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executive summary

The 2015-16 State of the Arts in Chicago
Public Schools (CPS) Report shows that the
nation’s third-largest school district continues
to improve in delivering instruction in the
arts to all students. Since the approval of the
2012 CPS Arts Education Plan,which elevated
the arts to a core subject and specified many
elements of what a quality arts education
should look like, CPS students have benefited
from four consecutive years of improvements
in arts education. This report provides the
most current, comprehensive view of arts
education in Chicago.

These results are based on data collected
from 88 percent of the 660 schools in CPS,
representing 92 percent of the district’s
students, as well as 579 community arts
providers that partnered with CPS during
the 2015-16 school year, and 20 major
institutional arts education funders.

The findings documented in this report are
especially notable in light of the significant
difficulties CPS has faced in recent years.
Deep, ongoing fiscal challenges continue to
plague the district, while staffing cuts and
labor uncertainty in the 2015-16 school year
compounded the district-wide instability.

Indeed, while improvements continued in
2015-16, they slowed in some areas, such as
in the minutes of arts instruction offered to
elementary school students, after the large
gains made over the past two years. And, as
illustrated throughout this report, a more
equitable distribution of arts education
remains an important goal for the district.

Still,the data also show that, notwithstanding
these challenges, the collective efforts
of school leaders, arts instructors, school
communities, local funders, and community
arts partners have,overall,helped to sustain or
improve the level and reach of arts education
provided to Chicago’s public school students.
Among the key findings in this report:

KEY
FINDINGS

Based on the Creative Schools Survey,60% of CPS schools were
certified as Strong or Excelling® in the arts, more than in any
of the three previous years; an increase from 29% in 2012-13.

Nearly 250,000 CPS students (representing 68% of
all students) attended a school that was Strong or
Excelling in the arts.

Elementary schools were more likely than high schools
to attain a category of Strong or Excelling—69% of
elementary schools and 35% of high schools were in
one of these two categories.



Even as CPS continued to face deep fiscal challenges, many
schools prioritized staffing in the arts..

Ingenuity identified 1,402 arts instructors in the
2015-16 school year, an increase from the 1,337 that
were identified the previous year.

The percentage of reporting schools with at least one
full-time equivalent (FTE") reached 92% in 2015-16.

Staffing data have shown consistent improvements
over the past four years.In 2015-16,73% of schools met
or exceeded the goal of one full-time equivalent for
every 350 students,an increase from 68% in 2014-15.

While the percentage of high schools that have one
full-time arts instructor for every 350 students has
held steady at around 90% for each of the past four
years, the percentage of elementary schools that met
this threshold has increased each school year, from
42% in 2012-13 to 68% in 2015-16.

On average, elementary schools offered access to arts instruction
to 97% of students. However, not all of these students had access
to the 120 or more minutes of weekly instruction laid out in the
CPS Arts Education Plan; 59% of schools achieved this goal in
2015-16,up from 40% in 2012-13.

Perhaps in part because this year’s Survey invited high schools
to include media arts as a separate arts discipline, more high
schools than ever before reported offering their students three
or more arts disciplines—50% of high schools offered 3 or
more disciplines, and more than half of these offered three
or more multi-level disciplines.

“Refer to Glossary

Ingenuity identified 579 active community arts partners serving
schools in the district. The number represents the largest pool
of active partners in the four years of surveys—with 96% of CPS
schools reporting a partnership with at least one community
arts partner.

Twenty Chicago-based foundations and corporations reported
supporting arts education by donating $8,484,365. The
addition of $2,402,404 from Ingenuity's Creative Schools Fund
brought the 2015-16 community investment in arts education
to approximately $10.9 million..

Along with the more detailed analyses that
are presented in this report,these key findings
show how the environment for arts education
in Chicago has, overall, improved over the
past four years and how school leaders, arts
instructors, community arts partners, and
local funders have worked together to sustain
and build upon these improvements. These
successes provide reason for optimism.

Just as importantly, the successes to date
highlight the need for these stakeholders to
continue their concentrated efforts; sustained

improvement is not a foregone conclusion.

Continued investment, attention, and arts
education advocacy will be essential to
overcoming the challenges that remain and
ensuring that every CPS student has access to
a quality education that includes the arts.
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executive summary
KEY FINDINGS AT A GLANCE

57%
50%

KEY
FINDINGS 29%

60% of CPS’s 660 schools were certified as Strong or
Excelling in the arts, more than in any of the three
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previous years the Survey was conducted.

Nearly 250,000 CPS students attended a school that was Strong or Excelling in the arts.

Elementary schools were more likely than high schools to attain a category of Strong or Excelling.

Even as CPS continued to face deep fiscal challenges, many schools prioritized staffing in the arts.

Ingenuity identified 1,402 arts instructors in the rﬂ"ﬂ"ﬂ‘@'ﬂ"ﬂ"ﬂ‘wwwrﬂ"ﬂ"ﬂ‘ 1]

2015-16 school year, an increase from the 1,337 2014-15

that were identified the previous year.
2015-16

92% The percentage of reporting schools with at least one
full-time equivalent (FTE) reached 92% in 2015-16.

73% of schools met or exceeded the goal of one 2014-15 68%

full-time arts instructor for every 350 students, an
increase from 68% in 2014-15.
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The percentage of high schools with one full- SCH(lJ-Icl)(IS_I-Si '\. . o 88%
time arts instructor for every 350 students has 91%
held steady at around 90% each of the past 68%
four years, while the percentage of elementary
schools meeting this threshold has increased ELEMENTARY

. . SCHOOLS
from 43% in 2012-13 to 68% in 2015-16. 43%

On average, 97% of elementary students had access to arts
instruction, and 59% of elementary schools offered the
recommended 120 minutes of weekly arts instruction to

their students.

50% of high schools offered 3 or more disciplines, and
more than half of these offered three or more multi-level 50%

disciplines.

Ingenuity identified 579 active community arts partners serving
schools in the district—the largest pool of active partners in the

four years of surveys.

96% of CPS schools reported a partnership with at active communlty

least one community arts partner. pa rtn e rs

Twenty Chicago-based foundations and corporations
reported supporting arts education by donating $8,484,365.
The addition of $2,402,404 from Ingenuity's Creative
Schools Fund brought the 2015-16 community investment

million dollars

in arts education to approximately $10.9 million.



Introduction

In November 2012, the Chicago Board of
Education approved Chicago Public Schools’
(CPS) first Arts Education Plan! (“the Plan”),
aimed at bringing ongoing arts instruction to
every student, in every grade, in every Chicago
public school. The Plan was considered
a significant step toward elevating and
prioritizing the arts in Chicago’s schools after
more than two decades of effort by cultural,
philanthropic, and education leaders. The
Creative Schools Initiative was subsequently
launched in the 2013-14 school year to move
the CPS Arts Education Plan into action across
all schools.

In July 2014, Ingenuity released the State of
the Arts in Chicago Public Schools: Baseline
Report 2012-2013% to set the benchmark
against which district-wide efforts to expand
arts instruction would be measured. The
Baseline Report examined the level of arts
instruction in CPS for the first year the Plan
was implemented.

This current report offers an analysis of
progress on the Plan and shows data related
to its implementation in schools. CPS has

now operated under the Plan for four school
years, and this report is based on data from
all four of those years. For 2015-16, these
data are from 580 of the 660 schools (88
percent) in CPS, representing 92 percent of
the district’s students, as well as 579 arts
organizations and individuals that partnered
with CPS during the school year, and 20
major institutional arts education funders.
The data describe staffing, instructional time
and access, partnerships, and funding for the
arts in these schools; they are used in this
report to provide a clear understanding of the
arts environment and the arts needs in each
school and in the district as a whole, and to
track the success of the Plan.

88%

participation

Percentage of CPS participation in
2015-16, representing 580/660 schools



This report is, first and foremost, intended to
illuminate the arts education environment
in CPS. It is also intended to help those with
a stake in ensuring that all CPS students
have access to the arts—parents, educators,
administrators, arts organizations, and
funders, for example—to identify gaps and
opportunities for improvement in providing
that equitable access. Each individual and
organization has a different role to fill in CPS’
arts education ecosystem; each should use
the report to help them identify where their
contributions can have the greatest impact.

The report begins with a brief overview
of the CPS Arts Education Plan. The Plan
contains six broad goals, each with three to
five specific recommendations that support
the achievement of that goal. This opening
section also provides background for the
Creative Schools |Initiative and Creative
Schools Certification. The Creative Schools
Initiative was launched to move the Plan
from concept to action and includes four
interlocking strategies. One of these, the
Creative Schools Certification, an indicator
of the quantity of arts resources at each
school, is the centerpiece of this report.
The opening section therefore describes
the background and process of the Creative
Schools Certification and sets the stage for
understanding the analyses that follow.

After describing these elements of the Plan,
the report turns to an investigation of the
findings from the 2015-16 school year. This
investigation openswith adiscussion of Survey
participation levels, including an exploration
of differences between elementary and high
schools in the rate of Survey participation.
Then, based on the data collected from the
580 schools that completed the Survey, the
report explores in detail the state of the arts
in CPS. The Survey data are used to identify
each school’s placement along the Creative
Schools Certification continuum, providing

each with three to five specific
recommendations that support
the achievement of that goal.

The Plan contains six broad goals,

the best available summary measure of the
quantity of arts education available in each
school. Again,the report discusses the notable
differences between elementary and high
schools in how they are distributed along this
continuum, as well as how these ratings have
changed over time in the four years Ingenuity
has collected these data.

'The Chicago Public Schools Arts Education Plan 2012-15: Bringing the Arts to Every Child in Every School. Chicago: Chicago Public Schools, 2012.

