2
0Progressando%20
-
%20Teatro%20Am
ericano%202014%
20-
2015%20Assessme
nt%20Report.pdf  

http://www.kuumbalynx.org/
http://www.kuumbalynx.org/
http://www.kuumbalynx.org/
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://www.artsassessment.org/easel/uploads/KUUMBA%20LYNX%20FOOTWORK%20ASSESSMENT%202014%20-%202015%20final.pdf
http://latinospro.org/arts-and-culture/
http://latinospro.org/arts-and-culture/
http://latinospro.org/arts-and-culture/
http://latinospro.org/arts-and-culture/
http://latinospro.org/arts-and-culture/
http://latinospro.org/arts-and-culture/
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.artsassessment.org/easel/uploads/Latinos%20Progressando%20-%20Teatro%20Americano%202014%20-2015%20Assessment%20Report.pdf
http://www.bing.com/images/search?q=kuumba+lynx&view=detailv2&&id=C96939CB3017530654B3D7271464A46D9A279D17&selectedIndex=25&ccid=qDlhznwi&simid=608028715375789769&thid=JN.Vm5SPL0GDV//xS%2bvDjzSGw
http://latinospro.org/
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Arts Infusion Program  
Communities/ 
Ages Served Description and Activities  

Website and 
Assessment 

Literature for All of 
Us 
Est. 1996 
 

 

Communities 
Back of the 
Yards 
 
Ages Served 
Teens, Young 
adults 

Overview:  Literature for All of Us brings book group discussions, writing workshops, and 
literacy programming to youth and teen parents. Through reading, understanding, and 
analyzing books and other writing, participants develop modes of self-expression, self-
esteem, and social justice awareness. The organization also provides training and 
resources for other programs wishing to replicate similar book groups in other 
communities. Literature for All of Us started as a reading group for teen mothers and girls, 
and has since expanded to reach youth of all genders in alternative schools and after 
school programs. 
 
Art Forms: Literary arts, creative writing  

Arts Infusion Program:  Youth attending the Second Chance Alternative High School 
participate in Books Alive!, a literature and poetry writing program that helps students 
with social-emotional development and improving literacy skills. 

Website  
http://www.literatu
reforallofus.org/  
 
Assessment (2015) 
http://www.artsass
essment.org/easel/
uploads/Assessmen
t%20Report%20for
%20Literature%20f
or%20All%20of%2
0Us%20Arts%20Inf
usion%20Initiative
%20Programming%
202014 -15.pdf  

Northwestern 
Bienen School of 
Music 
Est. 1895 
 

 

Communities 
JTDC 
 
Ages Served 
Teens 

Overview:  The Bienen School of Music houses Northwestern University's premier music 
education institution. Students, faculty, and staff interact with a range of music 
communication, composition, performance, education, and research activities. The Bienen 
School of Music began as the Northwestern Conservatory of Music. Over a century, the 
School progressed through several Deans, grew to include many additional musical forms 
for instructi on, and incorporated new methods to disseminate its musical arts for 
enjoyment and enrichment outside the Northwestern University community.  
 
Art Forms: Music composition, music performance, music production 

Arts Infusion Program:  JTDC residents participate in a weekly digital music composition 
program over ten week sessions. Youth learn music skills while utilizing technology to 
compose original music and write original lyrics. Youth also analyze music lyrics, learn 
various genres of music, and interpret and evaluate musical content. Some youth also 
participate in an additional Saturday program, called AMPED, to hone their skills. The 
AMPED program is facilitated by Northwestern University's Cente r for Civic Engagement. 

Website  
http://www.music.
northwestern.edu/  
 
Assessment (2015) 
http://www.artsass
essment.org/easel/
view_units.php?id=
224&page=tab5 

http://www.literatureforallofus.org/
http://www.literatureforallofus.org/
http://www.literatureforallofus.org/
http://www.literatureforallofus.org/
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.artsassessment.org/easel/uploads/Assessment%20Report%20for%20Literature%20for%20All%20of%20Us%20Arts%20Infusion%20Initiative%20Programming%202014-15.pdf
http://www.music.northwestern.edu/
http://www.music.northwestern.edu/
http://www.music.northwestern.edu/
http://www.engage.northwestern.edu/
http://www.music.northwestern.edu/
http://www.music.northwestern.edu/
http://www.artsassessment.org/easel/view_units.php?id=224&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=224&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=224&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=224&page=tab5
http://www.music.northwestern.edu/index.html
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Arts Infusion Program  
Communities/ 
Ages Served Description and Activities  

Website and 
Assessment 

Old Town School of 
Folk Music 
Est. 1957 
 

 

Communities 
JTDC 
 
Ages Served 
Elementary 
school age, 
Teens, Young 
adults, Adults 

Overview:  Old Town School of Folk Music enrolls over 6,600 students of all ages every 
week in a variety of music, dance, and art classes and workshops, and provides weekly 
music concerts and an annual music festival. Its goals are to provide music opportunities 
and instruction for people of all ages and backgrounds. Old Town School of Folk Music 
initially provided weekly guitar and banjo classes, folk dancing, and concerts, and grew to 
include private instrument instruction. In order to recover from an enrollment and 
financial decline in the 1970s, Old Town School of Folk Music increased its fundraising 
and expanded its programming to other forms of music. 
 
Art Forms: Blues guitar, dance, music composition and performance, visual art 

Arts Infusion Program:  Old Town School (with no financial support from the Trust) asked 
to join the Arts Infusion Initiative and provides weekly introductory blues guitar lessons 
and music listening to youth at JTDC, as well as periodic performances. 