“State of the Arts in Chicago Public Schools: Baseline Report 2012-13. Chicago: Ingenuity, 2014.
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Introduction

The overall rating for each school is the
product of a scoring rubric comprising
several components; primary among them
are arts instructor staffing and access to arts
instruction (measured in elementary schools
by minutes of instruction and the share of

Primary components of the Creative
Schools Certification are staffing,
access, minutes of instruction, and
disciplines and depth.

students that have access to that instruction,
and in high schools by number of disciplines
and depth of instruction available in those
disciplines). The next section of the report

discusses each of these components in turn,
again exploring notable differences in how
they are distributed across the district and
how they have changed over time. For those
who are interested in exploring these data
in more detail, or in learning about the arts
environment in a particular school, a listing
of the full rubric for every CPS school is
provided in the Appendix.

The report also discusses the supplementary
elements that comprise a school’s arts
education environment. Some of these
elements are included in the rubric that is
used to determine a school’s rating: whether
a school has a dedicated budget for the arts,
professional development for arts instructors,
anartsintegration program, partnerships with
external arts organizations,and opportunities
for parent and community engagement.



Primary Components of the Creative Schools Certification

elementary schools are categorized based on

staffing access

In addition, the data Ingenuity collects from
the arts organizations that partner with CPS
schools help to provide a snapshot of those
partnerships. The report explores the nature
and distribution of these partnerships and
how they have changed over time.

The report concludes with an overview of two
elements of CPS’ arts education environment
that are not directly connected to the data
used to calculate the school ratings: the
funding environment for the arts in CPS and
an overall assessment of progress on the CPS
Arts Education Plan. To provide a picture of
the funding environment for arts education in
CPS, Ingenuity collected data from the funding
community, including prominent private
and corporate philanthropic funders of arts
education, and from the district. A summary

of the findings from these data is presented,

“Refer to Glossary
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minutes of
Instruction

high schools are categorized based on

disciplines

staffing and depth

followed by a discussion of the progress that
has been made toward implementation of
the Plan. Of the Plan’s 36 recommendations,
some have clearly been implemented, while
others are in progress or describe efforts that
will require ongoing attention and cannot be
understood as being “achieved” at a particular
point in time.

The report would not be possible without the
work done by the hundreds of Arts Liaisons},
CPS teachers,
and funders who contribute to positive

community arts partners,
institutional change toward a quality arts
education for every CPS student. Ingenuity
is grateful for their support in the critical
mission of bringing the arts to every student,
in every grade, in every Chicago public school.
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the plan

CPS ARTS EDUCATION PLAN
AND THE CREATIVE SCHOOLS INITIATIVE

PLAN

The CPS Arts Education Plan was formulated in 2012 with the input of numerous public and private
sector stakeholders, including CPS district leaders, principals, instructors, students, parents, and
community arts partners,as well as higher education and philanthropic leaders. Incorporating their
policy and program recommendations,the Chicago Board of Education passed a resolution adopting
the Plan in November 2012. The Plan, which is discussed in more detail at the conclusion of this
report, is structured as a series of recommendations distributed among six major goals that cover:

goal goal goal

policy curriculum, instruction, capacity-building
and assessment

goal goal goal

partnerships data-driven decisions funding



INITIATIVE

Even as the Plan was being launched, it
was widely recognized by the stakeholders
involved that such an ambitious effort would
require a broad-based and multi-faceted
approach that recognized the complexity of
expanding the arts infrastructure in Chicago
and bringing the arts to all CPS students. The
Creative Schools Initiative was created to
help turn the vision outlined in the Plan into a
reality. Designed with Ingenuity’s support, the
Creative Schools Initiative was set in motion
to develop a district-level infrastructure
consisting of strong policy and guidance, as
well as technical support at the school level,
to promote growth in arts instruction.

The Creative Schools Initiative
was created to help turn the
vision outlined in the Plan into
a reality.

The Initiative has four interlocking strategies,
each of which responds to a central issue
or challenge identified by instructors,
community arts partners, and others during
the development of the Plan.

The Initiative’s Strategies

1. School Leadership

The long-termgoalisto have a SOLIDARTS INFRASTRUCTURE
in each CPS school. This includes new peer-to-peer principal
and instructor professional development programs, along
with blueprints for school decision making. Arts Liaisons help
drive each school’s budgeting and planning; report progress;
and coordinate curricula, programs, and partnerships.

2. Data

To develop their arts programs, schools must first recognize
the existing infrastructure on which to build. Ingenuity’s
artlook® Suite collects detailed information on arts
instruction in every school. The goal is to IDENTIFY STUDENT
NEEDS for each school, including additional staffing, minutes
of instruction, disciplines taught, and partnerships.

3. The Creative Schools Certification

Each school is identified along the Creative Schools
Certification continuum; that ranking is then placed on each
CPS school report card. The Certification’s five categories
create a roadmap for expanding quality and access. The
certification is a tool to SUPPORT PRINCIPALS’ DECISIONS
TO GROW ARTS INSTRUCTION in their school.

4. The Creative Schools Fund

The Creative Schools Fund PROVIDES MODEST GRANTS
directly to schools BASED ON NEED. Grants made by the
fund support instructor-designed arts programs that
would otherwise go unfunded. The Fund exclusively
supports programs involving school-based, credentialed

arts instructors.
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the plan

THE CREATIVE SCHOOLS
CERTIFICATION PROCESS

The Creative Schools Certification® (CSC) is the centerpiece of the CPS Arts Education Plan and the
Creative Schools Initiative.The CSC serves as a summary measure of the quantity of arts education
available in each school; the publication of the category for each school®* and for the district as
a whole helps to raise arts education awareness for all stakeholders and can serve as a valuable
input into efforts to ensure that every child in CPS has access to a quality education in the arts.
The scoring rubric that is the core of the CSC process was the product of a collaborative effort
that integrated input from a team of CPS leaders, principals, instructors, community arts partners,
higher education officials,and philanthropic leaders. It was also approved by the 40-member CPS
Arts Education Plan advisory committee.

phase PHASE 1 HOLDS MORE WEIGHT THAN PHASE 2

elementary schools are categorized based on high schools are categorized based on
staffing access minutes of staffing disciplines
instruction and depth

phase

elementary and high schools are categorized based on

@0 & g B

budget professional arts partnerships parent/
development  integration community
engagement



School Category Rating

excelling

meets CPS arts education goals for arts instruction

nearly meets goals

occasionally meets goals

rarely meets goals

incomplete data

schools that have either not responded completely
or have not responded at all

“Refer to Glossary

The rubric is based on data collected from
Arts Liaisons™ in every participating school.
Arts Liaisons submit their arts education
data via the Creative Schools Survey.
This survey inventories school-level arts
education assets such as levels of arts
instruction,access to certified arts instructors,
professional development, arts integration
efforts, partnerships, and parent/community
engagement. Each school is then categorized
along a five-category continuum based on the
data they submit.

SRefer to Appendix for a complete listing of all schools and their 2015-16 Creative Schools Certifications
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creative schools
survey participation

Chicago Public Schools (CPS) serves nearly
400,000 students in 660 schools. In 2015-
16, 88 percent of CPS schools (580 of 660)
participated in the annual Creative Schools
Survey, and these 580 schools enrolled 92
percent of the CPS student population®. After
an initial participation rate of 57 percent in
2012-13, school participation in the Creative
Schools Survey has remained high for three
consecutive years.

Participating in the Creative Schools Survey
requires principals to appoint a current
faculty or staff member as the school’s Arts
Liaison. These individuals serve as the on-site
arts champion by leading arts programming
for their school community, coordinating with
community arts partners, and inspiring their
school toward high-quality engagement with
the arts. Arts Liaisons gather information on
arts education activities in their schools and
complete the Creative Schools Survey, which
documents these activities. The commitment
Arts Liaisons make in preparing to complete
the Survey is, in and of itself, a signal that
their school leaders are prioritizing arts
education in their schools. Nearly 90 percent

of schools in CPS have made that commitment.

88%
86%
57%
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District-wide survey participation
rates remained high

It is worth noting that, while school
participation in the Survey increased overall
from the baseline year and has remained
high, there are different participation rates
for elementary schools and high schools.
Elementary  school  participation  has
increased from 60 percent in 2012-13 to 93
percent in 2015-2016. Since that initial year,
more than 90 percent of elementary schools
have completed the Survey every time it was
administered. High school participation has
been lower than elementary participation in
all four years, starting at 46 percent in 2012-
13 and coming in at 73 percent in 2015-16.



93%

ELEMENTARY
SCHOOLS
60%

HIGH
SCHOOLS
46% ©

O EEEE——  E— O 73%

2012-13
2013-14
2014-15
2015-16

Elementary schools had higher survey
participation rates in all four years

A notable difference in reporting rates also
exists when comparing district-run, charter,
and options schools. Options schools (which
comprise a mix of district-run and charter
schools) serve students who need a new
pathway toward high school graduation.
Options schools were the least likely to
complete the Survey in 2015-16, with only 28
percent doing so. Other district-run schools
were the most likely to complete the Survey,
with more than 96 percent complete; 67
percent of charters completed the Survey.

These two observations—that high schools
are less likely to complete the survey than

are elementary schools and that charters and
options schools are less likely to do so than
district-run schools—are related. High schools
make up a larger share of charter and options
schools than do elementary schools. Looking
ahead, increasing participation among high
schools and among charter and options
schools in future years will help provide a
more complete picture of arts education
across the district while also shedding light
on opportunities for additional growth in the
arts. As more schools participate, they will
receive the benefits of completing the Survey:
access to additional funding for arts programs,
professional development opportunities, and
connections to community arts partners. In
turn, these schools will then also be able to
offer expanded arts learning opportunities
for their students.

96%

67"

complete complete

DISTRICT-RUN
517 SCHOOLS

CHARTER/CONTRACT
111 SCHOOLS 32

Nearly all district-run schools
completed the Survey in 2015-16

“The goals and recommendations of the CPS Arts Education Plan are directed toward K-12 education. Therefore, the data in this report reflect arts programming, activities, and
resources at the K-12 level. The only exceptions to this rule are those schools that are Pre-K-only.