Website  
https://www.oldto
wnschool.org/  
 
Assessment (2015) 
N/A¦pro bono 
participant, not a 
grantee 

Peace and 
Education Coalition 
¥ Precious Blood 
Ministry of 
Reconciliation 
Est. 1997 

 
 

 
 

Communities 
Back of the 
Yards, JTDC  
 
Ages Served 
Teens, Young 
adults 

Overview:  The Peace and Education Coalition is an alliance of local Back of the Yards 
community activists and stakeholders who work together to serve children trapped in a 
cycle of poverty and violence through providing educational, familial, mentorship, and 
social activities and services. 

Art Forms: Music production, textile arts, theatre, visual art, film 

Arts Infusion Program:  Youth who participate i n the PEC Precious Blood Ministries 
program are exposed to a diverse arts program that ranges from mural creation, theatre 
production, digital music and film production, and t-shirt silk screening. 

Websites 
http://www.peacea
ndeducation.org/  
http://www.pbmr.o
rg/   
 
Assessment (2015) 
http://artsassessme
nt.sicreative.com/e
asel/view_units.php
?id=216&page=tab
5 

https://www.oldtownschool.org/
https://www.oldtownschool.org/
https://www.oldtownschool.org/
https://www.oldtownschool.org/
http://www.peaceandeducation.org/
http://www.peaceandeducation.org/
http://www.pbmr.org/
http://www.pbmr.org/
http://www.pbmr.org/
http://www.peaceandeducation.org/
http://www.peaceandeducation.org/
http://www.pbmr.org/
http://www.pbmr.org/
http://artsassessment.sicreative.com/easel/view_units.php?id=216&page=tab5
http://artsassessment.sicreative.com/easel/view_units.php?id=216&page=tab5
http://artsassessment.sicreative.com/easel/view_units.php?id=216&page=tab5
http://artsassessment.sicreative.com/easel/view_units.php?id=216&page=tab5
http://artsassessment.sicreative.com/easel/view_units.php?id=216&page=tab5


 

ARTS INFUSION IN ITIATIVE ,  2010- 2015 :  EVALUATION REPORT 37   
 

Arts Infusion Program  
Communities/ 
Ages Served Description and Activities  

Website and 
Assessment 

Storycatchers 
Theatre 
Est. 1984 
 

 

Communities 
JTDC 
 
Ages Served 
 Teens, Young 
adults 

Overview:  Storycatchers Theatre enables youth in under-resourced neighborhoods and in 
detention centers to tell their personal stories through the creation of original theatre 
productions. Through multi-week programs, youth write, workshop, rehearse, and perform 
their own musical plays; develop mentorship, peer, and familial relations; and achieve 
personal development, career, and educational goals. Storycatchers Theatre started as a 
troupe of professional actors who performed original musicals based on the stories of 
Chicago youth, and later expanded into a youth-focused, youth-produced program within 
the Cook County Juvenile Temporary Detention Center. 
Art Forms: Creative writing, performin g arts, theatre 

Arts Infusion Program:  Youth who are placed in Cook County Juvenile Temporary 
%DXDOXJPO #DOXDU S>UXJAJS>XD JO x7DNSPU>U] -PAM%P[Oqy > SUPHU>N [JXIJO +7%# XI>X
allows youth to create their own autobiographical performances through musical theatre 
and perform for family, supporters, and staff. 

Website  
http://www.storyc
atcherstheatre.org/  
 
Assessment (2015) 
http://www.artsass
essment.org/easel/
uploads/3)%20stor
ycatchers%202014
-
15%20assessment
%20report.pdf  

http://www.storycatcherstheatre.org/
http://www.storycatcherstheatre.org/
http://www.storycatcherstheatre.org/
http://www.storycatcherstheatre.org/
http://www.artsassessment.org/easel/uploads/3)%20storycatchers%202014-15%20assessment%20report.pdf
http://www.artsassessment.org/easel/uploads/3)%20storycatchers%202014-15%20assessment%20report.pdf
http://www.artsassessment.org/easel/uploads/3)%20storycatchers%202014-15%20assessment%20report.pdf
http://www.artsassessment.org/easel/uploads/3)%20storycatchers%202014-15%20assessment%20report.pdf
http://www.artsassessment.org/easel/uploads/3)%20storycatchers%202014-15%20assessment%20report.pdf
http://www.artsassessment.org/easel/uploads/3)%20storycatchers%202014-15%20assessment%20report.pdf
http://www.artsassessment.org/easel/uploads/3)%20storycatchers%202014-15%20assessment%20report.pdf
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Arts Infusion Program  
Communities/ 
Ages Served Description and Activities  

Website and 
Assessment 

Street-Level Youth 
Media 
Est. 1993 
 

 

Communities 
Back of the 
Yards, North 
Lawndale 
 
Ages Served 
Teens, Young 
adults 

Overview:  Street-Level Youth Media provides opportunities for youth to learn how to 
create media arts using technology, for the overall purpose of self-expression, 
communication, and social change. Youth can be involved in arts programming through 
on-site studios and workshops, or through in- and afterschool programming at various 
Chicago schools. Street-Level Youth Media also provides opportunities for professional 
and career development for youth. SLYM started as a video installation project that 
allowed youth to d ocument their own lives and the experiences of their communities. The 
initial success of this project led to more community based art projects, which ultimately 
led to the establishment of SLYM as a media and technology arts training organization for 
youth. 
Art Forms: Digital media, filmmaking, graphic design, journalism, music production, radio, 
television, visual art 

Arts Infusion Program:  Youth participate in 8 to 10 week media production workshops on 
a variety of mediums, including: music, video production, photography, journalism, and 
multimedia arts. Workshops may also focus on social issue and policy advocacy and skills 
and career building. Elementary and high school students can also participate in classroom 
or afterschool and weekend media programs. Street-Level is a popular referral program 
for older participants from other Arts Infusion programs who want more advanced 
opportunities and peers.  It has recently launched a young adult career-oriented offering.  

Website  
http://www.street -
level.org/  
 
Assessment (2015) 
N/A¦funded under 
the TrustwV 6N>UX
Growth program 

http://www.street-level.org/
http://www.street-level.org/
http://www.street-level.org/
http://www.street-level.org/
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Arts Infusion Program  
Communities/ 
Ages Served Description and Activities  

Website and 
Assessment 

Young Chicago 
Authors  
Est. 1991 
 

 
 

 

Communities 
North 
Lawndale, 
JTDC, South 
Shore  
 
Ages Served 
Teens, Young 
adults 

Overview:  Young Chicago Authors offers a variety of poetry, spoken word, rapping, 
journalism, and other creative and literary arts programming to Chicago youth. Among its 
programs is Louder Than A Bomb: a month-long youth poetry festival originally founded 
by YCA in 2001. The program's goals are to create youth who are civically engaged and 
culturally literate, provide opportunities for youth to tell their stories, empower ]PYXIVw 
educational development, and create opportunities for professional growth. Robert 
Boone, the founder of YCA, started the organization in 1991 in order to fill a lack of 
serious creative writing opportunities for Chicago youth. The program started with free 
writing workshops on the weekends, and later expanded into local schools and the annual 
Louder Than A Bomb poetry festival. 

Art Forms: Creative writing, journalism, literary arts, theatre 

Arts Infusion Program:  Students at the Nancy B. Jefferson Alternative High School within 
JTDC, South Shore High School (formerly), and the Rudy Lozano Leadership Academy 
participate in a series of YCA poetry, spoken word, and rap workshops. Students 
ultimately participate in the renowned Louder Than A Bomb Festival as well as a student 
showcase at the end of the year. Audio recordings from youth in JTDC are also exhibited 
at the Louder Than A Bomb Festival, and the center itself holds its own Louder Than A 
Bomb student showcase annually. 

Website  
http://www.young
chicagoauthors.org
/  
 
Assessment 
http://www.artsass
essment.org/easel/
view_units.php?id=
225&page=tab5 

 

http://www.youngchicagoauthors.org/
http://www.youngchicagoauthors.org/
http://www.youngchicagoauthors.org/
http://www.youngchicagoauthors.org/
http://www.youngchicagoauthors.org/
http://www.artsassessment.org/easel/view_units.php?id=225&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=225&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=225&page=tab5
http://www.artsassessment.org/easel/view_units.php?id=225&page=tab5
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Interestingly, the population-specific criterion of the Arts Infusion Initiative altered several 

HU>OXDDVw X>UHDX SPSYá>XJPOVtDuring the five years of Arts Infusion, many of the grantees 

moved from serving exclusively high school age students to serving young adults.  Some 

stated that the Arts Infusion Initiative was the first funding program that would support post-

high school age participants. This benefit was especially important because Arts Infusion 

participants were least likely to have somewhere else to go after high school. Currently, ABJ-

Ray of Hope Center of the Arts, Free Spirit Media, Kuumba Lynx, Peace and Education 

Coalition, Storycatchers Theater, Street-Level Youth Media, and Young Chicago Authors have 

all launched young adult offerings.  

Arts Infusion Special Events and Performances 

In addition to the ongoing activities of the Arts Infusion programs, the initiative included 

special events and performances throughout the year, such as the following: 

¶ Creative Career Day. Co-created as an all-volunteer event by the Trust in cooperation 

with JTDC, this event marked one day each August during which multiple community 

programs and professional organizations would present¦in 30-minute videos, classes, 

or programs¦to the JTDC youth, providing information about careers in the arts. 

Creative Career Day included a focus on careers in performing arts, back-of-the-house 

roles, and creative industries, and helped engage JTDC teens in practical tips related to 

A>UDDU UD>CJODVVq VYAI >V [UJXJOH XIDJU P[O x@JPyq AUD>XJOH >O >YCJXJPO X>SD >OC VP EPUXIt 

¶ Passport to the Arts. Organized and held annually at Loyola University using Arts 

Infusion funding, the Passport to the Arts events provided an exposition of arts 

workshops for community youth¦brought by bus to the university¦to experience Arts 

Infusion programming on a college campus. During the 2014-15 Passport to the Arts, 

the Loyola organizers announced to the youth a new opportunity to obtain an 

>VVPAJ>XDwV CDHUDD >X XIDJU UDADOXá] PSDODCArupe College, targeting underserved low-

income youth. 

¶ On the Table. Not specifically part of the Arts Infusion Initiative, tID 7UYVXwV >OOY>á x0O

XID 7>@áDy DZDOXV JOZPáZDd a series of dinner-table conversations held across the city 

among key constituents to identify pressing needs that help inform and prioritize its 

forthcoming efforts. The On the Table at JTDC events allow Arts Infusion youth a 

http://www.luc.edu/arrupe/
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AI>OAD XP x@UD>M @UD>Cy [JXIsupporters who listen to their voices and help address 

their needs through future actions. In response to the 2014 On the Table at JTDC 

event, for example, youth were subsequently provided several creative outlets for 

expressing their feelings about negative encounters they had experienced with law 

enforcement.   