5CPS Office of Education Options http://cps.edu/About_CPS/Departments/Pages/EducationOptions.aspx

8%

complete

OPTIONS

SCHOOLS
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the arts in CPS

CREATIVE SCHOOLS CERTIFICATION

The past four years of data collection
have demonstrated ongoing, district-wide
improvements in the arts. While these
trends continued in 2015-16, the rate of
progress steadied after the large gains
made in 2013-14 and 2014-15. This finding
is encouraging, especially given the state of
fiscal uncertainty at CPS; despite challenges,
schools have continued to demonstrate a
commitment to the arts. Specifically, the data

60”

Strong or Excelling

2015-16 (660 SCHOOLS)

show improvements in arts staffing levels,
allocating arts education funds in school
budgets, offering arts-related professional
development to teachers, and incorporating
arts integration strategies into instruction.
These improvements are reflected in the
gains made in schools’ overall scores.

In 2015-16, 60 percent (396 of 660) of
schools were categorized as Strong or
Excelling. This is an increase from 57
percent in 2014-15, 50 percent in 2013-
14, and 29 percent in 2012-13. The 396
schools categorized as Strong or Excelling
enrolled nearly 250,000 students, which
means that 68 percent of CPS students in
2015-16 attended a school that was Strong
or Excelling in the arts.

Improvements to overall scores were
more modest in 2015-16 than in previous
years. In light of the challenges the district
faced, however, three years of sustained
improvements is a laudable accomplishment

for Chicago Public Schools.
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the arts in CPS

CREATIVE SCHOOLS CERTIFICATION

ELEMENTARY SCHOOLS

Elementary school arts instruction s
foundational because it provides K-8 students
with opportunities to explore new disciplines,
communicate in a variety of ways, and make
meaningful connections between and among

different content areas.

Percentage of
elementary schools
that qualified as
Strong or Excelling
484 schools

69%

The data from this Survey show that, over the
past four years, the district-wide patterns of
improvement in the overall arts education
environment are reflected in CPS’ elementary
schools. As shown in the bar chart on the
following pages, 69 percent of elementary
schools were categorized as Strong or

Excelling in 2015-16, consistent with the
mark set during the previous school year.
While this overall number remained the
same, the percentage of elementary schools
categorized as Excelling increased from 41
percent in 2014-15 to 46 percent in 2015-
16,and the percentage categorized as Strong
decreased from 27 percent in 2014-15 to 23
percent in 2015-16.

This latest level of achievement follows
two vyears of significant improvement.
Between 2013-14 and 2014-15, there was a
nine-percentage-point increase in schools
categorized as Strong or Excelling. This was
preceded by an even more dramatic increase
between the 2012-13 and 2013-14 school
years, when there was a corresponding
upsurge—from 60 percent to 95 percent—
in the number of elementary schools that

completed the survey.




HIGH SCHOOLS

Arts instruction in high school can offer
students both opportunities to explore new
art forms and to delve deeply into those that
they find inspiring. Through required courses
and electives, arts learning opportunities in
high school can connect to other content
areas and create pathways for post-secondary
study and career paths.

The arts education environment in CPS high
schools has also improved,though the pattern
of this improvement is different than what
is evident in elementary schools. As shown
in the bar chart on the following pages, in
2015-16, 35 percent of high schools were
categorized as either Strong or Excelling,
an improvement of seven percentage points
from the previous year. This was the largest
single-year improvement for high schools
to date.

However, the overall share of high schools
categorized as Strong or Excelling is
considerably lower than among elementary
schools. Indeed, the share of high schools
categorized as Developing or Emerging has
been higher for all four years of the Survey

Percentage of high o
schools that qualified 35/)

as Strong or Excelling

than the share categorized as Strong or
Excelling, whereas this has not been true
among elementary schools for any of the
years. The percentage of CPS high schools
categorized as Excelling has remained
relatively static over the past three years, and
across all four survey years, high schools were
most likely to be categorized as Developing.
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Elementary Schools

category 1
excelling

category 2
strong

2012-13
527 SCHOOLS

17%

2013-14
485 SCHOOLS

32%

27%

2014-15
484 SCHOOLS

41%

27%

2015-16
484 SCHOOLS

46%

23%

category 3
developing

category 4

category 5
incomplete

21%

40%

High Schools

25%

11%
[ 5%

category 1
excelling

category 2
strong

2012-13
154 SCHOOLS

m-

6%

2013-14
179 SCHOOLS

10%

19%

%

5
[ %

2014-15
180 SCHOOLS

9%

19%

6%
I 7

2015-16
176 SCHOOLS

16%

category 3
developing

category 4

category 5
incomplete

22%

6%

54%

28%

15%

30%

27%

16%

29%

30%

7%

27%
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New Field Elementary School, located on
the far north side of Chicago in the Rogers
Park neighborhood, serves a remarkably
diverse student population. The school’s 700
Pre-K to 4th grade students hail from nearly
40 different countries; approximately half
are Limited English Proficient and 80 percent
come from low income families. Since its
founding in 2003, New Field has continually
used the arts to address the challenges posed
by this kind of diversity—and to build upon
the strengths such diversity offers. This
enduring commitment to the arts led the
school to a rating of Excelling in the arts
(Category 1) in 2015-16, an improvement
from being rated as Developing (Category 3)
for each of the previous three years.

According to Principal Carlos Patino, a
centerpiece of New Field’s arts programs is its
collaboration with community arts partners.
New Field is committed to developing and
maintaining arts partnerships that fit within
the school’s curriculum and larger strategic
priorities. This commitment has led to

TS

ess.

UILDS

partnerships with arts partners like Design
Dance,Ravinia Festival,Raven Theatre,Lifeline
Theatre, Old Town School of Folk Music, and
Chicago Children’s Choir,among others.

Design Dance, for example, is a long-term
partner that collaborates with New Field
teachers on residency programs that teach
geography and culture through movement.
This partnership has allowed New Field to
offer arts programs in areas that it would
not be able to address on its own. Principal
Patino has noticed how instruction in
dance has impacted other academic areas,
including reading and math,and believes that
‘movement is another wonderful way to tap
into the whole child”

New Field’s successes are a result of continual
commitment from the school’s administration
and all of its teachers. Through school-wide
coordination, New Field has held a steadfast
commitment to building a stronger learning
community through the arts.






the arts in CPS

CREATIVE SCHOOLS CERTIFICATION

GEOGRAPHIC DISTRIBUTION

A more complete understanding of arts
education in Chicago requires consideration
of the geographic distribution of arts
opportunities and access. The map on the
next page shows how Creative Schools
Certifications are distributed across the
district, with the darker shades of blue
depicting areas where a greater share of
schools are higher on the Certification
continuum. The accompanying pie charts
provide a breakdown of the Certifications

in each geographic area. The map clearly

shows that areas on the city’s far north side
had a greater share of schools with higher
Certifications than did areas to the south
and west. While four years of data collection
have shown consistent progress, equitable
distribution of arts opportunities across the
district should continue to be an area of focus
for Chicago Public Schools. Later sections
of this report contextualize this finding,
beginning with a discussion of school-level
change over time.
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ISP, AUSL, Options, 0S4 or Service Leadership Academics.
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CREATIVE SCHOOLS CERTIFICATION

A CLOSER LOOK AT CHANGE OVER TIME

Collecting data in the same school district for
four consecutive years offers the opportunity
to explore how change happens, not only
at the district level, but within individual
schools. Looking at the data in this way
makes clear that, notwithstanding the overall
positive trends in the district, changes in
Certification scores don't come easily. A
continued investment in and attention paid
to the arts—especially in those schools that

53% 41%

unchanged unchanged
HIGH SCHOOLS ELEMENTARY SCHOOLS
103 SCHOOLS 417 SCHOOLS

have not shown growth—will be essential to
achieving the goal of bringing the arts to all
of CPS’ students.

Of the 580 schools that completed the Survey
in 2015-16, 520 (nearly 80 percent of the
district) also completed surveys in each of
the previous two years. In nearly 44 percent
of these schools, the certification score has
not changed at all over that three-year span.
This “stickiness” is even more evident in
high schools, which are less likely to receive
a rating of Strong or Excelling, than it is in
elementary schools. In 53 percent of the 103
high schools for which three years of data
exist, the school’s category has not changed.
The comparable number for elementary
schools is 41 percent.



Similar patterns emerge when we examine the year-to-year change within schools: changes in
Certification scores don’t come easily,and continued, targeted investments may be needed to help
these schools improve. The graphic below includes data for all changes in categorization across
all years of the Survey (not only for the subset of schools that reported for three consecutive
years). In the large majority of schools, and especially of high schools, categorizations remain the
same from one year to the next. Not surprisingly, given the overall district-wide trends, there are
more examples of change in a positive direction than of change in a less encouraging direction,

but the data illustrate how difficult that change can be.

From one year to the next, most schools remain in the same category

MORE ACCESS TO ARTS

-1 category
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the arts in CPS

STAFFING

CERTIFIED ARTS INSTRUCTORS®

Certified arts instructors are the anchors for
all arts activities in schools’. Their work goes
beyond classroom instruction, and includes
advocating for the arts with school leaders
and decision makers; connecting students
to in-school and out-of-school resources;
and coordinating and sustaining valuable
partnerships with parents and community
arts partners. As mentioned previously, the
2012 CPS Arts Education Plan requires both

The percentage of schools with at least
one arts FTE, regardless of enrollment, has
remained consistently high over the past four
years of data collection, reaching 92 percent

The percentage of schools with at least
one arts FTE, regardless of enrollment,
has remained consistently high over
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elementary schools and high schools to the past four years of data collection,

reaching 92 percent in 2015-16.

set minimum staffing requirements in the
arts at one certified full-time employee, or

an improved ratio (Goal 1D)% This section
takes a closer look at arts staffing levels in
elementary schools and high schools across
the district.

in 2015-16. This high level of attainment in
one of the critical areas of the 2012 CPS Arts
Education Plan is promising.