¶ Louder Than A Bomb at JTDC. Each year, Young Chicago Authors organizes a 

nationally recognized poetry slam called Louder Than A Bomb. As part of the Arts 

Infusion Initiative, the organization received funding to co-create a version of the slam 

annually at JTDC. Young Chicago Authors worked in partnership with Free Write Jail 

Arts and with assistance from many JTDC staff (some of whom served as the ]PYXIVw

AP>AIDV« XP PUH>OJ^D XIJV VSDAJ>á SDUEPUN>OAD >XXDOCDC @] ]PYXIVw E>NJáJDV >OC

supporters and audio-recorded so that it could be played to the broader community 

during the regional slam. (Click here XP UD>C >@PYX NPUD XIJV DZDOX >OC áJVXDO XP ]PYXIVw

performances.) 

¶ Hyde Park Arts. This organization provided special events twice yearly of visual arts 

education and hands-on art-making for JTDC residents. Workshops were led by artists 

from the communities in which JTDC residents reside. Programming was offered to 

residents regardless of offense status as juvenile or as automatic-transfer.19 

¶ Red Clay Dance Company. This Afro-Contemporary dance organization conducted 

dance workshops and performances twice yearly at JTDC. They provided instruction 

to JTDC residents through movement, dance and improvisation, and present 

performances for all residents and staff.  

¶ Mural Project. Led by community based artists and with Arts Infusion funding from the 

Trust, JTDC residents began the process of planning, creating and implementing a 

large mural housed in the yard of the JTDC. The mural involved hands-on painting 

done in collaboration with JTDC staff. All residents in participating JTDC centers were 

JOZJXDC XP >SSá] XP S>UXJAJS>XD JO XID NYU>áwV S>JOXJOHt 

¶ Special book groups held at JTDC by Literature for All of Us. These book groups at 

JTDC focused on providing literature experiences to teen mothers and fathers. Part of 

                                                           
19 x YXPN>XJA-XU>OVEDUy ]PYXI >X +7%# >UD XIPVD CDX>JODCfor serious offenses that automatically 
mandate a transfer to be heard in adult criminal court rather than juvenile court. 

http://www.wbez.org/series/louder-bomb/cook-county-juvenile-temporary-detention-center-louder-bomb-2014-110189
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the special event funds for these book groups paid for AIJáCUDOwV @PPMV XP @D MDSX JO

the JTDC visitation room so that parents may read to their children during visitation. 

¶ Special events and performances at JTDC by local artists held during Latino Heritage 

Month , Black History Month, and :PNDOwV )JVXPU] .POXI 

¶ End-of-program performances for family and supporters at JTDC by Northwestern 

University Bienen School of Music, Storycatchers Theatre, Free Write Jail Arts 

anthology and gallery show, Old Town School of Folk Music, and Young Chicago 

Authors 

¶ End of program performances in the community by Latinos Progresando, Better Boys 

Foundation, Free Spirit Media, Literature for All of Us, Kuumba Lynx, Peace and 

Education Coalition/Precious Blood, and Street-Level Youth Media (open mic nights) 

¶ Other community based special events 

Knowledge Sharing Sessions  

In its effort to foster a network of teaching artists across different media to support creative 

youth development, the Arts Infusion Initiative developed knowledge sharing sessions to 

provide space for teaching artists, grantees, and community organizations to come together to 

share and learn from each otherws experiences. Originally held for just two hours on a monthly 

basis and shifted >X XD>AIJOH >UXJVXVw UDTYDVX XP four hours on a quarterly basis, knowledge 

sharing sessions involved interactive lectures, open forum discussions, and small group 

breakout sessions.  

As shown in table 2, the sessions covered a variety of topics related to art pedagogy, 

instructional planning, youth trauma, restorative justice, and social-emotional learning. Several 

knowledge sharing sessions focused on student assessments, grantee best practices goals, and 

relationship building to facilitate asset-building and resource-sharing (see table 2). Knowledge 

sharing session leaders varied to include professors at Loyola University, independent arts 

consultants, experienced educators, licensed therapists, clinical psychologists, at-risk youth 

service providers, social and emotional education trainers, and directors of community 

organizations (e.g., Harlem Justice Center, DNAWorks, The Good Life Organization, Dickerson 

Global Advisors, Project NIA, Congo Square Theatre).  
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TABLE 2 

Knowledge Sharing Session Topics 

Topics 2010-
2011 

2011-
2012 

2012-
2013 

2013-
2014 

2014-
2015 

 UXV *OEYVJPO HU>OXDDVw MOP[áDCHD VI>UJOH [JXI D>AI PXIDU
regarding program activities and best practices 

ÜÜÜÜ
Ü 

ÜÜÜ ÜÜÜÜ
ÜÜ 

Ü ÜÜ 

Arts Infusion new teaching artist orientation s   Ü  Ü 

Arts Infusion renewal grant applications ÜÜÜ ÜÜ    

Arts Infusion start-up successes and challenges Ü     

Arts Infusion site logistics Ü     

Assessments of youth participantsw VPAJ>á >OC DNPXJPO>á áD>UOJOH ÜÜ Ü  ÜÜ Ü 

Building collaborations, relationships, and purposeful 
partnerships with schools, detention facility staff, fellow 
teaching artists, and outside organizations to help youth-driven 
efforts, asset-building, and resource-sharing 

Ü Ü   ÜÜ 

Career readiness and arts-related careers for youth     Ü  

Classroom management techniques to build relationships  Ü  ÜÜ  

xCommon corey school curriculum standards in fine arts  ÜÜ    

Communication skills building    ÜÜ  

Conflict resolution techniques, including behavior modeling, 
intentionality, reducing aggression, and encouraging empathy 

ÜÜ  ÜÜ ÜÜÜ  

Creative Career Day at JTDC (formerly Arts Showcase) ÜÜ Ü    

Creative art making, artistic inspiration, expression, etc. ÜÜ     

Creative youth development for hard -to-reach youth, 
intentional arts pedagogy, youth self-expression and leadership, 
etc. 

 ÜÜ Ü   

Critical response techniques, including Liz Lerman method   Ü Ü  

Entrepreneurships in the arts, including curriculum 
development, strategic planning, education outreach, and grant 
writing  

  Ü Ü  

Feedback from teaching artists on knowledge sharing sessions ÜÜ   ÜÜ  

Leadership in the arts and in youth services  Ü    

LGBTQ youth issues and mentorship  Ü    

Loyola University Department  of Fine and Performing Arts  Ü     

Recruitment, engagement, and retention of youth participants ÜÜ  Ü Ü Ü 

Restorative justice and transformative culture in the classroom 
and in the arts 

  Ü   

Social and emotional learning objectives  ÜÜ    

Teaching unit and lesson planning; curriculum building ÜÜÜ   ÜÜ  

Trauma counseling and understanding youth trauma Ü  Ü  Ü 

Source: Loyola University; Arts Infusion Initiative blog (http://www.artsinfusioninitiative.org/ ). 

Notes: Each checkmark (Ļ) corresponds to one 2-4 hour session; some sessions covered multiple topics. 
 

 

http://www.artsinfusioninitiative.org/
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In addition to the Arts Infusion teaching artists, members of the community also attended 

knowledge sharing sessions to (1) engage in discussions on issues relevant to at-risk youth, 

including abuse and trauma related experiences; (2) offer referral information to support 

services available to the youth; and (3) make instructional resources available to teaching 

artists who can facilitate creative expression. Most importantly, knowledge sharing sessions 

assisted teaching artists in connecting with artists and art resources in communities throughout 

the city, thereby building a stronger foundation for the arts education they provided. 

Assessment Consultations 

In the early years of the Arts Infusion Initiative, grantees were given freedom to choose their 

P[O UY@UJAV EPU ND>VYUJOH ]PYXIVwsocial-emotional progress annually. Several grantees 

attempted to develop their own, while other opted to use highly complicated rubrics required 

by funders such as After School Matters. Recognizing granteesw struggles to adequately 

conduct appropriate youth assessments, the Arts Infusion knowledge sharing sessions focused 

on helping artists identify and define appropriate rubrics. Yet, many continued to struggle with 

assessments except for one grantee, Free Write Jail Arts and Literacy, who had acquired the 

assistance of a charismatic arts assessment consultant and founder of the Chicago Arts 

Partnerships in Education, Arnold Aprill.  

Not ing the strengths of the collaborative relationship between Free Write and the arts 

assessment consultant, the Trust opted to fund¦in 2013-14 and more fully in 2014 -15¦

individualized consultations with Mr. Aprill for all grantees who requested it; and all but one 

did. Therefore, by 2014-15, the arts assessment consultant helped nearly all grantees develop 

artistically meaningful and social-emotionally relevant rubrics.  

The arts assessment consultant also helped Arts Infusion grantees by developing an online 

Google Docs system for conducting pre- and post-participation youth assessments, which 

simplified the process of data collection and enabled him to analyze their assessment data 

annually. He created summary assessment reports and charts that documented ]PYXIVwsocial 

and emotional developmental improvements for each grantee. (Copies of these assessments, 

along with program descriptions and unit plans, are available at www.artsassessment.org/case-

studies.) The value and evolution of each of these core Arts Infusion components are 

discussed more thoroughly in the key findings chapter 5.   

http://www.artsassessment.org/case-studies
http://www.artsassessment.org/case-studies
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Chapter 4. Evaluation Methods 
In April 2015, the Urban Institute was commissioned by the National Guild for Community 

Arts Education, with funding from the Chicago Community Trust, to conduct the first large-

scale evaluation of the Arts Infusion Initiative. The primary objectives of this evaluation, which 

forms the basis of this report were: (1) to assess the degree to which the Arts Infusion 

Initiative, as an emergent model for social change, was achieving its intended purposes and (2) 

to generate actionable information to promote effective Arts Infusion practices while 

redirecting those that were less effective.  

The multi-method evaluation focused on addressing five research questions while using 

integrated qualitative and quantitative analytic approaches. A description of those approaches 

follows. Also described in this chapter are the development of social and emotional learning 

scales, the consent procedures and prPXDAXJPOV SUPZJCDC @] 8U@>OwV UDVD>UAIDUVto engage the 

participation of Arts Infusion youth and stakeholders, and the evaluationwV limitations. 

Research Questions 

1. To what extent were the design and implementation of the Arts Infusion Initiative 

programs effective in achieving their fundamental social and emotional learning goals? 

Did Arts Infusion youth participants improve in the areas of conflict resolution, future 

orientation, critical response, and career readiness?   

2. Which factors facilitated implementation of the most effective Arts Infusion programs 

and practices, and which practices appeared less effective? For example, to what 

extent were factors such as teaching artistsw SDC>HPHJA>á VX]áDV APOCYAJZD XP XID

development of positive mentoring relationships with youth participants?  

3. To what extent and in what ways were the professional development knowledge 

sharing sessions and arts assessment consultations helpful to Arts Infusion grantees in 

achieving their intended social and emotional learning goals?   

4. Which Arts Infusion program components, co-creations, and collaborations offer 

lessons that can contribute to the knowledge base about positive and creative youth 
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development? Which Arts Infusion goals, processes, and outcomes should be used in 

planning for future grant-making efforts? 

5. What was the average per participant cost of Arts Infusion programming?  

Analytic Approach 

8U@>OwV NYáXJ-method analytic approach included both qualitative and quantitative evaluation 

components, as described in the sections that follow . 