¢See Data Notes section of the Appendix for more details on the staffing data sets and process that were used to identify arts FTEs.

"Charter school teachers are not required by CPS to hold a state certification. In this section, the term “certified” refers either to teachers in district-run schools that hold such a state-
level credential or to any individual designated as a teacher by a charter school.

®Refer to the end of the report for details on this and the other goals of the Plan.
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STAFFING

As shown in the chart below, high schools typically have more FTEs than elementary schools.
The reported number of FTEs ranges from zero to six in elementary schools and from zero to
22 in high schools. Seventy percent of elementary schools have between 1 and 2.5 arts FTEs;
another 22 percent reported having three or more. In comparison, 43 percent of high schools have
between one and 2.5 arts FTEs,and 38 percent have four or more FTEs.

ELEMENTARY SCHOOLS HIGH SCHOOLS
451 SCHOOLS 129 SCHOOLS

4 or more 4 or more 38%

3-3.5 3-35 12%

2-2.5 2-2.5

1-15 1-15 _ 13%
3 5 - 5%
0 0 . 3%

30%

Nearly all schools report having at least one FTE; high schools are much more
likely to have a larger arts staff

Several factors contribute to these differences between high schools and elementary schools.
High schools are required to offer a certain number of arts disciplines in order for students to
meet graduation requirements, and they typically have more diverse offerings in the arts that
can require more staff (i.e.,band and orchestra programs). In addition, high schools tend to have
larger enrollments than elementary schools. In 2015-16, the average enrollment for elementary
and high schools was 520 and 640, respectively, and the largest high school reported having
4,055 students, whereas the largest elementary school had 1,751.
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h medi in f
NOPRED 1163.4 INSTRUCTORS schools to .report edl.a arts instructors for
the first time.!! Previously, schools were

pINESZEE 1,288 INSTRUCTORS limited to only reporting individuals teaching
music, dance, theatre, or visual arts. This
201415 RIS change paralleled the Illinois State Board

of Education’s approval of the Illinois Arts
Learning Standards in June 2016.}* These
standards—aligned with the National Core
Arts Standards—recognize media arts as a

2015-16

The total number of known arts

instructors in the district has increased unique discipline, and will be implemented

in each of the past four years in the 2018-19 school year.

At the district level, the total number of arts

|nstrl.1ctors identified through the Survey In 2015-16,there were 1,402 identified
has increased each of the past four years. i i

In 2015-16, there were 1,402 identified arts arts FTEsin CPS,an increase from 1’337
FTEs in CPS, an increase from 1,337 in in 2014-15.13

2014-15.%°

The increase in instructors may be due in part
to the fact that, in 2015-16, Ingenuity invited

°Due to a lower response rate on the Creative Schools Survey in its first year, staffing data for 2012-13 are taken from CPS Office of Accountability arts staffing files as of June 15,2013.
OFor the first time this year, using staffing data from the CPS Office of Accountability, Ingenuity included in this estimate instructors in schools that did not complete their Creative
Schools Survey. The staffing numbers shown here for previous years have also been adjusted to include schools with incomplete data; these numbers are therefore different than what
was reported in previous progress reports.

“While schools reported media arts instructors, there is currently no ISBE endorsement for media arts.

|[linois Arts Learning Standards Initiative website. http://ials-dev.sitedev.space/
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STAFFING

In 2015-16, as in previous years, the largest portion of arts instructors in the district identified??
visual arts as their primary discipline (48 percent), followed by music (37 percent), theatre
(8 percent), and dance (4 percent). Also, four percent of instructors identified media arts as their
primary discipline. In addition to the inclusion of media arts for the first time this year, it is worth
noting that the number of teachers who reported dance as their primary discipline fell from 65
last year to 51 this year, a drop of nearly 22 percent. Ingenuity will again collect data on the
number of teachers that report dance next year to help understand how this one-year change fits
into the longer-term picture for dance in CPS.

VISUAL ARTS MusIC THEATRE MEDIA ARTS DANCE
644 FTE 503 FTE 104FTE 52FTE S1FTE

As in previous years, most identified arts instructors
teach visual arts and/or music!*

BThis identification is made by the Arts Liaison or the Office of Accountability

14The number of FTEs reported here does not add up to the total of 1,402 because information on primary discipline is not available for all reported teachers.



STAFFING RATIOS

As important as having an arts instructor in a
school is the extent to which that instructor is
able to reach the school’s student body; it helps
to illuminate students’ actual exposure to the
arts. Teacher-student ratios impact schools’
abilities to bring the arts to all students,
offer appropriate levels of arts instruction,
and provide greater depth of programming
and coursework (e.g., Music |, Music Il, etc.).
Additionally, ratios account for the size of a
school’s student population, and, thus, are
comparable regardless of school size.

In 2015-16, CPS enrolled approximately
370,500 K-12 students.’® In order to meet the
recommended arts instructor-to-student ratio
of 1:350, the district would have to employ
1,059 arts instructors. With 1,402 identified
arts instructors working in CPS schools,overall,
the district has a strong arts instructor-to-
student ratio of 1:264. While this ratio is
strong, it does not indicate adequate staffing
levels in all schools. With respect to student
access, the largest challenge remains the
equitable distribution of these certified arts
instructors across schools regardless of school
geography, demographics, or economics.

5As of the 20th day of the 2015-16 school year.

This success at the district level has helped
to ensure that an increasing share of schools
within the district meet the desired ratio for
their students. In 2015-16, 73 percent of
schools met or exceeded the goal of a teacher-
student ratio of 1:350, an increase from 68
percent in 2014-15, and consistent with the
improvement that has occurred in each of

In 2015-16, 73 percent of schools met
or exceeded the goal of a teacher-
student ratio of 1:350,an increase from
68 percent in 2014-15, and consistent
with the improvement that has occurred
in each of the four years these data

have been collected.

the four years these data have been collected.

An additional 15 percent of schools had a ratio
between 1:351 and 1:500, 8 percent had a ratio
between 1:501 and 1:750,and 1 percent had a
ratio greater than 1:750.Note that a lower ratio
indicates more arts instructors per student.
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STAFFING

2014-15
1350 OR BETTER
2013-14 1350 OR BETTER
201213
1350 OR BETTER
1350 OR BETTER
19% 19% 19% 15%
1351 -1:500 1:351 - 1:500 1351-1500 1351 - 1:500
. 8% 1:501-1750
12% 1:501-1750 13% 1501-1750 6% 1:501-1750 — 1% >1750
3% NOFTE
2% >1750
7% >1:750 4% 1750 4% NOFTE
7% NO FTE
6% NOFTE %

Schools’ arts-instructor-to-student ratios continue to improve,
helping to bring arts instruction to more students
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As noted previously, high schools are much

more likely than elementary schools to have In 2015-16. 88 percent of high
four or more FTE arts instructors on staff. ’

While this is partly because high schools have schools and 68 percent of dementary
larger student populations, high schools are schools met or exceeded the 1:350
also more likely than elementary schools to ratio. For elementary schools, this is
four years of data collection, the large majori- a six percentage point increase from

ty of high schools have met this goal. Elemen- the previous year.
tary schools,while less likely to meet the goal,

meet or exceed the desired 1:350 ratio. For all

have made large improvements each year. In
2015-16, 88 percent of high schools and 68
percent of elementary schools met or exceed-
ed the 1:350 ratio. For elementary schools,
this is a six percentage point increase from
the previous year.
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STAFFING

STAFFING SUMMARY

The Creative Schools Certification rubric integrates data on the number of instructors and the
arts-teacher-to-student ratio to assign a category for each school in the district. As shown in
the graphic below, the share of elementary schools that are Excelling on this metric has grown
steadily through all four years of the survey, while high school staffing levels have Excelled in
each of the four years the survey has been conducted.

2012-13 2013-14 2014-15 2015-16

< () (w0

62% 68"

317 SCHOOLS 462 SCHOOLS 443 SCHOOLS 451 SCHOOLS

Hs |- 92% 89% 88% 88%

70 SCHOOLS 123 SCHOOLS 128 SCHOOLS 129 SCHOOLS
. . 1 arts FTE 0.5 arts FTE
M 1:350 ratio did not meet ratio did not meet ratio Oarts FTE

PERCENTAGE REPRESENTS SCHOOLS WITH A 1:350 TEACHER-TO-STUDENT RATIO OR BETTER

The share of elementary schools that are Excelling in staffing continues to
increase; nearly 90% of high schools are Excelling
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STAFFING

STAFFING SUMMARY BY NETWORK

A closer look at how the staffing summary is
distributed across school networks reveals that
the overall positive trend in staffing may not
benefit students in all geographic areas of the
city equally. The map on the next page shows
how the staffing summary data are distributed
across the district, with the darker shades of
blue depicting areas with a lower average
ratio. The
pie charts provide a breakdown of the

teacher-student accompanying

categorization on the staffing element of the

rubric for all the schools in each geographic
area. As is the case with schools’ overall
categorizations, this map of teacher-student
ratios shows that areas on the city’s far north
side are faring better on this metric than areas
to the south and west. Again, four years of data
collection have shown consistent progress
across the district while also highlighting the
importance of continuing to work to provide
equitable distribution of arts opportunities
across the district.




Staffing Summary by Network*

. 1:350 ratio or better . 0.5 arts FTE, did not meet ratio
94
. 1 arts FTE, did not meet ratio 0 arts FTE B

32 SCHOOLS

46 SCHOOLS

37 SCHOOLS

26 SCHOOLS

68%

34 SCHOOLS 26 SCHOOLS

L 70

28 SCHOOLS 23 SCHOOLS
@
32 SCHOOLS 32 SCHOOLS
35 SCHOOLS / CHARTER/ 30 SCHOOLS

/ CONTRACT OTHER**

“The shading on this map indicates the average staffing ratio in that network
weighted by the number of students enrolled in schools in that network.

The number of schools represented in this map does not include Category 5
(Incomplete Data m) schools.