Qualitative Data Collection and Analysis  

The qualitative (words-EPAYVDC« APNSPODOXV PE 8U@>OwV DZ>áY>XJPO helped researchers gain a 

more in-depth understanding of the Arts Infusion programs >OC APNSPODOXV >OC ]PYXIVw

experiences. IO >CCJXJPO XP APOCYAXJOH >O D\XDOVJZD CPAYNDOX UDZJD[ PE XID JOJXJ>XJZDwV EJZD

year historyq 8U@>OwV UDVD>UAIDUV ZJVJXDC13 JTDC and community based Arts Infusion 

programs (and spoke with the fourteenth by phone), observed classes in progress or special 

SDUEPUN>OADV @] NPUD XI>O I>áE PE XIDNq S>UXJAJS>XDC JO -P]Pá> 8OJZDUVJX]wV >OOY>á 3>VVSPUXV

to the Arts Expo, and conducted 73 interviews and focus groups with Arts Infusion 

stakeholders and youth participants in both JTDC and the community. 

DOCUMENT REVIEW 

8U@>OwV UDVD>UAIDUV UDZJD[DC CPAYNDOXV SUPZJCDC @] Xhe Trust covering more than five years 

of Arts Infusion conceptualization and implementation, including: (1) literature on 

creative/positive youth development, restorative justice, and the benefits of arts education 

programs for improving youth outcomes; (2) proposals and teaching unit plans from each Arts 

Infusion grantees describing their program activities and ways in which they would infuse and 

assess ]PYXIVw social and emotional learning; (3« HU>OXDDwV EJO>á UDSPUXV VY@NJXXDC >OOY>áá]

describing the degree to which learning objectives were met and challenges encountered 

along the way; (4« HU>OXDDVw >VVDVVNDOX UDSPUXV APNSJáDC @]the arts assessment consultant 

(see http://www.artsassessment.org/case-studies); (5) information about Arts Infusion 

knowledge sharing sessions topics, attendance records, and participant feedback surveys; and 

http://www.artsassessment.org/case-studies
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(6) youth surveys collected by JTDC and Trust staff regarding Creative Career Day and other 

special Arts Infusion performances.  

INTERVIEWS AND PROGRAM/EVENT OBSERVATIONS 

UrbanwV researchers conducted more than six dozen (n=73) interviews with male and female 

Arts Infusion stakeholders and youth participants using semi-structured interview protocols 

ªVDD  SSDOCJ\  «t  AUPVV >áá JOXDUZJD[Vq 8U@>OwV UDVD>UAIDUV VSPMD [JXI VX>EEmembers from all 

fourteen Arts Infusion programs in the 2014-15 year and observed classroom instructions or 

special performances for over half of them. Interviews with stakeholders lasted 30-45 minutes 

on average and included teaching artists, program directors, and administrative staff, as well as 

individuals from the JTDC, Chicago Alternative Policing Program, Chicago Public Schools 

Office of Education Options, Loyola University, and the Chicago Community Trust. Interviews 

with youth were typically less than 15 minutes and included youth in JTDC and in the Chicago 

communities of Lawndale, South Shore, and Back of the Yards. Interviews were conducted in-

person with most stakeholders and all youth, whereas telephone interviews were used to 

reach stakeholders who did not operate on-site Arts Infusion programs. Interviews with adult 

staff and teaching artists were not compensated or incentivized in any way. Youth in the 

community received $25 in cash for participating in an interview or focus group.    

FOCUS GROUPS 

Urban conducted three focus groups with youth, including Arts Infusion program participants 

in JTDC and in the community, and non-participants in JTDC. See appendix B for focus group 

protocols. The first focus group was conducted with five youth participants at the Peace and 

Education Coalition (Precious Blood Ministries) and facilitated by four UrbanwV researchers 

using standard focus group methodology. The focus group lasted approximately 25 minutes, 

and each participant received $25 in cash. A focus group was not conducted with community 

based non-participants because of the arbitrary nature of selecting a small group of 

community based youth, and the uncertain reliability or utility of information that would arise 

from such a small, arbitrarily selected group.    

Two focus groups were conducted in JTDC with both participants and non-participants in 

Arts Infusion programming. Although Urban initially intended to interview participants 

separately from non-participants, ultimately both focus groups were mixed because of 

detention-specific logistical issues related to the mobility and grouping of youth in the facility. 

Thirteen youth participated in the first focus group, including 12 participants (3 of whom were 
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female; the rest were male) and one male non-participant. The session was facilitated by two 

of UrbanwV researchers. In the second focus group, two researchers facilitated discussions with 

15 male youth, including 10 participants and 5 non-participants.  

Because of difficulties encouraging youth to speak during the first JTDC focus group, 

Urban used a more dynamic methodology the second time, assigning participants to smaller 

subgroups to encourage participation and to reduce potential barriers that may prevent 

engagement in larger groups (e.g. intimidation, awkwardness, collective action failure in which 

no one is willing to start the conversation). As a result, the level of engagement was 

considerably stronger in the second group. Although youth in detention were barred from 

receiving cash for participation, the JTDC staff were able to coordinate the focus groups so 

that they occurred during snack time and the youth were able to receive snacks.   

Quantitative Data Collection and Analysis  

The quantitative (numbers-EPAYVDC« APNSPODOXV PE 8U@>OwV DZ>áY>XJPO JOAáYCDC the design, 

CJVXUJ@YXJPOq >OC >O>á]VJV PE >O POáJOD VX>MDIPáCDU VYUZD]q >O>á]VJV PE  UXV *OEYVJPO HU>OXDDVw

2014-15 youth assessment data, a simple cost analysis, and some additional analyses, which 

are described in the sections below. 