64* 69*

Percentage represents schools with a 1:350 teacher-to-student ratio or better.

36 SCHOOLS 74 SCHOOLS 88 SCHOOLS **“Other” includes schools that are part of one of the following networks: ISP, AUSL,

Options, 0S4 or Service Leadership Academics.
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the arts in CPS

INSTRUCTIONAL MINUTES AND ACCESS*

In addition to staffing ratios, the rubric for
elementary schools includes measures for

instructional minutes and student access to
arts instruction. The district recommends that 1 20
elementaryschools provide a minimum of 120
minutes of arts instruction per week for all m | nutes

students. This section examines elementary arts instruction/week
school performance on the instructional
minutes and access to arts instruction criteria.

16The discussion in this section applies only to elementary schools; the high school-level measure of access that the Creative Schools Certification Process uses is discussed in the
next section.



INSTRUCTIONAL MINUTES

In 2015-16, 59 percent of elementary schools
excelled in terms of instructional minutes;
they provided 120 minutes or more of weekly
arts instruction. An additional 18 percent
offered between 90 and 119 minutes,which is
the requirement to be categorized as Strong
in instructional minutes. Schools that offered
between 45 and 89 minutes of arts instruction
are categorized as Developing; 19 percent of
elementary schools fell into this group. The
remaining five percent of elementary schools

were categorized as Emerging, which means
that students in these schools received fewer
than 45 minutes of arts instruction per week.
As shown in the graphic below, over the four
years of data collection, the percentage of
elementary schools meeting the 120 minute
requirement has increased considerably, with
a seven percentage point increase in 2013-14
and an 11 percentage point increase in 2014-
15.The increase this year was more modest.

2015-16
2014-15
443 SCHOOLS 451 SCHOOLS
201314 o
0,
- 462 SCHOOLS 58% 6
317 SCHOOLS
40%
120+ MINUTES
18% 19% 18%
90-119 MINUTES
36% 18% 19%
45-89 MINUTES
5% 5%
44 MINUTES o

ORLESS

Most elementary schools continue to meet the goal of offering at least 120

minutes of arts instruction per week
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INSTRUCTIONAL MINUTES AND ACCESS

ACCESS TO ARTS INSTRUCTION

Beyond wunderstanding the number of
instructional minutes that elementary
students receive, it is important to ask what
share of students have access to these
minutes. The Survey this year shows that
access to instruction remains high throughout
the district, as has been the case for all four
survey years. In 2015-16, across all grade
levels, elementary schools provided access
to arts education to an estimated 97 percent
of their students. This level of access is the
direct result of the fact that 86 percent of
schools excelled by offering arts classes to
all grade levels, while another six percent
were categorized as Strong, offering access
to 80-99 percent of students. The final two
categories, Developing and Emerging, include
schools that offer access to 50-79 percent and
less than half of their students, respectively.
In 2015-16, only 9 percent of schools were in
one of these lower two categories.

2012-13 2013-14
317 SCHOOLS 462 SCHOOLS

91*

78%

2014-15 2015-16
443 SCHOOLS 451 SCHOOLS

87% 86*

| 100%" 80-99%
OF STUDENTS OF STUDENTS
50-79% 49% OR LESS
OF STUDENTS OF STUDENTS

The high rate of access to arts
education for CPS elementary
schools continued in 2015-16




INSTRUCTIONAL MINUTES AND ACCESS SUMMARY

Taken together, these findings on the amount
of instruction in the arts offered in CPS
elementary schools and the share of students
that receive access to this instruction show
that while elementary schools are likely to
provide at least some arts instruction to nearly
all students, they are not always able to offer
the desired amount of exposure. Increasing
the number of instructional minutes offered
to students across the district may be the area
with the most opportunity for future growth.

These findings about minutes and access also

reveal an inconsistency. The data suggest
that elementary school staffing levels have

Percentage represents schools with 100% student access to arts instruction.

continued to improve across the district.
However, the minutes and access data
presented in this section suggest that increase
in staffing was not, in 2015-16, connected to
an increase in minutes of instruction provided
or in the share of students offered that
instruction. One possible explanation is that,
while the addition of media arts as a discipline
this year led to an increase in the staffing
numbers, the coursework these teachers were
offering was already accounted for in previous
years’ surveys. Whatever the explanation, the
inconsistency merits revisiting after another
year of data collection.
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the arts in CPS

DISCIPLINES AND DEPTH

The rubric for high schools does not address
instructional minutes because high schools
track arts courses through credits,not minutes.
Instead, the rubric measures the extent of arts
instruction offered to students by counting the
number of arts disciplines in which instruction
is offered (e.g., visual arts, music, dance, etc.)
and the depth of coursework offered in those
disciplines (e.g., introductory, intermediate,

High schools are categorized as Excelling
when they offer courses in at least three
arts disciplines at multiple levels of study.
Schools that offer three or more disciplines
but do not offer multiple levels of study in
those disciplines are considered to be Strong
on this measure. Schools are considered to
be Developing or Emerging if, regardless
of the levels of study available, they offer
coursework in fewer than three disciplines
(two for Developing schools, zero to one for
Emerging schools).

In 2015-16, for the first time,
the share of schools that offer
three or more arts disciplines was
approximately as large as the share
that offer two or fewer.

In 2015-16, for the first time, the share
of schools that offer three or more arts
disciplines was approximately as large as the
share that offer two or fewer. Specifically, 26
percent of high schools excelled, offering at

AP course options). This “Disciplines and
Depth” indicator supports the CPS Arts
Education Plan goal for CPS high schools
to expand both the breadth and depth of
arts programming available to students
(Goals 1Cand 2Q).

least three multi-level arts disciplines, while
23 percent offered three disciplines (not
multi-level), 41 percent offered two arts
disciplines, and nine percent offered one
or none. Over four years of data collection,
the largest share of high schools have
consistently been categorized as Developing
on this indicator in that they offer two
disciplines. However, 2015-16 saw a 10



percentage point increase in CPS high schools offering three arts disciplines, while the number
of schools offering three or more disciplines with multi-levels remained stable. This increase in
Strong schools may be due to the inclusion of media arts as a separate arts discipline,along with
the hiring of media arts teachers.
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2015-16
129 SCHOOLS
201213 2014-15
201314 26%
70 SCHOOLS 123 SCHOOLS 128 SCHOOLS o
o 0
24% 249% 27%
M 3 0RMORE MULTH- 23%
LEVEL DISCIPLINES
16% 149% 155
I 3 SINGLE-LEVEL
DISCIPLINES
2 SINGLE OR MULTI- 49% 42% 40% 41%
LEVEL DISCIPLINES
0OR 1 SINGLE
OR MULTI-LEVEL
DISCIPLINES
19% 20% 9%
11%

In 2015-16, for the first time, about as many high schools offer three or more
disciplines as offer two or fewer
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DISCIPLINES AND DEPTH

The fact that a larger share of high schools
has been categorized as Developing than any
other single category is likely, in part,because
offeringtwoartsdisciplinesmeetstheminimum
CPS high school graduation requirement.

Among high schools Developing in
terms of disciplines and depth, 46
of 53 offered instruction beyond
introductory classes.

Offering additional disciplines can have
important implications for schools in other
ways, as well. School leaders interested in
adding instruction in a new arts discipline will
need to identify and often modify a designated

classroom space (e.g., room with a sink for
visual arts, tiered floor and soundproofing
for music, pliable floor for dance, stage for
theatre, etc.). Introducing a new arts discipline
to a school also often requires staff time
and money spent on curricula, professional
development, and supplies. Considering
these factors, adding new arts disciplines
to schools can be challenging by design—a
reality reflected in the nearly 62 percent of
high schools that have reported for three
consecutive years, and have seen no change
in the Disciplines and Depth indicator.

It is therefore worth noting that,among high
schools Developing in terms of disciplines
and depth,46 of 53 offered instruction beyond
introductory classes. In fact, several offer 1B/
AP or advanced classes. The current rubric

design does not accurately capture the depth




of instruction available at these schools;
Ingenuity is working with CPS to redesign the
high school rubric.

The number of art disciplines a high school
offers and the depth of instruction available
directly relate to CPS graduation requirements.
In 2015-16, CPS high school students were
required to complete two arts credits in order to
graduate. CPS adopted the CPS Arts Education
Plan’s recommendation to expand the eligible
arts disciplines of visual arts and music to
include all arts disciplines recognized in the
State of ILlinois.The Chicago Board of Education
amended the graduation requirement in
February 2016. As amended, students are still
required to take two arts courses, but these
can now be in any discipline—including two
courses in the same discipline—to meet the
graduation requirement.

While CPS high school students can now
meet the graduation requirements with
study in a single arts discipline, the district
still requires each CPS high school to offer

Percentage of high
schools that offered
advanced classes in at
least 1 arts discipline

85%

at least two different disciplines so students
can self-select their area of study. The new
arts graduation requirements will apply to
the entering Freshman class in the 2016-17
school year.*®

'8More information on the specific graduation requirements is available at: http://cps.edu/Pages/Gettingtothenextgrade.aspx
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the arts in CPS

ARTS ASSETS IN SCHOOLS

In addition to arts staffing, minutes of
instruction, and graduation requirements,
the Creative Schools Certification also tracks
elements essential to providing arts access in
schools such as:

Does the school have dedicated funding for
arts education?

Did any instructor or administrator have arts-
specific professional development?

Is arts integration used to facilitate learning in
non-arts disciplines?

Does the school maintain a partnership with at
least one community arts partner?

Does the school have student, parent, and
community engagement in the arts through
school-based exhibits, performances, volunteer
opportunities, or community events?

Schools’ answers to these questions are
important indicators of a quality school-level
arts education program. They are therefore
included in both the elementary school and
high school rubrics.

In 2015-16, schools maintained high levels of
achievement on each of these indicators. The
highest percentage of schools reported having
programs to engage parents and community
members in arts education and having at least
one community arts partner—98 percent and
96 percent of schools, respectively. Of these
five arts assets, CPS schools were least likely
to say that an instructor or administrator
had participated in arts-specific professional
development, 80 percent answering yes, a 4
percentage point decrease from 2014-15.

When comparing elementary schools to
high schools across these arts assets, the
most notable difference is the percentage of
schools whose instructors took part in arts-
specific professional development. In 2015-
16, 82 percent of elementary schools and 75
percent of high schools reported that their
instructors (arts or non-arts) had arts-specific
opportunities.
The overall decrease in schools engaging

professional  development

in professional learning in the arts and the
lower participation of high schools in these
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activities is notable given the increased staffing levels described above and the higher numbers of
arts instructors working in high schools versus elementary schools in particular.

Only 11 (two percent) of the 580 reporting schools’ categories dropped due to their arts assets scores.
Of these schools, three dropped from Excelling to Strong; three schools dropped from Strong to
Developing; and five schools dropped from Developing to Emerging. These results demonstrate that
Creative Schools Certification categories are predominantly determined by how schools perform on
the staffing ratio, instructional minutes (elementary schools only), access (elementary schools only),
and disciplines and depth (high schools only) criteria.

YES I NO HAS DEDICATED HAS ARTS USES ARTS INTEGRATION | HAS AT LEAST ONE HAS PARENT & COMMUNITY
ARTS BUDGET PROFESSIONAL STRATEGIES ARTS PARTNER ENGAGEMENT
DEVELOPMENT

ALL SCHOOLS
580 SCHOOLS I . I I

9% 20% 10% 4% 2%
ELEMENTARY SCHOOLS
451 SCHOOLS

8% 18% 9% 5% 2%
HIGH SCHOOLS
121 SCHOOLS

9% 25% 12% 2% 3%

Nearly all schools have significant assets to support arts education



community

partnerships

While the primary responsibility for arts
instruction in CPS rests with credentialed
arts instructors, community arts partners also
play an important role in bringing the arts
to students. Partners are meant to augment,

In 2015-16, a total of 579 active
community arts partners served 96
percent of reporting schools in the
district. This is the largest identified
pool of active community arts
partners for a single school year.

enhance, and reinforce arts instruction
already in place at a school. The term
‘communityarts partner’encompasses a range
of education providers including individual

teaching artists, grassroots organizations,
and large cultural institutions. Partnerships
tracked through the Creative Schools Survey
can take the form of long-term residencies, in-
school performances, field trips, professional
development, resources, and other types
of programming.*

In 2015-16, a total of 579 active community
arts partners served 96 percent of reporting
schools in the district. This is the largest
identified pool of active community arts
partners for a single school year. The number
of active arts partners in the system has
grown each school year, ranging from 554 to
579 over the past three years.

Arts partners reported offering programs
across all five arts disciplines,with 32 percent
of partners providing music programs, 30
percent visual arts, 27 percent theatre, 21
percent dance,and 13 percent media arts. The



share of partners offering programs in theatre and dance are especially notable in light of the
observation that theatre and dance instructors comprise only 12 percent of the arts instructors
in the district.

As in previous years, arts partners continue to provide field trips, resources, out-of-school time
programs, in-school performances, professional development, and teaching artist residencies. The
distribution of program types remains nearly unchanged from previous years, with field trips
accounting for nearly one-quarter of all arts programs and resources provided to schools and the
remaining programs fairly evenly distributed among other program types”

OUT-OF- PROFESSIONAL  IN-SCHOOL
FIELD TRIP RESOURCES SCHOOL TIME RESIDENCIES DEVELOPMENT PERFORMANCES ~ OTHER
23% 17% 12% 13% 13% 12% 9%

At 23% of all program types provided by partners, field
trips continued to be the most common

Partnerships are reported by CPS schools through the Creative Schools Survey and by community arts partners themselves through a parallel website called artlookpartners.com.
The goal of using both data collections is to capture every instance of partner-provided arts instruction, professional development, curricular materials, and supplies.

“Refer to Glossary
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community

partnerships

Arts partners are diverse not only in their arts
disciplines and programs offered, but also in
their size and capacity to partner with CPS
schools.Just over half of active arts partners in
2015-16 reported working with a single CPS
school, in most cases offering more than one
program type for that school.”® Another 28

As was the case in years past, there were a
small number of community arts partners
that provided a sizable portion of reported
partnerships. Significantly, in 2015-16, 10 of
the 579 active arts partners provided more
than 30 percent of all reported partnerships.
These 10 partners each worked with more
than 90 schools, again offering more than one
program type for each of those schools.

In 2015-16,10 of the 579 active arts
partners provided more than 30% of
all reported partnerships.

The type of programming that partners
offer, and perhaps also the nature of the
relationship between schools and partners,

percent worked with 2-5 schools and just over
3 percent worked with 40 or more schools.
This distribution has remained constant across
all school years, even with slight variations in
the number of active partners.

can be quite different when partners are
focused on a single school than when they
are working with multiple schools. Comparing
the partners that worked with a single school
to the 10 partners that provided more than 30
percent of reported partnerships highlights
this difference. Partners that work with a
single school are much less likely than the
more prolific partners to offer field trips and

“The Survey collects data on program type offered, not number of programs in total. For example, a partner may conduct multiple field trips for a single school; in this analysis,

those multiple field trips will be counted as a single program type.
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professional development. As shown in the graphic below, 39 percent and 21 percent of the
program types offered by the most prolific partners are field trips and professional development,
respectively. In contrast, the comparable numbers among the partners that worked with a single
school are 11 percent and 8 percent, respectively. For partners focused on a single school, on the
other hand, out-of-school time (20 percent), in-school performances (17 percent),and residencies

(14 percent) make up a larger share of the program types they offer than is the case among the
more prolific partners (6 percent, 7 percent,and 5 percent, respectively).

PARTNERED WITH PARTNERED WITH 90
ONE SCHOOL OR MORE SCHOOLS
554 PROGRAM TYPES 2,063 PROGRAM TYPES
RESOURCES 18% _ 18%
OUT-OF-SCHOOL TIME 20% - 6%
RESIDENCIES 14% - 5%
PROFESSIONAL DEVELOPMENT 8% _ 21%
IN-SCHOOL PERFORMANCES 17% - 7%
OTHER 13% - 5%

Partners that work with one school provide more out-of-school time programs,
residencies, and in-school performances to those schools



community

partnerships

There are also some notable differences
geographically and between high schools
and elementary schools in the types of
partner programs that are conducted in the
district. Each row in the graphic on the next
page shows the average number of each
program type (Field Trips, Resources, In-
School Programs, Residencies, Professional
Development, Out-of-School Programs, and
Other) that was conducted in the schools
that make up each of the district’s networks.
Darker shaded circles indicate that the schools
in that network enjoyed more of that type of
partnership than did other networks. Lighter
shaded circles indicate fewer programs of that
type per school in the network.

The first notable trend is the difference
between elementary and high schools in the
number of program types that were conducted
per school. On the whole, the circles in the
high school graphic appear darker than those
in the elementary school graphic. This trend
is evidenced in the fact that, on average,
high schools in the district had 15 program

types whereas elementary schools had 13
program types. The graphic also illustrates
the trends described above in that field trips
and resources are the two most common
program types among both high schools and
elementary schools.

Comparing columns in the graphic illustrates
how these program types are distributed across
the district. For example, in the elementary
school graphic, the cell in the Out-of-School
row and the Network 3 column is lightly
shaded. This draws attention to the fact that,
for the 19 reporting schools in this network, a
total of only 13 Out-of-School program types
were recorded. This contrasts with the 55
Out-of-School program types that were
recorded for the 26 schools in Network 2.
Across both elementary and high schools,
Networks 2 and 8 tend to have the largest
average number of program types, where
Network 12 and Charter schools tend to
have the fewest. A closer examination of this
graphic may help schools and partners identify
opportunities for the coming school years.



Partner program types differ geographically and
between high schools and elementary schools
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By Joshua Simonds,

former executive director of CYSO'

Successful partnership stories often follow
a formula. An under-resourced school
partners with a community arts provider
and they form a relationship that grows and
flourishes in perpetuity. We as community
partners may foster this construct by
thinking that if a school truly recognizes the
impact of our work, a shift will be made in
the school’s priorities to put our programs
at the center of their planning. However,
I'd like to challenge us to see success in a
variety of ways.

From 2012to2015,Chicago Youth Symphony
Orchestras (CYSO) partnered with Holden
Elementary School in the Bridgeport
neighborhood of Chicago. The partnership
was part of our Music Pathways Community
Engagement  Program, a three-year
residency program engaging 1st through
4th grade classrooms at four Chicago
Public Schools (CPS). The curriculum was
specifically designed to introduce 3rd
and 4th grade students to the basics of

instrumental performance. We also focused

fJoshua Simonds is now the executive director of Percussive Arts Society

o
ership:
STRAS MUSIC
RS’ PATHWAY TO SUCCESS

on professional development and arts
integration, and provided live instrumental
performances in each residency year.

When CYSO first started at Holden, the
school did not have a music program. By
the third year of our residency program,
Holden’s administration made the decision
to invest in a full-time music teacher. In
addition, a survey of parents and students
led to the creation of a guitar program that
now serves more than 100 students.

Holden’s decision showed a positive shift in
the school community’s belief in the value
of music education and its beneficial, long-
term impact on children. While Holden had
a strong interest in a continued partnership
with CYSO, we acknowledged that our
efforts and resources should be directed
toward a new school where we might
foster decisions similar to those made at
Holden. After all, there are still CPS schools
without an established music program,
and it is important for those schools that
we continue on to our next successful
partnership.
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funding

each CPS
school remains balancing adequate financial
resources to fulfill the CPS Arts Education
Plan’s staffing and

The greatest challenge in

instructional goals.
Individual school budgets have been shrinking
in recent years. Principals find themselves
balancing arts staffing needs against other
pressing staffing or capital needs. This
challenge of resources is a common thread
among many large urban districts.