ONLINE STAKEHOLDER SURVEY 

An online survey designed to capture the perceptions of Arts Infusion stakeholders regarding 

XID UDáDZ>OAD >OC VYAADVVEYáODVV PE XID JOJXJ>XJZDwV Z>UJPYV APNSPODOXV [>V CJVXUJ@YXDC to 

teaching artists; program directors; three x>áYNOJy PE Arts Infusion programs (now teaching 

artists); the Chicago Community Trust initiative founder; and detention facility, school, and 

policing staff members. The survey included approximately 50 questions, covering topics such 

as previous experience in arts and teachinHr SDUADSXJPOV PE XID JOJXJ>XJZDwV >@JáJX] XP D\SPVDq

JOVSJUDq APOODAXq >OC UDX>JO ]PYXIr >ODACPX>á D\>NSáDV PE XID JOJXJ>XJZDwV VYAADVVr

appropriateness and achievement of social and emotional learning goals; perceptions of 

professional development and knowledge sharing >AXJZJXJDVr VYVX>JO>@JáJX] PE JOJXJ>XJZDwV DEEPUXVr

pedagogical beliefs; and demographics. A copy of the survey appears in appendix C. 

A total of 45 of the 61 invited stakeholders completed the survey, for a 75% response 

rate. At least one artist or director from all 14 Arts Infusion programs completed the survey, 
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including two Arts Infusion alumni participants, and there was at least one survey completer 

from each of the other stakeholder organizations (e.g., detention, school, policing staff).  

The survey was distributed using the secure online survey software program, Qualtrics 

(www.qualtrics.com), and nongovernmental respondents were offered the chance to win one 

of three randomly awarded $100 Amazon giftcards as incentive for survey completion, while 

the Arts Infusion alumni participants were offered a $25 giftcard, and governmental 

respondents were not able to be offered compensation.  

YOUTH ASSESSMENT DATA 

In consultation with the arts assessment consultant, 8U@>OwV UDVD>UAIDUVmerged and analyzed 

granteeVw youth assessment data from the most recent 2014-15 programming year. A total of 

320 pre- and post-participation assessments were included. Twenty-five youth were served 

by two programs and assessed twice. All assessments were made by teaching artists except 

for 28 youth who self -assessed their career readiness skills. The average time between pre-

post was 11 weeks; the average pretest date was December 2014 and posttest was March 

2015. Paired samples t-XDVXV [DUD YVDC XP >VVDVV ]PYXIVw improvements >AUPVV XID JOJXJ>XJZDwV

four social and emotional learning objectives¦conflict resolution, future orientation, critical 

response, and career readiness. Excluded from the analyses were another 98 pre- or post- (but 

not both) assessments done on additional Arts Infusion participants 2014-15, because 

independent samples t-tests including those data yielded virtually identical results. (See 

appendix D for the matching of specific rubrics to the Arts InfusJPO *OJXJ>XJZDwV VPAJ>á >OC

emotional learning goals.) 

COST ANALYSIS 

8U@>OwV UDVD>UAIDUV APOCYAXDC > VJNSáD APVX >O>á]VJV YVJOH information in the Arts Infusion 

granteeVw 2014-15 proposals, final reports, and assessment data regarding the amount of Arts 

Infusion grant money received in 2014-15 and the number of Arts Infusion youth served 

during that time. This information was used to calculate an average cost per Arts Infusion 

youth served in 2014-15, which was contextualized by also calculating the average number of 

contact weeks per youth during that time. Excluded from the cost analysis were general 

program start-up costs and initial equipment investments, as well as non-monetary costs and 

benefits of serving justice-involved youth and youth at at-risk for justice involvement.  

http://www.qualtrics.com/
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ADDITIONAL ANALYSES 

8U@>OwV UDVD>UAIDUV >áVP APOCYAXDC >O>á]VDV PE XID  UXV *OEYVJPO MOP[áDCHD VI>UJOH VDVVJPO

attendance records and participant feedback surveys. In addition, researchers reviewed 

]PYXIVw EDDC@>AM UDH>UCJOH S>UXJAJS>XJPO JO #UD>XJZD #>UDDU %>] >OC PXIDU VSDAial Arts Infusion 

events.  

Consent and Institutional Review Board Procedures 

8U@>OwV UDVD>UAIDUV S>UXJAJS>XDC JO VJ\q Pn-site data collection visits to Chicago during May and 

June 2015, during which time they observed Arts Infusion programs, conducted youth focus 

groups, and interviewed stakeholders and youth at program locations. To inform and protect 

the rights of youth participants in particular, informed consent was obtained from all 

respondents prior to data collection, and relied on consent protocols approved by UrbanwV

Institut ional Review Board in May 2015. Importantly, there was no particularly sensitive 

information asked of youth CYUJOH XID JOXDUZJD[V PU EPAYV HUPYSVr U>XIDUq 8U@>OwV TYDVXJPOV

centered around arts programming experiences and perceptions.  

The informed consent forms assured stakeholders and youth that their participation was 

voluntary and confidential. For these reasons, ]PYXIVw full names were not recorded nor were 

they requested by researchers. Youth were informed that their decision to participate or not 

participate in the research, as well as any information that might be shared, would not affect 

their detention requirements (positively or negatively) nor would they be shared with arts 

program instructors or staff at JTDC beyond those who necessarily overheard responses 

because they were in the room during focus group discussions.  

Recruitment for the focus groups and interviews relied on the assistance of grantees, 

JTDC staff, and participating programs who distributed information about the date, time, and 

content of the focus groups and interviews. Data was collected from youth over the age of 18 

in the community; data was collected from youth under the age of 18 in JTDC with consent 

from the facility , given that information was obtained anonymously and no sensitive questions 

were asked (interview protocols were provided in advance to facility leadership). Youth who 

participated in community focus groups or interviews were provided $25 in cash to thank 

them for their participation. Due to JTDC regulations, we were unable to offer cash incentives 

to detained youth who participated in focus groups or interviews; however, for the focus 
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groups, JTDC staff were able to coordinate timing with ]PYXIVw daily distribution of afternoon 

snacks. Stakeholder and youth interviews lasted anywhere from 15 to 60 minutes; focus 

groups lasted an average of 1 to 1.5 hours. 