School-by-school investments in the arts,
including public monies such as federal
Title| and state supplements to high-poverty
schools, were earmarked by principals from
their individual budgets along with student-
based budget allocations to support arts
education. Many schools have demonstrated
a commitment to maintaining arts programs
and staff by dedicating parts of their budget
to the arts; 91 percent of schools maintained a
dedicated arts budget.

iSee Data Notes on p.76-77 for details on how staffing data were calculated.

Schools also reported taking measures to
secure arts education funds additional to what
was provided by the district. Resources like
those collected through student council, Local
School Council, or booster club fundraisers;
outside grants such as Ingenuity’s Creative
Schools Fund; student fees; arts partner and
parent donations; and other resources such
as DonorsChoose are, for some schools, an
important source of arts funding. Accurately
assessing the amount of money raised through
this wide array of sources, school-by-school,
across the breadth of the district remains
a challenge in the absence of a uniform or
centralized tracking system.

+ DISTRICT BUDGET
-$148,120,399



Each vyear, Ingenuity administers a survey DISTRICT BUDGET

of Chicagos major institutional arts SEPARTVENT OF - §1.535.133
education funders, including foundations ARTS EDUCATION

and corporations that provide grants and iﬁ??ﬁbﬁg?{‘m $8,316,637
resources to CPS, individual schools, and

community arts partners. The survey asked

respondents to report on their last fully k‘ﬁgﬁ%ﬁE%SSALAR'ES $127,581,860'

completed fiscal year, and included questions
about where arts education funds were
directed and the kinds of programs these

dollars supported. The findings reported here
are based on responses from 20 of these
institutional arts education funders.

COMMUNITY FUNDERS

CREATIVE SCHOOLS FUND $2,401,404
DONATIONS TO COMMUNITY $7,003,005
ARTS PARTNERS

OTHER FUNDING $1,073,000
DONATIONS TO SCHOOLS $377,360
DONATIONS TO DISTRICT $31,000

Arts education funding streams from the community and from CPS



funding

Chicago-based foundations and corporations
reported supporting arts education by
donating $8,484,365 in 2015-16 through
grants directly to schools and the district, to
community arts partners to support partner
programs in schools, and by providing other
funding. The addition of $2,402,404 from
Ingenuity’s Creative Schools Fund brought
the 2015-16 community investment in arts
education up to at least $10,886,769.

This is a decrease from $12,594,990 in 2014-
15.2In part, this may be a result of a decrease
in the number of funders that responded to
the survey this year.

As has been the case in previous years,
these institutional grants have largely
supported out-of-school time programs,
arts integration, residencies, and planning/
curriculum development.

PROGRAM TYPE PERCENTAGE (%)
OF FUNDERS

OUT-OF-SCHOOL 60%
TIME PROGRAMS

ARTS INTEGRATION 55%

RESIDENCIES/CURRICULUM & 50%
LESSON PLANNING ASSISTANCE

PROFESSIONAL DEVELOPMENT 45%

FIELD TRIPS/IN-SCHOOL 40%
PERFORMANCES

MATERIALS & SUPPLIES/ 25%
INNOVATION

RESEARCH & EVALUATION/ 20%
STRATEGIC PLANNING

ADVOCACY 15%

Percentage of funders supporting
various arts program types

“The number reported here for last year’s funding has been updated based on additional data that became available after the publication of the 2014-15 report.



CREATIVE SCHOOLS FUND

The Creative Schools Fund—created to
fulfill the goals outlined in the CPS Arts
Education Plan (Goals 6C and 6D)—is an
external, independent grant-making fund
administered by Ingenuity. The Fund serves
as one of the Creative Schools Initiative’s
supports, incentivizing schools to prioritize
arts education. It is the only grant-making
entity in Chicago solely dedicated to providing
direct financial support to CPS schools for
the arts.

The Creative Schools Fund (CSF) directs funds
to schools that have a principal-approved Arts
Liaison and have received a category rating
on the Certification. The Fund encourages
collaboration among school leaders, Arts
Liaisons, and classroom instructors, and
supports instructor-designed programs.

Each participating school automatically
receives Arts Essentials funds for arts
materials and supplies. These schools are also
eligible to apply for larger, competitive grants

to fund larger materials purchases, facility
renovations that benefit arts instruction,
and programs provided by community
arts partners. In the past three years, Arts
Essentials funds have ranged between $500-
$2,000 per school annually. In 2015-16, the
Fund disbursed $812,000 in Arts Essentials to
the 580 schools that completed a survey, and
an additional $1,590,404 in larger grants to
156 schools, mostly for work with partners to
supplement and diversify the arts programs
available to their students.

CSF grants between approximately $5,000-
$15,000 were distributed across CPS networks
and student grade levels. More than 25,000
students engaged in arts instruction with
the support of CSF grants, an average of 156
students per grant. The majority of programs
supported by CSF grants are in theatre and
dance, which, as noted on the following page,
are the disciplines for which there are fewer
teachers in the district.




funding

VISUAL ARTS MUSIC THEATRE MEDIA ARTS DANCE

PERCENTAGE OF CPS ARTS I PERCENTAGE OF CREATIVE SCHOOLS FUND GRANTS
FTEs BY DISCIPLINE AWARDED IN 2015-16 BY PRIMARY DISCIPLINE

Creative Schools Fund grants are most likely to support theatre and dance programs,
disciplines that have the fewest arts FTEs
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Located in the

Washington Heights
neighborhood on Chicago’s far south side,
Percy Julian High School attracts students
with its career and technical education
programs,as well as a strong commitment to
providing quality educational opportunities
in the arts. In recent years, students at Julian
have been witnesses to Chicago’s growing
gun violence, including a double homicide

on campus.

Going into the 2015-16 school year, faculty
at Julian High School were determined to
help students deal with the effects of these
traumas. The school applied for a $10,000
grant through the Creative Schools Fund
for a program to help students explore
and understand issues of violence in local
communities. The grant was awarded and
the school partnered with Street Level
Youth Media to initiate the Audio Activism
Project for 11th and 12th grade students.

The project began in the school's English
classes,where students developed research
skills, narrative techniques, and literary
devices. Students then traveled to Street
Level Youth Media’s production studio and

nd:

ISM PROJECT
DENTS

learned lighting and film composition,
poetic structure, storyboarding, sound
mixing, and editing in order to bring their
stories to life through music videos.

The Audio Activism Project allowed students
to develop their own voices and find
acknowledgment for their stories. It kindled
students’ enthusiasm for school and, in
several cases, encouraged students to raise
their grades enough to graduate on time.

One such student began coming to school
with renewed energy and focus, and was
able toturnaround failing grades in all of his
classes. His gift with lyrics and digital audio
production made him a “superstar” among
his peers, and as his learning was sparked,
he became a different student—teachers
observed him laughing and engaged in ways
previously unseen. This student eventually
raised his grades enough to graduate,
including earning an A in English. Creative
writing teacher Katherine Whitington said
of the Audio Activism Project, “In a school
and community best known for violence and
loss, it was deeply empowering for students
to shift that narrative.”
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CPS arts education
plan progress

This report, like previous ones, provides
an opportunity to reflect on the full
complement of the CPS Arts Education
Plan’s goals and recommendations. As
noted in the introduction, the Plan includes
recommendations across a broad spectrum
of goals, not all of which are measured in the
Survey. Using data from the Creative Schools
Certification and additional findings, this
section presents a broader assessment of
progress on the Plan.

All of the goals have been at least
partly achieved; some have been fully

implemented. Some  recommendations

are more aspirational in nature; because

Progress Update Definitions
J

circumstances change, they must be revisited
and implemented again each year. The Plan
itself highlights that the recommendations
under each of these goals are designed to be
flexible; “They acknowledge that Chicago’s
neighborhoods have a distinct history and
voice and that no one model or solution will
work for all schools?? And the same broad
set of stakeholders who assisted in the Plan’s
formulation acknowledge the time required
for a systemic change of the kind the Plan
envisions. The graphic below examines
the progress that has been made on all
recommendations in the Plan, as well as the
areas of opportunity for future improvement.

ongoing Policy-level support for these recommendations is in place, but their on-the-ground implementation varies by school and by
year, depending on local circumstances; realization of the intent behind these recommendations can therefore never be truly
said to be “complete.”

in process The creation of policy-level support at the district, state, or federal level for these recommendations is in progress. When that
support is in place, on-the-ground realization of the recommendations’ intent will vary from one school to the next and from
one year to the next.

partia[ly These recommendations are also focused on creation of policies and programs; the policies and programs are partially in place.

implemented

fully These recommendations are focused on creation of policies and programs; the policies and programs are now in place.

implemented

not applicable
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Create district-level policies that support the arts in every child’s Pre K-12 education experience and
goal create conditions throughout the district that utilize the arts to support student success.
policy The Board of Education’s approval of the Plan immediately set the recommendations of this Goal into

action, and, as examined throughout this report, considerable progress has been made on implementing
them on the ground. That said, each year, each school’s capacity to see the recommendations through
is dependent on annual budgets, course scheduling, and competing priorities. With that in mind, all but
recommendation C are considered ongoing.

AO® B ® c9 D ® EO®

Make arts a core Expand the number of arts ~ Expand high school Set minimum staffing Identify and activate
subject by dedicating forms offered to include graduation requirements  requirementsinthearts an Arts Liaison in every
120 minutes of arts visual arts, music, dance, to include all four Illinois ~ atone certified full-time school and network for
instruction per week for o4 theatre at all grade recognized art forms. employee per school or improved coordination
elementary schools. levels. an |r'.nproved ratio such as and communication in

one instructor for every

the arts.
350 students.
Ensure district arts curriculum, instruction, and assessment are consistent, support arts learning

goa pathways from Pre K-12,and utilize both direct arts instruction and arts integration strategies.

arts Curriculum, District policies and assessments shift as circumstances in the state, city,and district change. Most of the
instruction, and recommendations under this goal are directly connected to state and federal policies that are currently in
assessment the implementation and planning phases. Recommendation D is no longer applicable, as the CIWP is no

longer tied to a school’s budget,and thus is not a strong indicator of a school’s prioritization of the arts.