In addition to on-site data collection, 8U@>OwV UDVD>UAIDUV also conducted phone interviews 

with stakeholders who did not operate on-site arts programs and fielded an online stakeholder 

survey. Similar to on-site data collection, participants were recruited with assistance from 

grantees. Respondents to the phone interviews were informed that their participation was 

voluntary and their responses would be kept confidential. Respondents to the online survey 

were recruited by email using addresses provided by the Trust and Loyola, as well as those 

P@X>JODC @] 8U@>OwVresearchers during the course of site-visit communications. All data 

collected on and off-site is stored in a secure network drive to which only UrbanwV researchers 

who have signed a pledge of confidentiality have access.  

Operationalizing Social and Emotional Learning Goals 

To better understand the degree to which social and emotional learning-focused activities 

affected the participant youth, the arts assessment consultant provided individualized 

assistance to some programs in 2013-14 and to nearly all programs in 2014-15 that enabled 

them to develop meaningful rubrics aligned with their own program goals as well as the larger 

social and emotional learning objectives of the initiative. Using the rubrics adopted in 2014-

ÆÊq [IJAI UDSUDVDOX XID NPVX DZPáZDC EPUNV PE D>AI SUPHU>NwV ND>VYUDVq 8U@>OwV UDVD>UAIDUV

merged assessment data across programs by matching rubrics to one of the four specific social 

and emotional learning goals (see appendix D). Once matched, the rubric scores were 

averaged to produce a single pre- and post-assessment score for each goal per Arts Infusion 

youth participant, using the same 4-point rating system developed by the assessment 

consultant, as follows: 1=beginning, 2=developing, 3=accomplished, and 4=exemplary.20 The 

merged pre- and post-participation youth assessments were conducted by eleven Arts 

Infusion grantee programs at approximately 11 weeks apart, during December 2014 and 

March 2015 on average.  

6JNJá>Uá]q 8U@>OwV UDVD>UAIDUV YVDC TYDVXJPOO>JUD UDVSPOVDV PO XID  UXV *OEYVJPO

Stakeholder Survey to create Likert-type scales to define and measure each social and 

                                                           
20 Some programs conducted assessments using slightly differing scales (e.g., 0 to 3, 1 to 7) that 
8U@>OwV UDVD>UAIDUV >CLYVXDC XP > Æ to 4 scale before merging data across programs. 
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emotional goal. The items in these scales were adopted from (1) items listed in the TrustwV 

requests for Arts Infusion proposals, (2) information that emerged from Arts Infusion 

knowledge sharing discussions, and (3) the core social and emotional competencies identified 

by the Collaborative for Academic, Social, and Emotional Learning. The resulting scales were 

validated using factor analysis and internal consistency reliability analysis. Scale scores were 

computed as the average across all items included in the scale, with scores ranging from 

1=strongly disagree to 4=strongly agree (see figure 2 for a list of the items constituting each 

social and emotional learning goal and VA>áDwV CDEJOJXJPO). 

These core datasets¦youth assessments and stakeholder survey results¦were used to 

assess the successfulness of the Arts Infusion Initiative at achieving its core social and 

emotional learning objectives. Results from the stakeholder survey were used to show overall 

perceptions of success across the four social and emotional learning goals, whereas youth 

>VVDVVNDOXV [DUD YVDC XP VIP[ >AXY>á JNSUPZDNDOXV JO ]PYXIVw VPAJ>á >OC DNPXJPO>á áD>UOJOHt 

Limitations 

As described previously, the Arts Infusion Initiative was constructed as an emergent model for 

social change (see, e.g., Kania, Kramer, and Russell 2014), meaning that the initiative evolved 

naturally as it refined its core objectives and methods for achieving those objectives. As the 

demonstration entered its fifth year (2014-15) the program components and practices 

represented its most refined prototype; for that reason, the Trust funded this evaluation 

commissioned by the National Guild to help identify which Arts Infusion Initiative processes 

and outcomes appeared the most promising, in terms of serving detained and at-risk youth, 

and which appeared to be less effective according to the perceptions of Arts Infusion youth, 

participants, and stakeholders, and based on the national experience of 8U@>OwV evaluation 

team. 

Because this evaluation approach differs from that of a traditional research experiment¦it 

was designed as > SUPHU>NN>XJA >VVDVVNDOX PE >O DNDUHJOH NPCDáwV AYUUDOX SUPHUDVV¦it is 

subject to the same limitations as any non-experimental research design. First, although the 

youth assessment data collected by Arts Infusion teaching artists provides pre- and post-

inEPUN>XJPO PO ]PYXIVw VPAJ>á >OC DNPXJPO>á áD>UOJOH SUPHUDVVq XIDUD [>V OP APNS>U>@áD

information about youth who did not participate in the Arts Infusion programs. Thus, it is not  

http://www.casel.org/social-and-emotional-learning/core-competencies
http://ssir.org/up_for_debate/article/strategic_philanthropy
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FIGURE 2 

Definitions of Social and Emotional Learning Goals of the Arts Infusion Initiative  

 

Source: Definitions were compiled from characteristics listed on the TrustĦs requests for Arts Infusion proposals, information that 

emerged from Arts Infusion knowledge sharing discussions, and the core social and emotional competencies identified by the 

Collaborative for Academic Social and Emotional Learning. 
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