A © B © 9 D &

Map and align arts Align the Chicago Guide for  Add additional art forms Require that the arts
curriculum to the Teaching and Learning in (i.e. media arts) to the be represented on each
Common Core State the Arts to the forthcoming  curriculum in the Chicago ~ school’s Continuous
Standards in order to Core Arts Standards. Guide. Improvement Work Plan
support high school (CIWP).

graduation, college entry,
college graduation, and
career readiness.

2The Chicago Public Schools Arts Education Plan 2012-15: Bringing the Arts to every Child in Every School. Chicago: Chicago Public Schools, 2012.




CPS

arts education

plan progress

goal

capacity building

Provide relevant professional development for all stakeholders to build their capacity for improving
student learning in and through the arts, and develop strategies to address the district’s challenges to
arts education.

Professional learning opportunities for community providers and principals have been increased and
enhanced since the Plan’s inception; sustaining these increases will require continued effort and support.
Increasing professional development opportunities for arts instructors has been more challenging
because of changes in state law and because of the limited time available for such efforts.

AJd

Create a system for

identifying professional
development needs and
growth areas in the arts.

B ®

Offer consistent and
relevant professional
development to all CPS
stakeholders, including
instructors, principals,
chiefs of schools, parents,
and community arts
partners.

C9

Develop a Creative
Schools Certification

to provide school- and
network-level guidelines
and structures that

will support principals
planning for and
implementing the arts
both in and out of their
school day.

D © ED

Identify opportunities to tie  Write and disseminate

arts education to college School Leadership Guide

and career readiness in the Arts to establish

as well as workforce a common vocabulary

standards. and understanding in
the arts.

goal

partnership

Facilitate and support strategic partnerships and collaborations in the arts, built upon quality indicators,
to enhance student learning at all levels and celebrate and honor student voice, culture, and traditions.

Through tools such as artlook Map and learnings like the Summits that bring teachers together with
partners, Ingenuity is addressing the facilitation of strategic partnerships. Quality indicators are currently
being developed through a year-long Quality Initiative that includes intensive community outreach.

A ©

Design and implement
arequest for proposal
process that supports
and elevates the quality
of programs provided
by arts partners and
independent teaching
artists.

B ®

Match at least one
community arts partner
to every school in
collaboration with an
arts, classroom, or other
content area instructor.

(9

Design and implement

a coordinated public/
private strategy that
will improve delivery of
resources, opportunities,
and partnerships at the
school level through
Arts Liaisons.




goal

data-driven
decisions

Build a sustainable system infrastructure to track, analyze, and disseminate standardized data on arts
instruction and programming.

Ingenuity’s artlook Suite collects and disseminates data on the arts in schools, as well as community arts
offerings. Efforts to create arts indicators that can be used to measure school success, as well as efforts
to build capacity to communicate arts learning outcomes via assessments, are in progress; progress on
both fronts can be expected to increase when the Illinois Arts Learning Standards and the new federal
Every Student Succeeds Act are implemented in 2018-19.

A9

Create a system to track
elementary school-level
arts data.

B d C© D & E©

Include the arts on Measure reach,
measures of school success implementation, and
(i.e. principal evaluations) effectiveness outcomes
and in internal tracking of arts partnerships, so
mechanisms (i.e. staffing, schools can determine
courses, and additional “quality” partnerships.
benchmarks).

Integrate the arts into Create an assessment
the school scorecard with system that qualitatively
multiple indicators, FAQs, and quantitatively

an information portal, and

captures, measures,
asummary of data.

and communicates arts
learning outcomes and
that recognizes the
uniqueness of arts and
student learning.

goal

across all
priorities

Ensure adequate and sustainable arts education funding is equitably distributed across the district and
additional funds are available to support arts innovation and school action plans.

Funding from the Creative Schools Fund and the district have become an important part of how schools
plan and budget for arts education alongside their other priorities each year. Requiring schools to
maintain an arts budget has gotten more difficult as the district and the city struggle through some of
the most difficult budget challenges in CPS history.

A®

Require each school to
maintain a budget for the
arts set at a minimum
percent of each school’s
overall budget or a per-
pupil or per-art formula.

B © C9 D @

Establish a district fundto  Create an external Arts Develop and maintain
provide all schools with
adequate material

and resources.

Expansion and Alignment ~ external funding streams
Fund to support schools
directly for external
partnerships that are in
addition to certified
arts staff.

via previously untapped
sources such as corporate
and public donation.
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conclusion

Over four years of study, CPS schools have
found ways to improve on their ability to
bring arts instruction to their students.
Overall, this improvement continued in 2015-
16. Arts instructor staffing levels district-
wide appear to be on a growth trend, which
is encouraging news, especially in light of
the fiscal difficulties currently facing the
district. High schools reported making more
arts disciplines available to their students,
and this year marked a new high in the total
number of identified community arts partners
helping bring the arts to CPS students.

This report also highlighted areas for

continued vigilance. Improvement gave way

to a leveling off on some measures of how the
arts are provided to students. All schools are
not yet meeting the recommended instructor-
to-student ratio of 1:350; there is room for
growth in the number of instructional minutes
offered to elementary school students;
and teachers appear to be receiving fewer
professional development opportunities.
While ongoing fiscal uncertainty at CPS creates
instability regarding all aspects of students’
education, including their arts education, the
Plan can guide strategic decision-making to
help achieve the goal of ensuring that every
CPS student has access to a quality education
that includes the arts. Achieving this goal will

require continued attention and commitment.




107% increase in the percentage of CPS schools
rated Strong or Excelling

29% in 2012-13 to 60% in 2015-16

30% increase in the percentage of CPS schools
meeting the recommended instructor-to-student
ratio of 1:350

56% in 2012-13 to 73% in 2015-16

48% increase in the percentage of CPS elementary
schools providing 120 minutes of weekly arts
instruction, on average

40% in 2012-13 to 59% in 2015-16

8% increase in the percentage of CPS high schools
that offered 3 or more multi-level arts disciplines

24% in 2012-13 to 26% in 2015-16

2012-13

29%

Strong or
Excelling

2015-16

607

Strong or
Excelling

2012-2013 56%

2012-13

40%

120 minutes

2012-2013 24%

2015-16

59%

120 minutes
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appendix
DATA NOTES

This progress report utilized multiple data
sources to examine the 2015-16 school year.
The lead data source was Ingenuity’s artlook™
suite—a set of data systems that collect and
track information on CPS instructor-based
and community arts partner-provided arts
programming across Chicago Public Schools.

CPS arts
employees volunteer as Arts Liaisons to

instructors and other school

collect and report on the inventory of arts
programming assets within their schools.
This information on instructors, instructional
minutes, disciplines offered, and budget,
among many other data points, is collected
via Ingenuity’s artlook™ Schools site. This
data directly informs each school’s Creative
Schools Certification (CSC) category, which
appears on their annual, publicly available
report card each fall. In the 2015-16 school
year, 88 percent of CPS schools completed
the Creative Schools Certification survey in
full, maintaining the significant participation
increase from the baseline year (the response
rate in 2012-13 was 57 percent; the rate has
stayed near 88 percent each year since then).

External arts program providers, which include
museums, cultural institutions,community-based

organizations, and individual teaching artists,
report their partnership and programming
information via artlook™ Partners. The Schools

and Partners sites populate Ingenuity’s

artlook™ Map. The Map assists the public
in understanding the landscape of arts
offerings across the district and allows for the
opportunity to identify gaps within the system.

DATA REVIEW PROCESS

CPS Arts Liaisons

Arts Liaisons enter data on their school’s arts assets into
Ingenuity’s artlook™ Schools site. Once data is reviewed by
the Arts Liaison and submitted through the site,raw data and
a preliminary rubric report are emailed to the Arts Liaison
and the principal for record keeping.

Ingenuity

Ingenuity checks all information entered into artlook™
Schools based strictly on process-oriented data validation
rules and parameters (e.g., no minutes are reported but
student access is listed at 100 percent). If new community
arts partners are reported, Ingenuity performs research
to verify the legitimacy of the organization. Occasionally,
requests are made to the partners and/or Arts Liaisons for
additional information and program details. Community arts
partners who have yet to be reviewed are not counted in the



school’s rubric, but are stored in a pending file. If confirmed,
the partner is added to Ingenuity’s list of vetted partners. If
the organization does not meet the criteria for a partnership,
it is deleted and the Arts Liaison is notified.

CPS Department of Arts Education

Ingenuity provides all data-reviewed Creative Schools
Certification categories to the CPS Department of Arts
Education. The Department reviews the Survey responses
for each school and flags concerns. Ingenuity and the
Department then follow up with individual schools, as
appropriate, to confirm or correct any Survey responses.

Staffing Files

Ingenuity updated its process for reviewing and cross-
referencing staffing data this year. First, Ingenuity
obtained from CPS two Budget and Talent files: one from
the 20th day of enrollment and another from May 6th
of the same school year. Ingenuity then matched the CPS
and Creative Schools Certification staffing data sets. For
the vast majority of entries, the data aligned across the
three sources. If CPS identified an arts instructor who did
not appear in the Creative Schools Certification data set,
Ingenuity included that teacher. Similarly, arts instructors
identified only in the Creative Schools Certification
data set, but not on file with CPS, were also included.

This new approach offers two advantages. First, matching
the data sets in this way allows for more accurate school-
level reporting. For example, there were cases of schools
reporting an arts instructor as working full time, when in
reality the teacher worked half-time for one school and
half-time for another. The process described here allowed

Ingenuity to make adjustments to reflect these types of cases.

Second, including data from the CPS Budget and Talent files
allows Ingenuity to understand arts staffing levels even at
those district-operated schools that did not participate in
the Survey. Including these data provides a more accurate
picture of arts education staffing acr